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Coping with Step

Coping with Step-Children in Marriage
Stepfamilies have many rewards. Couples who have children from a previous
marriage or relationship do not have a leisurely adjustment to (re-) married life,
though. There is no honeymoon period. The first two years are the period of
greatest challenge.

There is a continuum of complexity and challenge in stepfamily situations. Among
the less complex and less challenging and disruptive stepfamily situations is one
where the man is the non-custodial parent of the only stepchildren, so they are
present only at certain holiday, vacation and other designated periods. Among
the more complex, more challenging situations are those with children -
especially adolescent children - from multiple previous relationships.

Four key tasks for successfully forming a stepfamily include:

» Creating a satisfying new marriage relationship.

* Gradually integrating the stepparent into the life of the stepchildren.
 Managing change

» Creating rules for dealing with former spouses

The stages of stepfamily transition are:

* Fantasy - The stepfamily will be just like a biological family, maybe better.
Denial is operating. The couple must give this up in order to succeed.

* Immersion - The first year or two are challenging with lots of confusion, conflict
and feelings of isolation. This is the period when couples need to be very flexible,
pragmatic, willing to abandon preconceptions, and persevering - don't give up.

« Adaptation - New relationships formed. Members begin to have a sense of
belonging, insider-outsider splits are less prominent and gains outweigh losses.

* Disruption - Children who reach pre-adolescence (ages 11 - 16) can disrupt the
stepfamily adaptation and conflict will re-emerge with possible regression to
another immersion-like stage.

file:///C)/Documents%20and%20Settings/dksuresh_2/My%20Documents/e-books/ TO%20CREATE%20PDF/m20.htm (1 of 3) [9/5/2009 11:37:34 PM]





Coping with Step

* Re-adaptation

Going through the initial immersion stage with adolescent children is much more
challenging because their normal developmental needs for separation and
independence from the family are in conflict with the need of the stepfamily to
form new family bonds and relationships.

There are two basic adaptation models for stepfamilies:

* Neo-traditional - Responsibility is shared for parenting. The non-biological parent
(s) gradually assume a parental role with all children.

* Matriarchal - The woman has children from a previous relationship. She
basically takes all responsibility for parental decisions with her children. The man
serves as parenting helper but does not attempt to fill the father role and defers to
her in parenting matters. The success of this adaptation depends on the woman
being interested in being in charge and on the man being willing to accept a
secondary role in parenting.

Major challenges for stepfamilies include: Resolving complex insider and outsider
roles and boundaries. Initially, expect bonds between parents and children to be
stronger than those between marriage partners. Relations with the outside parent
(former spouse(s), etc.) are complicating. Couples must create a boundary
around their marriage relationship and (in neo-traditional stepfamilies) become a
real parenting team.

Be alert for and manage sexual feelings and impulses between stepchildren of
different genders. Don't expect them to be closer to each other than they are
comfortable being.

References and Reading:

James H. Bray, Ph.D. and John Kelly, Stepfamilies: Love, Marriage and
Parenting in the First Decade. The result of a major research study about
stepfamilies, this book gives insight into the issues and challenges for
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stepfamilies, what works and doesn't work, along with stories of families from the
case studies. Bray finds that successful stepfamilies are different from biological
nuclear families, but every bit as able to provide a positive, nurturing environment
for both children and adults.

E. Mavis Hetherington, Ph.D. and John Kelly, For Better or For Worse: Divorce
Reconsidered. Section two, Remarriage and Stepfamily Life, is especially helpful
on stepfamily issues. The first section may also be helpful in considering what
went wrong in a previous marriage. The overall tone of this book is positive and
takes the view that divorce, while stressful and confusing, is an opportunity for
personal growth and a better life.

Couples with children from previous relationships find that MST marriage
preparation helps to address the special challenges that stepfamilies can pose.
MST includes an special optional seminar section to help couples begin to
specifically address stepfamily issues.

MST functions as an immunization that boosts your capacity to handle these
potential difficulties. It fortifies your marriage immune system by giving you an
early alert to potential areas of challenge and providing you with the skills and
opportunity to resolve and manage these challenges before stress and conflict
emerge.

MST pre-marriage preparation seminars are designed to help couples build the
skills and understanding that they will need to succeed in marriages with
stepchildren. They'll also get help to overcome all of the other issues that
challenge couples in modern marriage. MST is religion-neutral and based on the
latest marriage research.

Don't wait for problems to emerge, take preventive action to promote the
happiness and success of your marriage.
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Strong Marriage Relationship Central to Positive Parenting

Strong Marriage Relationship Central to Positive Parenting

The qualities of the relationship between a husband and wife affect their children's
cognitive and social competence. Some psychologists believe that the marital

relationship provides the primary physical, emotional, and physical support for parents. As
a result, the relationship that exists in the marital relationship affects the couple's
parenting behaviors, which in turn impacts the adjustment of the children. For

example, studies have shown that a harmonious marriage relationship promotes
competence and maturity in their children. Other studies have demonstrated that

marital conflict may result in cognitive delay, school difficulties, and antisocial or
withdrawn behavior.

Couples who are satisfied in the marriage relationship are more likely to agree

about expectations for their children. This provides consistent expectations to the children.
In addition, children learn about attachment, love, and security from their early care
givers. Parents who model positive relationship behavior contribute to the their

children's attitudes toward intimate relationships and long-term relationship stability.

Couples who do not feel supported in the marital relationship may have lower self-esteem
and interact differently with their children than their counterparts who have warm,
responsive relationships. This seems to hold true regardless of whether a family's oldest
child is preschool age or in the nine to 13-year-old range.

A Spouse's Informal Support

Spouses can support each other in several ways:

Emotional Assistance

Spouses can act as potential reservoirs for love and affection, providing both comfort
and emotional security for one another. Often self-esteem is bolstered and a sense of
efficacy exists.

Tangible Help

It is no secret that child-rearing can be very demanding. However, spouses can
provide important tangible assistance for one another. Sharing household chores, child
care, work-related tasks, family and friendship obligations, and community
responsibilities reduces individual stress loads and provides mutual support.
Cognitive Guidance

Marital partners can be important sources of information, advice, and problem-
solving strategies for both personal and work-related matters.

Much time and energy have been devoted to helping parents develop specific parenting
skills. However, interventions that help parents improve their personal adjustment and
the quality of their marriage may prove beneficial for the marriage, the parent-

child relationship, and the child's development.

Developing a Strong Marital Relationship

Develop Family Rituals
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Developing family rituals provides meaning for family interactions and helps clarify roles
and responsibilities within the family. Family rituals can be anything from

religious observances, such as a child’s first communion, to daily interactions, such as
how family members greet one another when someone returns home. Creating

and maintaining family rituals on a daily basis is an important part of family life.

Participate in Leisure Activities

Plan leisure activities as a couple that offer plenty of opportunities for communication. The
old saying, "The family that plays together, stays together,” may be partially true.
However, research has indicated marital satisfaction is more closely related to

good communication during leisure activities.

Go on a Date Once a Month

Plan time alone where talk about the children and work are off limits. Going on a date
doesn't have to cost a lot of money. In fact, it could be as simple as planning a midnight
stroll while the children are staying over with friends or relatives. Some frugal couples
swap baby-sitting on date night with the parents of their children’'s playmates.

Listen When Communicating

Many people want nothing more than the person they care most about to really listen

to them. Give your partner focused attention so he or she knows his or her comments are
top priority. Listen with an attitude of acceptance and willingness to understand. Listen
with an attitude that seeks clarification. You may need to ask questions or paraphrase to
be assured you have the correct meaning of the message being sent.

Retain the Passion

A satisfying marriage relationship grows best when a couple nurtures sexual intimacy.
The sexual relationship can flourish when the couple creates companionship, makes a
lasting commitment, and deepens their passion for one another.

Resolve Conflict

Inevitably, even the best marriages face conflict. When one spouse has been offended by
the other, rather than letting a wall go up between the two of them, they must confront
the conflict. Usually, resolving conflict requires both seeking forgiveness and

granting forgiveness. The final process is working toward reconciliation and rebuilding
trust with your partner.

Parents who are concerned about the cognitive and social development of their children
can devote their first energies to developing a strong marriage relationship.

The parenting alliance is defined as the "capacity of a spouse to acknowledge, respect,
and value the parenting roles and tasks of the partner” (Weissman & Cohen, 1985, p. 26).
A disrupted parenting alliance has been associated with child maladjustment,

social incompetence, and behavior problems (Abidin & Brunner, 1995; Bearss &

Eyberg, 1998). On the other hand, researchers assert that a strong parenting alliance

can help parents and children combat the deleterious effects of family stress and even
divorce (e.g., Abidin & Brunner, 1995). Despite the obvious importance of this construct,
the foundations of this alliance are not yet well understood.
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Though the parenting alliance has been described as a separate construct from the
marital relationship itself, there is evidence that various characteristics of the marriage,
such as marital satisfaction, are related to the strength of the parenting alliance (Abidin
& Brunner, 1995; Floyd, Gilliom, and Costigan, 1998). The purpose of this exploratory
study is to investigate additional aspects of the marital relationship that may predict
the strength of the parenting alliance. Specifically, marital power, defined as "the
relative ability of either spouse to influence the other" (Balswick & Balswick, 1995, p.
297), may be another component of the marital relationship that is associated with

the parenting alliance, because perceptions of power imbalance may be destructive

to parents' view of themselves as a "team."

If marital power is indeed related to the parenting alliance, it is possible that other
variables, such as marital satisfaction, marital conflict, and parental depression, mediate
this relationship. Previous research has shown that certain patterns of marital power
are associated with low marital satisfaction (Gray-Little & Burks, 1983), which may
affect investment in parenting, especially for fathers (Floyd et al., 1998). In

addition, differential marital power may be related to increased conflict, which may
weaken the parenting alliance (Fauber, Forehand, Thomas, & Wierson, 1990; McHale,
1995). Moreover, low marital power has been associated with depression (Mirowsky,
1985), particularly in women, and depression has been related to poorer parenting
behaviors (Cummings & Davies, 1992; Kaslow, Warner, John, & Brown, 1992).

HYPOTHESES

Therefore, it was hypothesized that:

1. Lower levels of perceived marital power (high power-other) will be associated with a
poorer parenting alliance for both husbands and wives;

2. The relationship between marital power and parenting alliance will be mediated by
the following variables: marital conflict, marital satisfaction, and/or parental depression;

3. The relationship between marital power and parenting alliance will be moderated by
gender, in that marital satisfaction may only be a significant mediator for fathers,
whereas parental depression may only be a significant mediator for mothers.

METHOD

Participants are 60 married parents living in Knoxville, TN. Couples were recruited
randomly from a mailing list purchased by the experimenters and were

compensated according to their level of participation. As part of a larger, longitudinal study
of marital and family interactions, each spouse completed the following self-report
measures: the Relationship Dimensions Profile, Power-Partner subscale (RDP; Daiuto

& Baucom, 1994); the Dyadic Adjustment Scale, Satisfaction and Consensus subscales
(DAS; Spanier, 1976); the Center for Epidemiological Studies — Depression Scale

(CESD; Radloff, 1977); and the Parenting Alliance Inventory (PAI; Abidin & Brunner, 1995).

RESULTS

Hypothesis 1:

Means and standard deviations are presented in Table 1. Correlational analyses revealed
a strong, negative relationship between marital power and parenting alliance for fathers (r
= -.534, p < .001). As expected, fathers who reported that their spouses have more
marital power tended to report a weaker parenting alliance. Contrary to our

hypothesis, however, no significant relationship was found between levels of marital
power and parenting alliance for mothers. Correlations among all of the variables
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are presented in Table 2.

Hypothesis 2:

Because the association between marital power and parenting alliance was significant
for fathers but not for mothers, mediation could only be tested for fathers. According to
the procedures outlined by Baron and Kenney (1986), multiple regression analyses were
used to test the mediational models. As shown in Table 3, the results partially supported
the hypotheses. For fathers, only marital conflict fulfilled the requirements for full
mediation. The requirements for full mediation are met when the significance of the
predictor variable (power-other) drops to nonsignificance with the addition of the
mediational variable (conflict) to the regression equation. In summary, the

mediational analyses for fathers revealed that marital conflict alone can fully account for
the link between marital power and parenting alliance for fathers.

Hypothesis 3:

Because marital power was significantly related to parenting alliance for fathers but not
for mothers, the gender differences predicted in Hypothesis 3 could not be tested.

To view the tables, click HERE.

DISCUSSION

This study revealed interesting gender differences in the link between marital power, or
the level of power that one perceives his/her spouse to have in the marriage, and

the parenting alliance, or the sense of respect and teamwork spouses have for each other
as parents. Perceived levels of marital power were associated with the strength of

the parenting alliance for fathers, but not for mothers. Moreover, the nature of the

link between fathers' perceptions of marital power and parenting alliance appears to be
rather complex. The mediational analyses revealed that levels of conflict within the
marriage can fully account for the relationship between marital power and parenting
alliance for fathers. However, it appears that other variables such as marital satisfaction
and depression may also be predictive of the parenting alliance for both mothers and
fathers, even though they may not play a mediating role.

The findings of this study may be consistent with the tendency for couples to operate
within an egalitarian or traditional marital power structure, versus a wife-favored

power structure (Gray-Little & Burks 1983). It may be the case that wives are used

to parenting within households where their husbands have as much or more power than
they do, and so their parenting is less affected by power differentials.

The results of this study have significant implications for clinical practice. For example, it
is important for marriage and family therapists to keep in mind the wide range of
marital characteristics that affect spouses' parenting alliance, as well as how this alliance
is related to overall family functioning. The implications of this research are important
when working with both intact and divorced families. Furthermore, given that the
parenting alliance has implications for child behavior and adjustment (Abidin &

Brunner, 1995; Bearss & Eyberg, 1998), it is imperative that researchers continue to
further delineate the complex relationships between the marital relationship and

the parenting partnership.

Associations between Marital Quality and Parenting: Does Marital Quality Affect
the Degree to which Parents Encourage Autonomy in their Children?

The current study suggests a connection between the overall quality of marital relationships
and the amount of autonomy encouragement and autonomy restriction married parents give
to their children. The analyses are based on a sub-sample of fifty-six parents (28 couples)
who were participants in the School Children and Their Families Project (SAF) and who
completed (1) the Adult Attachment Interview (AAl), used to measure adults’ recollection of
receiving encouragement and/or restriction of autonomy from their parents, and (2) "The
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Relationship Between My Parents" self-report questionnaire, a measure of adults' perceptions
and recollections of the quality of their parents’ marital relationship when they were young
children. Overall positive marital quality between grandparents (SAF participants’ parents)
was related to grandfathers’ encouraging SAF daughter participants’ autonomy. The quality of
the grandparents' marriage was related to grandmothers’ restricting both sons’ and
daughters' autonomy. Findings offer further support for the marital-parental relationship
linkage and indicate that a supportive marital relationship may facilitate parents’ ability to
engage in adaptive child rearing practices. Results highlight the need for further examination
of specific parenting practices vital to child development that may be affected by the marital
relationship.

Over the last two decades, researchers have devoted increasing attention to the

marital relationship, regarding it as a key element in determining family functioning

and individual outcomes. The association between marital relations and child functioning
is well documented (Burman, John & Margolin, 1987; Cummings & Davies, 2002;
Feldman, Wentzel, Weinberger, & Munson, 1990; Gable, Belsky, & Crnic], 1992;

Gable, Margolin, Christensen, & John, 1996). Collectively, the empirical investigations
indicate that the quality of a marital relationship is predictive of both positive and
negative outcomes in children's adjustment across developmental periods in both clinical
and non-clinical samples.

Although the correlation between marital relations and children's behavior is

widely recognized, the pathways of influence responsible for this relationship remain

less clear. The present investigation examines one possible pathway by exploring how
the quality of the marital relationship is related to spouses' parenting as measured by

the degree to which parents encourage children’s autonomy. The purpose of this
investigation is to determine whether parents' overall marital quality relates to the degree
to which these parents encourage their children’s autonomy, a dimension in parenting
known to have beneficial effects on children. It is hypothesized that marital satisfaction will
be positively correlated with parental autonomy encouragement — suggesting that

a supportive marital relationship may facilitate parents' abilities to engage in adaptive
child rearing practices.

Associations between Marital Quality and Parenting

Although the work of Feldman and colleagues (1990) documents an unmediated, direct
effect of fathers' marital satisfaction on sons’ change in academic achievement, it is also
likely that children are influenced indirectly by the effects of marital relations on
parenting. Indeed, recent research has revealed that marital dysfunction can spill over
onto the parent-child relationship and disrupt parenting.

Psychologists have used the term "spill over” -- defined as the direct transfer of mood,
affect, or behavior from one setting to another -- to account for the interrelatedness of
the relationships between husband and wife and parent and child (Erel & Burman, 1995).
In accordance with the "spill over" hypothesis, a harmonious and supportive

marital relationship is associated with supportive, responsive and involved parenting
from infancy through adolescence (Arias & Fincham, 1996). On the other hand,

marital discord results in parents' being less involved with their children and
implementing harsh, less consistent and less communicative disciplinary practices

in comparison with couples in more harmonious marriages (Cummings & Davies,

file:///C}J/Documents%20and%620Settings/dksuresh_2/M...Documents/e-books/ TO%20CREA TE%20PDF/parentingl.htm (5 of 10) [9/5/2009 11:34:22 PM]





Strong Marriage Relationship Central to Positive Parenting

2002). These studies suggest that the emotional support parents gain from their spouses
and the overall quality of their marital relationship can be expressed in the parent-

child relationship. Thus, when the marital relationship is strained, the behaviors and
feelings generated in the marriage can "spill over" and adversely affect both parenting
and child development.

In a meta-analysis, Erel and Burman found a significant and positive relationship between
the quality of the marital relationship and the quality of the parent-child relationship
(effect size .27) proving that the marital relationship affects parent-child relationships (Erel
& Burman, 1995). However, researchers examining the association between the

marital relationship and the parent-child relationship differ with regard to the

particular aspect of parenting that they investigate. These dimensions include the

overall quality of the parent-child relationship (labeling it as positive or negative), as well
as satisfaction with parenting and between-parent consistency (assessing the

similarity between parents' ratings). However, few reports look directly at specific
parenting practices. In fact, Erel and Burman's (1995) meta-analysis includes only

two parenting practices (covert control and discipline) as an index of the parent-

child relationship quality. Therefore, simply by concluding that marriages affect

parenting based on the parenting dimensions currently in the literature, researchers
neglect other unexamined parenting practices vital to children's development that might
be affected by the marriage relationship. Thus, an investigation exploring the

relationship between marital quality and specific child rearing practices is warranted.

The Role of Autonomy in Child Development

Deci and Ryan's (1985,1991) self determination theory postulates that human beings
have psychological needs for autonomy, competence, and relatedness, which are essential
to their survival and parallel in importance to the body’s basic physical needs such as
those for food and water. This theory highlights the importance of autonomy by

assuming that mental health is partly dependent upon having relationships that

are supportive of autonomy. Studies exploring self-determination theory have shown

that parental support of autonomy leads to positive outcomes for children across

different developmental periods (Allen, Hauser, Eickholt, Bell, & O’Conner, 1994;

Frodi, Bridges, & Grolnick, 1985; Mattanah, 1999).

Clark and Ladd (2000) define "autonomy support" as the degree to which parents
are responsive, reflective, and validating of their children's opinions, feelings,

and perspectives. By actively encouraging children to explore their environment,
make independent decisions, and freely express themselves, parents can foster

their children’s sense of independence. The capacity to make decisions independently,
to serve as one's own source of emotional strength, and to manage life tasks without
total dependence on others for assistance, is an important developmental outcome
in adolescence (Shaffer, 2002). Investigations looking at the role of

autonomy encouragement in adolescence show that psychological autonomy

makes independent contributions to the prediction of self esteem, depression,
antisocial behavior, social competence, and academic achievement (Allen et al.,
1994; Barber, Olsen, & Shagle, 1994; Steinberg, Elmen, & Mounts, 1989).

This study follows the trend of studies in family research that examine the interrelation of
key family relationships. Although much of the interest lies in how subsystems such as
the marital relationship affect individual family members, studies like this one focus on
the interaction of subsystems, that is, how one relationship (marriage) affects

another relationship (parent-child).
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It is hypothesized that parents’ marital relationship is related to the parents’ ability

to encourage autonomy in their children because of the close tie between the relationships
of husband and wife and parent and child. In turn, it is possible that individuals in
supportive relationships are more likely to practice supportive strategies in

other relationships. A significant correlation between participants’ perceptions of their
parents’ marital relationship and amount of autonomy encouragement they were given
as children, would indicate that there is a systematic link between how the

current participants described their parents’ relationship as a couple and how they
described their parents' encouragement or restriction of their autonomy when they
were younger. In other words, participants who are likely to describe their parents’
marital relationship as high in quality may also be likely to recall having received
positive parenting— because these general, adaptive qualities that characterized

their childhood are associated.

Method

This investigation uses data from the School Children and Their Families Project (SAF),
a longitudinal, intervention study conducted by Philip A. Cowan and Carolyn Pape Cowan
at University of California, Berkeley Psychology Department. The SAF project focuses

on family systems and its relationship to marriage and child development. The
participating families visited the laboratory at five different points between the eldest
child’s last pre-kindergarten year and ninth-grade. At each phase, families participated
in extensive assessments that included structured interviews, structured family
observations in the laboratory, and self-report questionnaires completed by parents

and teachers.

Participants

This study draws 28 families (28 mothers and 28 fathers) from the larger sample of
100 families participating in the longitudinal study that had both Adult Attachment
Interviews coded for autonomy encouragement and self-report data from the
Family Relationships Questionnaire. This group of 28 families (a total of 56
participants) comprised the sub-sample used in the current study.

Demographically, the 28 families are representative of the larger San Francisco
metropolitan area. Twenty-five percent of the families are African, Asian, or Latin
American, and seventy-five percent are Caucasian or European American. The median
total annual income for this sub-sample of families is 107,964 dollars. Families were
largely middle class, with the majority reporting some college education.

Over the last decade, many research questions have been examined using the SAF
project data set. However, to date, no investigation has examined the relationship
between scores on the "Relationship Between My Parents" questionnaire and data
gathered from the participants' narrative responses to the Adult Attachment Interview
(AAl). In order to determine the relationship between marital quality and parental
autonomy encouragement this study correlates data from these two measures.

Measures
Family Relationships

The Cowan’s Family Relationships Questionnaire assesses an individual's global perceptions
of the positive and negative tone of relationships in his/her family of origin —
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relationships between the individual and father, the individual and mother, and

between father and mother. Each participant rated the quality of these relationships based
on recollections from childhood and current perceptions, by answering six separate
questions rated on a 7-point Likert scale. The overall quality of the relationship is
measured by combining the six scores on separate questions assessing different
dimensions: uninvolved-involved, high-conflict, unhappy-happy, distant-close, cold-
warm, unsatisfying-satisfying. Scores measuring the quality of parents’ relationships
were obtained by taking the sum of the ratings for the six items; therefore, the

maximum possible score was forty-two and the minimum was six. Alpha reliability for the
six scales describing both past and present relationships were high, ranging from .85

to .95. One component of the Family Relationship Questionnaire is the "Relationship
Between My Parents", which asks participants specifically about their parents’ relationship
as they recall it from childhood. This study correlates data from the section of

the questionnaire asking participants to reflect on their parents' relationship during

the participants’ childhood with data gathered from the participants' narrative responses
to the Adult Attachment Interview.

Autonomy Encouragement

Adult Attachment Interviews were administered during the SAF adult participants’

eldest child's pre-kindergarten year. In the AAl, the interviewees (SAF parents recruited
for the study) report on their relationships with their parents (grandparents of the child in
the study). The interviews assess the adult's current state of mind with regard to

early attachment and elicit specific descriptors of the adult's early relationship with

each parent. This study uses a new coding system developed by Miriam Hernandez (2002)
to identify and measure situations in which the participant recalled receiving
encouragement of autonomy or restriction of autonomy from his/her parents.

The coding system rated various dimensions of the participants’ recollections of

their childhood interactions with their parents. These parenting dimensions

included recollections of receiving autonomy encouragement, autonomy restriction

and emotional support. Coders made global ratings on these parenting dimensions based
on the participants’ reflections throughout the whole interview.

This study focuses on two items from the coding scheme: global autonomy
encouragement and global autonomy restriction. Global autonomy encouragement was
rated on a five-point scale, ranging from "very high encouragement” to "very

low encouragement.” Very high encouragement (a rating of 5) is defined as parents
actively encouraging their child's independence to a very high degree with strong verbal
or physical encouragement. Very low autonomy encouragement (a rating of 1) is defined
as the parent never or rarely encouraging his/her child's autonomy. A similar five-point
scale was used to rate global autonomy restriction with the scale ranging from "very
high restriction of child's autonomy" to " very low restriction of child's autonomy." For
every participant, a mean score for both global autonomy encouragement and

global autonomy restriction was obtained by averaging the two raters' scores (for

the autonomy encouragement and restriction dimensions). This average indicates the
degree of autonomy encouragement or restriction that participants recall receiving from
their parents during childhood. Two independent coders coded each AAI transcript in
the spring of 2002; the reliability among coders was an alpha of .92
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Results

Both of the measures used in this design are based on data gathered from the SAF

adult participants as they reflected on their relationships with their parents (AAl) and
their parents’ relationship with each other (Family Relationships Questionnaire)

during childhood. In the following analyses, SAF parents (those in the longitudinal study)
are referred to as "daughter” or "son," and the parents to whom they refer (the

SAF grandparents) are identified as their "mother"” or "father.”

Global Autonomy Encouragement and Global Autonomy Restriction

For SAF daughters, the mean score for global autonomy encouragement received

from mothers and fathers was 2.24 and 2.07, respectively. For SAF daughters, the

mean score for global autonomy restriction received from mothers and fathers was 2.30
and 1.69, respectively. For SAF sons, the mean score for global autonomy
encouragement received from mothers and fathers was 2.10 and 2.34, respectively. For
SAF sons, the mean score for global autonomy restriction received from mothers and
fathers was 2.21 and 1.71, respectively. There was no significant difference in how
daughters rated their parents on autonomy encouragement and restriction in comparison
to sons’ ratings of their parents.

Family Relationships Questionnaire

The mean marital quality score for SAF daughters reporting on their parents’ past
relationship was 26.09 (SD = 8.53), and for SAF sons it was 27.68 (SD = 7.05), with
no significant difference between the means.

Overall Marital Quality and Global Autonomy Encouragement and Global Autonomy Restriction

To test the hypothesis that the quality of a marital relationship was linked to the amount
of autonomy encouragement given to children, Pearson bivariate correlations were
calculated among measures of parental autonomy encouragement and autonomy
restriction and the overall quality of the parents’ marital relationship. Marital quality

was significantly and positively related to fathers’ encouragement of their

daughters’ autonomy (r = .58, p < .01, df (26)).

After quantitative results were obtained, qualitative analyses were performed by
reviewing the AAI transcripts of participants whose scores for global

autonomy encouragement/restriction and for marital quality mirrored the

quantitative findings. Direct quotes were extracted from incidents when participants
described their parent’s marital relationship and their parent’s encouragement or restriction
of their autonomy during childhood. The quotes are used to support and illuminate

the relationship between marital quality and parental autonomy encouragement,
determined by the quantitative analyses. Qualitative analyses of the AAI

transcripts supported the finding that fathers in high quality marital relationships show
higher rates of encouraging autonomy in their daughters. For example, an SAF
daughter recalling a relationship with her father that was supportive of her autonomy
stated that there was,

....tolerance with him letting me do what | needed, which was | needed to be alone a lot...I

spent a lot of time just gone in the woods, and | always felt it was he who defended that need
to let me do that....the tolerance was allowing me to roam.
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Reflecting on her parents’ relationship, she reported,

Sort of a white picket fence relationship. | would say they were very, very, very, close, very
trusting, very supportive, uhm, in a very traditional way.

The following results demonstrate trends in the statistical analyses that are not
statistically significant for the current sample size of 28 families. The correlation
coefficients are moderate in effect size and are expected to reach significance with
increasing sample size. Mothers, like fathers, appear to encourage their daughters’
autonomy when they are happier with their marital quality (r = .29, p = ns). Like
daughters, sons appear to receive more encouragement from their mothers (r = .31, p =
ns) and fathers (r =. 33, p = ns) when their marital quality is high.

Similarly, when the overall quality of their parents’ marriage was rated as highly
positive, sons (r = - .23, p = ns) and daughters (r = -.29, p = ns) recalled receiving
low levels of autonomy restriction from their mothers, and qualitative analyses

were consistent with this finding. Conversely, when adults' recalled negative qualities in
the marriages of their parents, they reported greater restriction of their autonomy.

For example, an SAF mother explaining her early relationship with her mother said,

My mom tried to sort of dictate me as to how | was going to be. | think she felt that | could
not make my own decisions and | am very independent, and I've always been like that even
as a little girl, and that was hard for her to accept.

When speaking about her parents’ relationship while growing up, she stated,
There were times when they would fight, and he'd hit her and knock her around. | think they

had visions of how each other was going to be, and it didn't match, and | just don't think they
were happy.
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Tips For Helping Kids and Teens With Homework and Study Habits

Certain key practices will make life easier for everyone in the family when it comes to study time
and study organization. However, some of them may require an adjustment for other members of
the family.

Turn off the TV set. Make a house rule, depending on the location of the set, that when it is
study time, it is "no TV" time. A television set that is on will draw youngsters like bees to honey.

What about the radio? Should it be on or off? Contrary to what many specialists say, some
youngsters do seem to function all right with the radio turned on to a favorite music station.
(Depending on the layout of your house or apartment, maybe an investment in earphones would
be worthy of consideration.)

Certain rules should be set about the family phone during study hours. The more people in
the household, the more restrictions on long and unnecessary phone calls are needed. A timer,
placed next to the phone, can help to control the length of calls so that the telephone will be
available if it becomes necessary to call a schoolmate to confirm an assignment or discuss
particularly difficult homework.

Designate specific areas for homework and studying. Possibilities include the child's room or
the kitchen or dining room table. Eliminate as much distraction as possible.

Since many young people will study in their own rooms, function becomes more
important than beauty. Most desks for young people really don't have sufficient space
to spread out materials. A table that allows for all necessary supplies such as pencils,
pens, paper, books, and other essentials works extremely well.

Consider placing a bulletin board in your child’'s room. Your local hardware store sells
wallboard that might not look too pretty and isn't framed, but a 4 x 3'section is
inexpensive and perfect on which to post pertinent school items. You might want to
paint or cover it with burlap to improve its appearance or let your child take on this
project.

Encourage the use of a small book or pad for writing down assignments so that there
is no confusion about when certain assignments must be turned in to the teacher.

Keeping general supplies on hand is important. Check with your child about his needs.
In fact, make it his responsibility to be well supplied with paper, pencils, note pads,
notebook paper, et cetera.

Regularity is a key factor in academic success. Try to organize the household so that supper
is served at a standard time, and once it and family discussions are over, it's time to crack the
books. If the student doesn't have other commitments and gets home reasonably early from
school, some homework can be done before supper.

Consider you child's developmental level when setting the amount of time for homework. While
high school students can focus for over an hour, first-graders are unlikely to last more than 15
minutes on a single task. Allow your child to take breaks, perhaps as a reward for finishing a
section of the work.
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Organize study and homework projects. Get a large calendar, one that allows space for
jotting down things in the daily boxes. Rip it apart so that you (and the child) can sequentially
mount the school months for the current semester. For example, you can tear off September,
October, November, December, and January and mount them from left to right across one wall.
Have the child use a bold color writing instrument (felt tip pen) to mark exam dates in one color,
reports that are coming due in a different color, et cetera. This will serve as a reminder so that
things aren't set aside until the last dangerous moment.

Teach your child that studying is more than just doing homework assignments. One of
the most misunderstood aspects of schoolwork is the difference between studying and doing
homework assignments. Encourage your child to do things like:

. take notes as he's reading a chapter

. learn to skim material

. learn to study tables and charts

. learn to summarize what he has read in his own words

. learn to make his own flashcards for quick review of dates, formulas, spelling words, et
cetera

Note-taking is a critical skill and should be developed. Many students don't know how to
take notes in those classes that require them. Some feel they have to write down every word the
teacher says. Others have wisely realized the value of an outline form of note-taking. Well
prepared teachers present their material in a format that lends itself to outline form note taking..

Should notes ever be rewritten? In some cases, they should be, particularly if a lot of material
was covered, and the youngster had to write quickly but lacks speed and organization. Rewriting
notes takes time, but it can be an excellent review of the subject matter. However, rewriting
notes isn't worth the time unless they are used for review and recall of important information.

A home dictionary is essential, but if it is kept on a shelf to gather dust, it won't do anyone
any good. Keep it in an accessible place and let your child see you refer to it from time to time. If
the family dictionary is kept in the living room and the child studies in his room, get him an
inexpensive dictionary for his exclusive use.

Good dictionary, encyclopedia and organizational skills depend on the ability to alphabetize. See
if your child's teacher practices alphabetizing in class. Try alphabetizing spelling words, family
members' names or a few favorite toys at home as a way of practicing.

Help your child to feel confident for tests. Taking tests can be a traumatic experience for
some students. Explain to your child that burning the midnight oil (cramming) the night before a
test is not productive. Better to get a good night's sleep. Students also need reminding that when
taking a test, they should thoroughly and carefully read the directions before they haphazardly
start to mark their test papers. They should be advised to skip over questions for which they don't
know the answers. They can always return to those if there's time. Good advice for any student
before taking a test: take a deep breath, relax, and dive in. Always bring an extra pencil just in
case.

During a homework session, watch for signs of frustration. No learning can take place and
little can be accomplished if the child is angry or upset over an assignment that is too long or too
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difficult. At such times the parent may have to step in and simply halt the homework for that
night, offering to write a note to the teacher explaining the situation and perhaps requesting a
conference to discuss the quality and length of homework assignments.

Should parents help with homework? Yes-if it is clearly productive to do so, such as calling
out spelling words or checking a math problem that won't prove. No-if it is something the child
can clearly handle himself and learn from the process. And help and support should always be

calmly and cheerfully given. Grudging help is worse than no help at all!

Read directions, or check over math problems after your child has completed the work. Remember
to make positive comments - you don't want your child to associate homework with fights at
home.

Model research skills by involving your child in planning a family trip. Help your child locate your
destination on a map or atlas. Use traditional encyclopedia or a CD-ROM to find information about
the place you will visit; try the Internet or books in the library.

How best to handle report cards? To save shocks and upsets, gently discuss from time to time
"how things are going at school- with your child. Something casual, such as "How did the math
test go?" "How did you do on the history report?” "How's your science project coming along? Need
any help?" are questions that aren't "third degree" but indicate interest. Find out if it is a policy at
your child's school to send out "warning notices”™ when work isn't going well. Generally, such
notices require the parent's signature to verify that the parent has, indeed, been alerted. This is
the time to contact the teacher of the course, along with your child, to learn what the difficulty
may be. If such notices aren't sent, then grades on projects and reports and from tests may be
the sole source of information short of what your child wishes to share. Be tuned in to statements
such as "He's an awful teacher,” "She goes too fast,” etc. This may be the child's way of indicating
frustration in understanding content or lack of study time with the subject. However, be cautious
in contacting teachers without your child's approval or interest. It may disrupt good feelings
between you and make you seem to be interfering and spying.
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Building Family Values in Children

What are the values that your family holds? Taking time to think and talk about them is a way
for parents to convey them to their children. This communication also engenders a sense
of belonging to the group, as all the members work toward the same goals.

An effective way to work on this would be the following process:

. The parents talk between themselves about what is important to them.

. The parents tell their children about these values.

. The entire family discusses the values so that everyone understands them.

. The parents guide all family members to make sure that actions match the stated values.

Once the parents have decided that this is an approach they want to take, they tell
their children and have a family discussion about it, possibly at the dinner table. They help
the children to understand what the benefits are when all members of the family do this.

To enforce the importance of this statement, they could: have a set dinner time, ask
for children’s suggestions in planning the meal, find ways for children to help with meal
preparation, and be sure to include all family members in table discussions.

If they put their efforts toward making this an enjoyable time for family members to
share each other’s company and gather family solidarity from it, then the children will continue
to value the time together.

The family mission statement can cover a wide diversity of values to be decided, first by
the parents and then by all members. Consider any of these topics for inclusion in yours:

. the way money will be saved and spent

. the importance of education

. the amount of family time you will spend together

. the importance of activities outside the home and school

. the responsibilities each member of the family will have toward maintaining the household

Following are some guiding points that may help you toward creating your family’s
mission statement:

. Both parents need to agree before bringing the points to the children.

. It is critical that the children see both parents present a united perspective. Children will
recognize when there is weakness coming from one of the parents or discord between them.

. The family is not a democracy.

. Parents have the power, the experience, and the wisdom. The family is not a structure of one
person/one vote. Your children are not consultants; they do not have the ability to see the big
picture.

. Express your statements by saying what you want -- not what you don’t want.

. Make your statements in positive terms. Instead of saying, “We don’t call each other names,”
say, “"We call people by their given names.” Instead of saying, "We don't hit or kick each other,”
say, “"We keep our hands, feet, and objects to ourselves.”

. Explain your values by giving lots of examples to support each statement.

4
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The more examples you can give to support your statements, the easier it will be for
the children -- especially the younger ones -- to understand what you are talking about. If part
of your mission statement is, “Education is important in our family,” your examples might
include these supporting statements:

. We cooperate with the teachers at school.

. We do all our homework.

. We ask for help when we need it.

. We attend school events such as the science fair, book fair, and the school play.
. Parents attend at least two PTA meetings a year.

. We do homework before we play.

. We limit television and video watching to weekends, with a maximum of two hours every
weekend.

. We go to the library every week to check out books.
. We save 20% of all money gifts for college

Keep in mind that the earlier these values are discussed and established within the
family, the easier they will be able to follow as children grow into their teenage years.
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Helping Your Child
Deal with Fears & Phobias

It is probably safe to say that every child has fearsin varying degrees. Some are the normal fears of
childhood while others are not. It isthe role of the parent to reassure a frightened youngster. The ability
to do thiswell can result in the child's feeling secure and safe in his present and later life.

A certain amount of fear is healthy and understandable. It keeps us and our children out of harm's way.
We teach our children to fear running into a busy street, accepting candy from strangers, swallowing
unidentified substances from the medicine cabinet, et cetera. In such cases, we are teaching our children
to fear the results. We are, in essence, teaching them caution which is quite a different matter from
dealing with a youngster who is responding to an imaginary rather than areal danger. Such achild
evidencing anxiety when there doesn't seem to be anything specific to be anxious about, whose fear is so
great, it borders on becoming a phobia.

In asurvey anumber of years ago, the fifteen most common human fears were identified, some of which
relate to children's fears. They are:

Darkness Public speaking
Being alone Dentists
Angry people Hospitals (blood)
Re ection Spiders
Disapproval Taking tests
Failure Deformed people
Making Mistakes Police
Dogs

Many of these fears, if not recognized and treated properly in children, can develop into more serious
phobias In adult life.

Fear of the Dark
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Generally fear of the dark occurs when the parents insist that the child stay in atotally darkened room at
bedtime or when the child wakes up in the middle of the night. Some children are so terrified by the dark
that their heartbeats actually increase. Parents need to recognize the fact that the room looks totally
different to the child when the lights are out and should take steps to reassure the youngster even if the
fear seems completely irrational to the parents.

1. Useanight light but experiment with its placement to be sure that it does
not create all sorts of frightening shadows.

2. After the light has been turned out. Stay in the room for afew minutes
and talk about how different things look. A curtain blowing in the breeze
looks very different at night than it does during the daytime.

3. Leave the door to the child's room slightly open and tell him that you will
not be far away.

4. If the child awakens in the middle of the night, he should not be invited
into your bed or you risk starting a habit that is difficult to break. Instead,
comfort him in his own room and tell him that you are proud of him for
being grown up enough to sleep in aroom by himself.

5. Remain consistent in your approach to his behavior.

Fear of Animals

While the fear of animals affects aimost all children, it happily seemsto decrease as the child gets older.
In the intervening years. A number of approaches can be made to lessen the child's fears.

1. Don't transmit your own fear. Study and then teach the youngster the
proper behavior around animals. (For example, always approach a dog from
the front where it can see and sniff your hand.)

2. ldentify the child's fear for him. For example, "Dogs can be scary, but
this one lives right next door, and he wants to be your friend."

3. Consider having a pet in the family and choose one that is smaller than
the child. (They can grow together.) Then let him help with feeding and
caring for the animal.
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4. Under no circumstances should the child be allowed to tease or mistreat
an animal. This can provoke an attack or abite, and then it will doubtless be
a considerable time before the youngster's fears can be fully overcome.

5. Don't force the child to pet an animal. Let him do it in his own good time.
Don't encourage hand-feeding animals whose bite may be bigger than the
portion offered.

Fear of School (Especially Kindergarten)

School phobia, asit is sometimes called, may have a number of causes, both real and imagined, and it is
the parent's responsibility to find out what is causing the problem.

1. Isit fear of school or fear of leaving home? If it isfear of school, what
specificaly isinvolved? Fear of riding the school bus? Fear of failing? Fear
of being teased? Each of these possibilities must be examined and dealt with
individually, if necessary with the teacher's help. Finding a good friend, a
buddy, who can share the bus ride or be a playmate at recess can be helpful.

2. If it afear of leaving home, be sure the child is not picking up on parental
anxiety; be sure he realizes that you will still be there when he comes home
from school.

3. Discuss each school day with the child. particularly novel and enjoyable
experiences.

Fear of the Dentist

Clearly thisis often an unresolved fear from childhood since so many adults are fearful of going to the
dentist. It isusually provoked because the child feels he has absolutely no control over the situation. It's
afact of life that children do need to go to the dentist at regular intervals so their fear must be dealt with
and overcome.

1. Choose the dentist and his clinician carefully. If possible, seek out a
practitioner who specializesin children's dentistry.

2. Start early so the child will get used to visiting the dentist's office for
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simple checkups when nothing except a cursory examination is required.

3. Teach the child good dental hygiene so that trips to the dentist will be
minimal.

4. Try not to transmit your own fears of the dentist to your child.

Fear of Death

Children are usually curious about death, and thisis normal unless the child begins to suddenly worry
that someone he loves will die soon. The average child generally doesn't really fear death until he has
seenitin aperson or animal. It isthen that he may feel the first inklings of his own mortality.

1. Be willing to discuss death with the child if he wishesit but usethisas a
time for reassurance, indicating that he really need not worry about it right
NOW.

2. Be honest when someone close to your family dies either through illness
or accident. It's the child's lack of knowledge that will cause his fears.

3. Bereassuring if the child thinks he was responsible for a death.

Y oungsters who are angry can think, "1 hate him. | wish he were dead-" If
by some awful chance, the person to whom the hate was directed dies, the
child can feel responsible. Be sure that he knows he is not.

4. Many experts feel that a child should be over five before he is exposed to
afuneral home or funeral service experience and only then if heiswilling.
Parents may want to describe it as away of saying "goodbye."

Perhaps the kindest thing parents can do when dealing with a child's fearsisto admit their own
childhood fears, especialy if the parent had similar fears when he was a child. Ile parent can indicate
that he understands just how devastating such fears can be and that he stands ready to reassure and
comfort whenever the child feels a need.
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Helping Your Child Develop Self-Esteem

Self-esteem isa major key to successin life. The development of a positive self-concept or healthy
self-esteem is extremely important to the happiness and success of children and teenagers. This
page will sharethe basicsfor helping kids and teensto improve ther self-esteem. It will also point
you to other CDI pagesand CDI productsthat can help you to improve your child'sor teenager's
self-esteem.

Self-esteem is how we feel about ourselves, and our behavior clearly reflects those feelings. For
example, a child or teen with high self-esteem will be able to:

. act independently

. assume responsibility

. take pridein his accomplishments

. tolerate frustration

. attempt new tasks and challenges

. handle positive and negative emotions
. Offer assistance to others

On the other hand, a child with low self-esteem will:

. avoid trying new things

. feel unloved and unwanted

. blame othersfor his own shortcomings

. fedl, or pretend to feel, emotionally indifferent

. beunableto tolerate anormal level of frustration
. put down his own talents and abilities

. beeaslly influenced

Parents, more than anyone else can promote their child's self-esteem. It isn't a particularly difficult thing
to do. If fact, most parents do it without even realizing that their words and actions have great impact on
how their child or teenager feels about himself. Here are some suggestions to keep in mind.

When you feel good about your child, mention it to him. Parents are often quick to express
negative feelings to children but somehow don't get around to describing positive feelings. A child
doesn't know when you are feeling good about him and he needs to hear you tell him that you like
having him in the family. Children remember positive statements we say to them. They store them up
and "replay" these statements to themsel ves.

Be generouswith praise. Usewhat is called descriptive praise to let your child know when they are
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doing something well. Y ou must of course become in the habit of looking for situations in which your
child is doing agood job or displaying atalent. When your child completes a task or chore you could
say, "l readly like the way you straightened your room. Y ou found a place for every thing and put each
thing inits place." When you observe them showing a talent you might say, "That last piece you played
was great. You really have alot of musical talent." Don't be afraid to give praise often even in front of
family or friends. Also, use praiseto point out positive character traits. For instance, "You are avery
kind person.” Or, "I like the way you stick with things you do even when it seems hard to do." Y ou can
even praise achild for something he did not do such as"| really liked how you accepted my answer of
'no' and didn't lose your temper."

Teach your child to practice making positive self-statements. Self-talk is very important in
everything we do. Psychologists have found that negative self-talk is behind depression and anxiety.
What we think determines how we feel and how we feel determines how we behave. Therefore, it is
important to teach children to be positive about how they "talk to themselves." Some examples of useful
self-talk are: "l can get this problem, if | just keep trying." "It's OK if our team lost today. We al tried
our best and you can't win them all." "It makes me feel good to help others even if the person doesn't
notice or thank me."

Avoid criticism that takes the form of ridicule or shame. Sometimesit is necessary to criticize a
child's actions, and it is appropriate that parents do so. When, however the criticism is directed to the
child as aperson it can easily deteriorate into ridicule or shame. It isimportant to learn to use "
statements" rather than "Y ou statements' when giving criticism. For instance say, "l would like you to
keep your clothesin the proper place in your closet or drawers not lying al over your room;" rather than
saying "Why are you such alazy slob? Can't you take care of anything?' For detailed suggestions on
how to get children to act responsibly while achieving a good parent/child relationship,

Teach your child about decision-making and to recognize when he has made a good decision.
Children make decisions all the time but often are not aware that they are doing so. There are a number
of ways parents can help children improve their ability to consciously make wise decisions. Children
make decisions all the time but often are not aware that they are doing so. There are a number of ways
parents can help children improve their ability to consciously make wise decisions.

1. Help the child clarify the problem that is creating the need for a decision. Ask him questions that
pinpoint how he sees, hears, and feels about a situation and what may need to be changed.

2. Brainstorm the possible solutions. Usually there is more than one solution or choice to a given
dilemma, and the parent can make an important contribution by pointing out this fact and by
suggesting alternatives if the child has none.

3. Allow the child to choose one of the solutions only after fully considering the consequences. The
best solution will be one that solves the problem and simultaneously makes the child feel good
about himself.

4. Later join the child in evaluating the results of that particular solution. Did it work out well? Or
didit fail? if so, why? Reviewing the tactics will equip the child to make a better decision the
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next time around.

Develop a positive approach to providing structure for your child. All kids and teens need to
accept responsibility for their behavior. They should learn self-discipline. To help children learn self-
discipline, the parent needs to adopt the role of coach/teacher rather than that of disciplinarian and
punisher. Learn the"Three Fs' of positive parenting. (Discipline should be fair, firm and friendly).

Ten additional stepsyou can take to help your child develop a positive self-image:

1.

Teach children to change their demands to preferences. Point out to children that thereisno
reason they must get everything they want and that they need not feel angry either. Encourage
them to work against anger by setting a good example and by reinforcing them when they display
appropriate irritation rather than anger

Encourage your children to ask for what they want assertively, pointing out that thereis no
guarantee that they will get it. Reinforce them for asking and avoid anticipating their desires.

L et children know they create and are responsible for any feeling they experience. Likewise,
they are not responsible for others feelings. Avoid blaming children for how you feel.

Encourage your children to devel op hobbies and interests which give them pleasure and which
they can pursue independently.

L et children settle their own disputes between siblings and friends alike.

Help your children develop "tease tolerance” by pointing out that some teasing can't hurt. Help
children learn to cope with teasing by ignoring it while using positive self-talk such as "names
can never hurt me," "teases have no power over me," and "if | can resist this tease, then I'm
building emotional muscle."

Help children learn to focus on their strengths by pointing out to them all the things they can do.

Encourage your children to behave toward themselves the way they'd like their friends to behave
toward them.

Help your children think in terms of alternative options and possibilities rather than depending
upon one option for satisfaction. A child who has only one friend and loses that friend is
friendless. However, a child who has many friends and loses one, still has many. This same
principle holds true in many different areas. Whenever you think there is only one thing which
can satisfy you, you limit your potential for being satisfied! The more you help your children
realize that there are many options in every situation, the more you increase their potential for
satisfaction.
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10. Laugh with your children and encourage them to laugh at themselves. People who take
themselves very seriously are undoubtedly decreasing their enjoyment in life. A good sense of
humor and the ability to make light of life are important ingredients for increasing one's overall
enjoyment.

Finally, enjoy your children. Hang out with them. Do things together as afamily but also see that each
parent has "one to one" time with each child on aregular basis. For better or worse, our children learn
from our example. Spending time with each child allows for full communication. Y our child can share
his thoughts and feelings openly. Y ou can provide acceptance and (once in awhile) guidance. Be
heavy on the listening and provide lots of praise and encouragement. Depending on your own religious
beliefs, you may find that helping your children develop a strong spiritual faith of their own will alow
them to grow and develop into the children they were born to become.
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Helping Your Child with Socialization

For one reason or another, some children do not develop social skills as easily as others. They
may earnestly seek peer relationships and then, having endured rebuffs, if not downright cruelty,
retreat to the safety of home, family, and their own company.

There is probably nothing so painful for a parent as the rejection of his child. Parents need to take
the long view of social problems and to map out a plan to solve them quite as carefully and
thoughtfully as they would consider academic or health problems. There are guidelines which. if
followed, will help these children if the parent is willing to take time and initiative.

Social Milestones

All children go through definitive phases of social development. The infant or very young child
plays alone quite happily, babbling to himself and occasionally sharing a treasure with mother or
father. If another child wanders onto the scene, he is likely to get clonked with a block or pushed
out of the circle of play.

Next comes the period when a child is able to play with one other child, and this includes an
element of adjustment to the idea of sharing, of taking turns, of going " first” or "last.” This is a
bumpy road. fraught with failure, and the wise parent remains unshaken when Johnny's playmate
goes home in a huff or when Johnny barges in the door crying. "I hate Tommy. | wish he wuz
dead. I'm never gonna play with him again!" Of course, in all likelihood Johnny and Tommy will be
playing together in idyllic fashion within the hour.

Eventually the group grows larger-to three children and to four-and by the time the child enters
kindergarten, he is able to join and to enjoy group experiences and to take his lumps with the
others.

Social Programming

There are times when a parent must reach our for help, and it is generally the mother, who, faced
with this assignment, is going to have to scan the available candidates in the neighborhood and to
select a child who would make an appropriate playmate. Sex is not an issue. At this age and
under these circumstances boys and girls play equally well together.

It is wise for her to approach the child's mother and explain the situation. She is asking to
"borrow" the youngster for a supervised visit in her home. Bribery is quite acceptable here. She
can make it a special occasion-lunch or a tea party. Refreshments may be served first, and then
the youngsters may have a short play period. (Emphasis on short.) The moment either child
shows signs of boredom or restlessness, the visit should be brought to an end. The first visit must
culminate on a happy note if more are to follow.

As these one-to-one visits become more commonplace, mother can structure a simple activity
which the children can handle without her-such as blowing soap bubbles or playing with clay. If
the activity goes well, she should fade into the woodwork for five or ten minutes, keeping well
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within earshot so that she can step in if the going gets rough.

The Next Step

Eventually, if things continue to progress well, the young child should be allowed to try a short
visit to the neighbor's house. This also must be structured. The mother should accompany the
child to the appointed place and make arrangements to pick him up at a specified time,
suggesting that she be contacted by phone if the visit needs to be terminated earlier. She should
not drop Johnny off and head for the nearest grocery store. There is a strong possibility that he
may panic during his first giant experience and decide that he wants to go home "right now!"

Gradually, de-structure can take place. Perhaps the mother will need only to walk her child to the
corner and watch while he travels the rest of the distance alone. Finally, the child may be allowed
to go all by himself. making a phone call to his mother when he reaches his destination. Of
course, hopefully, social development and chronological age will continue until such time as the
child can come and go to his friend's house as he chooses, without the wearisome planning.
Spontaneity, after all, is a great part of the pure joy of children's play.

A note of caution: In these hazardous days, parents are well advised to be cautious about letting
a child walk from one house to another even in the immediate neighborhood. One mother solved
the problem by "shadowing" her child, hiding behind a tree or a fence. The child thought he was
making th journey alone and grew in self-confidence while the mother could be sure he had
reached his destination safely.

Group Play

It is now time to enlarge the child’'s group, and the experience repeats itself, with mother
structuring initial group contacts and standing alert to terminate them if the play session begins to
deteriorate. Group play, for some reason, seem to hold a greater possibility for disaster than one-
to-one play. Children tend to "gang up" and take sides. But this, too, can be circumvented if the
parent is creative and innovative. Nothing is quite so effective as a quick and attractive change of
subject. (It's called an ace in the hole!) "Who wants to help me bake cookies?" or "Who knows
how to wash a car?" will work wonders.

Inappropriate Language

Youngsters sometimes experiment and use language inappropriately, including highly
unacceptable profanity, the meaning of which they probably don't know. How to handle such
situations? Firmly and immediately! Letting it go until a later time means that the correction will
lose its punch and impact. What is needed is a strong (without anger) statement-e.g., "That is not
the way we speak in out family.” That is all that is necessary and makes it possible to correct the
child without "putting him down" in front of his friends.
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Inappropriate Action

The same principal applies as above. Pushing, shoving, hitting or outright inappropriate "pranks"
need to be handled on the spot. No lecturing. "I'm putting you in your room because you shoved
Tommy" may be all that is necessary. No "Why did you do that?" et cetera, which only belabors
and clouds the situation and misdirects the thrust of the corrective action. Yes, there will be times
when your child had to take defensive action-and you can deal with such situations by curtailing
interaction with a specific youngster who may indeed be taking advantage of your child’s
vulnerability.

Working with the Teacher

All of the social interaction you have provided for your child will spill over into the school situation,
and you can be sure that teachers will be very grateful. (Too often the child reaches the classroom
totally untutored in social relationships, and the teacher is expected to do the job.) Most teachers
will react favorably to a request for a conference on social needs. This is the time to explain what
you have tried to do on the home front. You can discuss your child's needs for a special friend.
After becoming familiar with the personalities of the youngsters in her class, perhaps the teacher
can arrange to team your child with another child of similar disposition and interests in terms of
seating, play-pairs, playground-pairs and even walking to and from school. To return the favor,
you may want to volunteer for special events (class parties, plays, et cetera) for your child’s class.

During the period of social growth there will be minor triumphs, but the road will undoubtedly be
rutted with an occasional major disaster. Parents should not be disheartened. Children tend to
have spurts of physical, intellectual, and social growth laced with periods of holding their own or
even periods of regression.

The key words are structure and fun, with simplicity. The key attitudes are warmth and optimism.
And if you treat your child like a worthwhile human being. it is much more likely that other
children will also sense his worth.
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The Shy Child

Shyness is a common but little understood emotion. Everyone has felt ambivalent or self-
conscious in new social situations. However, at times shyness may interfere with optimal social
development and restrict children’s learning. This digest (1) describes types and manifestations of
shyness, (2) reviews research on genetic, temperamental, and environmental influences on
shyness, (3) distinguishes between normal and problematic shyness, and (4) suggests ways to
help the shy child.

What Is Shyness?

The basic feeling of shyness is universal, and may have evolved as an adaptive mechanism used
to help individuals cope with novel social stimuli. Shyness is felt as a mix of emotions, including
fear and interest, tension and pleasantness. Increase in heart rate and blood pressure may occur.
An observer recognizes shyness by an averted, downward gaze and physical and verbal reticence.
The shy person's speech is often soft, tremulous, or hesitant. Younger children may suck their
thumbs: some act coy, alternately smiling and pulling away (lzard and Hyson, 1986).

Shyness is distinguishable from two related behavior patterns; wariness and social
disengagement. Infant wariness of strangers lacks the ambivalent approach/avoidance quality
that characterizes shyness. Some older children may prefer solitary play and appear to have low
needs for social interaction, but experience none of the tension of the genuinely shy child.

Children may be vulnerable to shyness at particular developmental points. Fearful shyness in
response to new adults emerges in infancy. Cognitive advances in self-awareness bring greater
social sensitivity in the second year. Self-conscious shyness-the possibility of embarrassment-
appears at 4 or 5. Early adolescence ushers in a peak of self-consciousness (Buss, 1986).

What Situations Make Children Feel Shy?

New social encounters are the most frequent causes of shyness, especially if the shy person feels
herself to be the focus of attention. An "epidemic of shyness" (Zimbardo and Radl, 1981) has
been attributed to the rapidly changing social environment and competitive pressures of school
and work with which 1980s children and adults must cope. Adults who constantly call attention to
what others think of the child, or who allow the child little autonomy, may encourage feelings of
shyness.

Why Are Some Children More Shy than Others?

Some children are dispositionally shy: they are more likely than other children to react to new
social situations with shy behavior. Even these children, however, may show shyness only in
certain kinds of social encounters. Researchers have implicated both nurture and nature in these
individual differences.

Some aspects of shyness are learned. Children's cultural background and family environment offer
models of social behavior. Chinese children in day care have been found to be more socially
reticent than Caucasians, and Swedish children report more social discomfort than Americans.
Some parents, by labeling their children as shy, appear to encourage a self- fulfilling prophecy,
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Adults may cajole coyly shy children into social interaction, thus reinforcing shy behavior
(Zimbardo and Radl, 1981).

There is growing evidence of a hereditary or temperamental basis for some variations of
dispositional shyness. In fact, heredity may play a larger part in shyness than in any other
personality trait (Daniels and Plomin, 1985). Adoption studies can predict shyness in adopted
children from the biological mother's sociability. Extremely inhibited children show physiological
differences from uninhibited children, including higher and more stable heart rates. From ages 2
to 5, the most inhibited children continue to show reticent behavior with new peers and adults
(Reznick and others, 1986). Patterns of social passivity or inhibition are remarkably consistent in
longitudinal studies of personality development.

Despite this evidence, most researchers emphasize that genetic influences probably account for
only a small proportion of self-labeled shyness. Even hereditary predispositions can be modified.
Adopted children do acquire some of the adoptive parents' social styles (Daniels and Plomin,
1985), and extremely inhibited toddlers sometimes become more socially comfortable through
their parents' efforts (Reznick and others, 1986).

When Is Shyness a Problem?

Shyness can be a normal, adaptive response to potentially overwhelming social experience. By
being somewhat shy, children can withdraw temporarily and gain a sense of control. Generally, as
children gain experience with unfamiliar people, shyness wanes. In the absence of other
difficulties, shy children have not been found to be significantly at-risk for psychiatric or behavior
problems (Honig, 1987). In contrast, children who exhibit extreme shyness which is neither
context-specific nor transient may be at some risk. Such children may lack social skills or have
poor self-images (Sarafinio, 1986). Shy children have been found to be less competent at
initiating play with peers. School-age children who rate themselves as shy tend to like themselves
less and consider themselves less friendly and more passive than their non-shy peers (Zimbardo
and Radl, 1981). Such factors negatively affect others' perceptions. Zimbardo reports that shy
people are often judged by peers to be less friendly and likeable than non-shy people. For all
these reasons, shy children may be neglected by peers, and have few chances to develop social
skills. Children who continue to be excessively shy into adolescence and adulthood describe
themselves as being more lonely, and having fewer close friends and relationships with members
of the opposite sex, than their peers.

Strategies for Helping a Shy Child

1. Know and Accept the Whole Child. Being sensitive to the child's interests and feelings
will allow you to build a relationship with the child and show that you respect the child. This
can make the child more confident and less inhibited.

2. Build Self-Esteem. Shy children may have negative self-images and feel that they will not
be accepted. Reinforce shy children for demonstrating skills and encourage their autonomy.
Praise them often. "Children who feel good about themselves are not likely to be
shy" (Sarafino, 1986, p. 191).

3. Develop Social Skills. Reinforce shy children for social behavior, even if it is only parallel
play. Honig (1987) recommends teaching children "social skill words" ("Can I play, too?")
and role playing social entry techniques. Also, opportunities for play with young children in
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one-on-0one situations may allow shy children to become more assertive (Furman, Rahe,
and Hartup, 1979). Play with new groups of peers permits shy children to make a fresh start
and achieve a higher peer status.

4. Allow the Shy Child to Warm Up to New Situations. Pushing a child into a situation
which he or she sees as threatening is not likely to help the child build social skill. Help the
child feel secure and provide interesting materials to lure him or her into social interactions
(Honig, 1987).

5. Remember That Shyness Is Not All Bad. Not every child needs to be the focus of
attention. Some qualities of shyness, such as modesty and reserve, are viewed as positive
(Jones, Cheek, and Briggs, 1986). As long as a child does not seem excessively
uncomfortable or neglected around others, drastic interventions are not necessary.

file:///Cl/Documents%20and%20Settings/dksuresh_2/M...ocuments/e-books/ TO%20CREATE%20PDF/parenting16.htm (3 of 3) [9/5/2009 11:36:20 PM]





		Local Disk

		The Shy Child






Helping Children Cope with Separation and Loss

Helping Children Cope with Separation and Loss

WHO SHOULD TELL THE NEWS?

Because all children appear to harbor some degree of fundamental and primitive terror that
something catastrophic might happen to their caregivers and that without their caregivers’
protection and care they themselves might die, it is best if the news comes from the adults to
whom a child feels closest--whether parents, foster parents, or other caregivers. Access to
someone with whom the child shares an ongoing history of trustworthiness, concern, and
involvement is an important buffer during crisis or change and reassures the child that he or she is
not alone, that there are other people available to provide protection and vital caretaking.

If the loss entails the departure of a parent (whether because of a new job assignment, parental
separation, serious illness, or incarceration), it is best for both parents to tell the news together, so
that the child has the chance to understand that everyone is involved in what is happening and
that, regardless of the change, they are still a family. If the loss is the result of parental conflict
(separation or divorce), it is particularly important for each parent to take special care to avoid
influencing the child’s reactions and to do whatever is necessary to reduce the likelihood that the
child will feel caught in the middle of a parental conflict that requires choosing a side. If it is
impossible for parents to tell the child together, then they should each talk to the child as soon as
can be arranged. Whatever the situation, when parents share the news, whether separately or
together, they should both make it clear that their love and positive concern for the child have not
diminished and that the child is not the cause of the family change.

WHEN SHOULD | TELL THE CHILD?

The best way to help children face significant changes or losses is to let them know what is
happening as soon as the loss, separation, or change seems definite. When parents try to delay
telling the news, they often underestimate how sensitive children are to parental preoccupation and
tension. Telling a child about an impending loss not only prevents the distress and anxiety that may
build as the child increasingly wonders what is wrong but also allows the child to begin to prepare
for what lies ahead rather than being caught off guard. The child has a chance to start getting used
to the idea, to raise questions and concerns, to participate in the adjustments parents are making,
to play and replay the separation experience as a way of integrating the changes that will occur, to
practice coping skills before they must be called into action, to begin to grieve. Talking about the
change can promote the awareness that, though the adjustments may be hard, the child can
manage both the grief and the loss: what has happened is not so awful that it cannot be faced and
talked about.

There can be problems with direct prompt approaches. Imagine a mother who has only the brief
time it will take someone to bring her children home from school to prepare herself to tell them
that their father has suddenly died. Reeling with her own shock and bereavement, it is
understandable that she might wish to postpone talking to them, to avoid seeing them, or at least
to discourage their expressions of distress. It would be better, however, for her to remember that
she need not hide her own pain and strong reactions as long as she makes it clear that the children
are not expected to solve her problems or make her feel better. Her children will be most able to
believe this if they know which adult friends and relatives will be helping her, since this is most
likely to reassure them that their mother is in competent, caring, grown-up hands. If the mother
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subsequently joins a loss group or seeks counseling, it might be helpful for the children to be
invited to meet the therapist or pastor or group leader so that they can get direct reassurance that
the helper understands how important the parent is and that the helper will be available as long as
help is needed.

Saying to the child, "are you confused?" can help you avoid making statements that are misleading
if taken absolutely literally. It may help to note how frequently adult thought patterns and speech
revert to concrete thinking, especially in times of stress. The always/never, good/bad scorekeeping
can often be observed in situations that involve assigning blame, dealing with moral or religious
issues, or wrangling about politics, and it often shows up in domestic disagreements: "You always
expect me to pick up after you." "What do you mean? I'm always happy to help."” "Well, for one
thing, you never wash the dishes.” "And what about you? Three times this week I've had to remind
you to put things back where they belong."

It is important to remember that, just as adults under stress may revert to concrete thinking, so
children under stress often regress to earlier thought processes and patterns or mix different types
of thinking. Consequently, even if a child's age suggests that he or she is in the concrete thinking
stage, care should be taken to heed the guidelines appropriate for magical thinking as well.

Helping Children Trust Themselves

Because young children get their understanding of life primarily through their senses, tying news to
a sensory or physical connection often helps them grasp it. Such an approach can also reinforce
their trust in their own powers of observation. So talk with children about what they might have
seen or heard: "When you heard us fighting, you may have wondered what was happening and felt
worried and scared.” "Today when Aunt Ruth came to get you at school, did you guess that
something bad had happened?" Beginning this way also encourages the child to think, "I am the
sort of person who can figure out what is happening.” Corroborating what the child has noticed
sends one more reassuring signal that the child is a thinking person, able to make sense of the
world and therefore able to understand significant happenings. In fact, acknowledging that they
have been aware of the adult actions or situations that led up to the loss may help reassure them
that it was not their fault.

In some families, children are discouraged from observing, commenting on, or questioning what is
going on with adults, especially their parents, Such children may now need assurance that it is all
right for them to have noticed that things were not going well. Consequently, when talking about a
loss, you should deliberately relax any unwritten rules that children should not be "nosy" about the
affairs of their elders and encourage your children to voice their questions and to confirm their own
observations about what has been going on in the family. Remember: when a child suffers a loss,
very little about what has happened is none of the child's business. A significant separation or loss
definitely is the child's business and needs to be explained as thoroughly as possible to help avoid
serious repercussions later. If the questions are too personal to handle or if the separation hinges
on sexual or financial matters inappropriate for discussion with children, you might say, "That's an
OK question, but | feel private about the answer, and | really don't want to talk about it."

WHAT CAN I DO TO MAKE ADJUSTMENT EASIER?
Helping Children Say Good-bye

After the news of the upcoming loss or change has been introduced and explored, children need to
be given the opportunity to say whatever good-byes are involved. Having the chance to say actual
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thought-out good-byes to people, places, or a familiar family structure is among the most healing
things a child can experience. Not only do such good-byes give the child a chance to review and
acknowledge the good things that will be lost, they also allow the child an opportunity to express
those feelings face to face with the others who are involved. Wishes and blessings can be
exchanged, and the child can be given loving permission to have a successful, satisfying life. A
thoughtful good-bye visit leaves less unfinished business to complicate the grief that follows the
loss. Youngsters who do not have the chance to exchange good-byes or to receive permission to
move on sometimes are more likely to sustain additional damage to their basic sense of trust and
security to their self esteem, and to their ability to initiate and sustain strong relation-

ACUTE GRIEF

This second phase of mourning has several components: yearning and pining; searching; dealing
with sadness, anger, anxiety, guilt, and shame; experiencing disorganization and despair; and
finally beginning the job of reorganization. Each helps the child recover from the loss, accept what
has happened, and move toward healing. Although children may have a mixture of these feelings,
shifting among them over time, it is not unusual for one reaction to predominate at first, and then
for the child to begin work on another as the first subsides. Some children feel overwhelming
anxiety or sadness first, while others begin with anger or guilt. Whether the feelings are mixed or
successive, each component of grief must be worked through, and none suppressed. This can be a
lengthy though intermittent process, taking as much as two to three years in adults and longer in
children. Older children may need more time than preschool children, and adolescents can be
especially vulnerable to separations and losses, because so much in their lives is already in flux. In
addition, research indicates that serious ambivalence or internal conflicts about the relationship
with the lost person severely complicate the grief process, extending the time it may take to move
through it. When there is no physical body to take leave of, this, too, tends to prolong the grief
process.

Children need to know that their feelings and reactions are common and normal to grief, that the
return to creative, healthy living involves pain, and that there is no short cut--the greater the loss,
the longer it takes to get over it. Unfortunately in these days of fast food and instant gratification,
many adults as well as children have had little experience with tolerating discomfort patiently.
Children should be reassured that they will feel better eventually, although they may not believe it.
It is honest to tell them that crying and hurting are part of the cure, though they may not
understand how that can be so. Often it helps them to know that what they are experiencing and
feeling is normal so that instead of trying to fight their feelings they can become more comfortable
expressing them.

The outcome of children's grief experiences hinges to a large extent on whether adults are able to
tolerate their expressions of strong feelings about what has happened. Complications seem most
likely to arise in children who have not felt permitted to let themselves know and express their
genuine feelings or have not had their awareness and expression of these feelings encouraged and
supported. Remember that when the loss has stricken the caregiving adult or adults deeply,
children may be reluctant, resistant, or unwilling to share and process their feelings at home. In
such cases, it is important that children have supportive adults to talk to and that their need to
keep their feelings separate and private from their caregivers should be respected.

Whatever their age or their circumstances, grieving young people need authentic empathy, respect,
and support from caring adults. Give children as much time as they need with all their feelings;
don't try to rush them into "more productive™ emotional states or urge them to speed their
reactions up or tone them down. Feelings are, after all, just signals of an emotional state--our
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response to something that has touched us, like the itch that results from a mosquito bite. To say
to a child, "Don't be sad [or angry or upset]" is as useless as saying, "Don't itch." Be firm,
however, about not allowing children to discharge their feelings in hurtful or destructive ways.

Here are some suggestions for the adult who wants to provide encouragement and support to a
child who is experiencing or dealing with acute grief:

. The child's feelings and concerns should take precedence over almost everything else. As
soon as the child tries to share feelings, stop what you are doing immediately (or as soon as
you can) and focus on the child. It is important to send the message: "Your feelings are
important to me, and | will find time to listen to them. You are not bothering me."

. When the child shares sadness, anger, guilt, or shame, whether verbally or physically, don't
ask that those feelings be postponed, denied, or concealed. Stifling grief requires precious
energy better used to deal with all the changes accompanying loss; moreover, grief driven
underground can return months or even years later to haunt the child.

. When the child's feelings or the duration or timing of those feelings differ from your own,
respect the differences, and don't criticize or appear upset by the child's statements and
feelings and actions. It is the recognition, acceptance, and validation of each emotion as it
occurs that lets the child move from one emotional state to another so that grief can be
completed.

. Remember that children often just want someone to bear witness to their pain and grief. If
you have a close relationship with a child, what you say may not be as important as what you
do. The touch of a hand on a knee, an arm around a shoulder, a lap to sit on, or a shoulder to
cry against can offer profound comfort.

. If a child seems to be playing up grief for attention, this is a signal that some other need is
likely not being met. Giving extra support and showing ample authentic positive interest will
usually make the problem disappear.

If caregivers are inclined to encourage the suppression of feelings, sending the message, overtly or
covertly, that some feelings are good or right and others are bad or wrong or responding to
expressions of feeling with recrimination, withdrawal, or retaliation, then the child will need to have
another trusted, supportive person to talk with.
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Parenting Coping-Up with Adolescence

Early Adolescence: The Point of No Return (Part I)

"The point of no return.” That sounds a little ominous, but actually it's quite appropriate when we speak about the beginning of adolescence.
It's not so much that we are moving into difficult territory, but more that the initiation of adolescence marks the beginning stages of the child's
journey into adulthood, which once started, cannot really be halted or reversed. In other words, once a child is beset with the physical changes
of puberty, childhood as he or she knew it, and as you knew it, is gone. Of course we keep our childhood with us throughout life in many ways,
but not in the same way as we have it during our early years. There are certain very distinct developments during adolescence that just won't
allow us to turn back to the comfort and security of a child's mind, fantasy life, or state of dependency on parents.

So with that said, it's understandable why adolescence is both very exciting, and very scary - and that goes for teens and parents alike! There
are new freedoms, new capacities for thinking, a new appearance, and newfound independence. There are also new responsibilities, a loss of
childhood security, and adult-like demands that require teens to be much more accountable for their decisions and behavior. Adolescence is a
fairly long developmental period, the onset of which is usually the beginning of puberty at ages 11 to 14, and its completion at approximately
age 19 or when the young person enters into adult living. In actuality, adolescence can linger well into one's early adult years, particularly in
our culture where there is a growing emphasis on higher education necessitating longer periods of time in college. It is not uncommon these
days for young men and women to live at home well into their 20's as they pursue educational goals, or simply because they are not ready to
live on their own.

Most adolescent developmental psychologists break adolescence down into three general periods which are early, middle, and late
adolescence. Since there is so much information about the developmental tasks of each of these stages, we are going to focus on just early
adolescence in this article. We'll start by outlining the general developmental tasks of adolescence, and then give some specifics about what
occurs in the first several years as it pertains to puberty, the development of cognition, and the changes in peer group. In "Early Adolescence -
Part II" we'll continue our conversation but will focus on the parent-teen relationship during this developmental period. Be sure to read
"Mothers and Sons" and "Fathers and Daughters" which offer additional perspectives on the changing parent-child relationship during
adolescence.

MAJOR TASKS OF ADOLESCENCE

There are two primary tasks of adolescence. These are the development of an individual identity, and the capacity for intimacy. The formation
of an identity in adolescence entails becoming a person in one's own right. From birth, the adolescent has been collecting various aspects of
his or her personality. These include identifications with parents, friends, influential teachers or other adults, peer groups, one's social class,
historical traditions, ethnic or religious groupings, gender identifications, and so forth. All of these are integrated during adolescence, and
become crystallized into a stable character that serves as one's basic identity throughout adult life. Adolescence is the time for trying on all the
various possibilities, and synthesizing and refining them into a sort of coherent whole that will serve as a stable ego from which one operates,
and that others can know and recognize as who one is.

The capacity for intimacy comes in later adolescence and is marked by the teen's ability to sustain a relationship in which self-fulfillment is
balanced with the desire to satisfy another's needs. Such a relationship is characterized by the ability to combine affection, sexuality, and
friendship all in one. One can maintain a strong attachment to another without the fear of being absorbed by the other person. Closeness can
grow and be fostered even in the face of differences and conflicts. The process of forming an identity and of being able to engage in intimate
relationships gets started in early adolescence, although the initial steps are somewhat unwieldy as development during this time is very
uneven and quite different among individuals in the same age group. It is a very awkward and choppy phase that can leave parents' heads
spinning. The ball gets rolling with the initiation of puberty.

PUBERTY
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The two most striking developments during puberty are the changes in physical appearance and increases in sexual drives due to hormonal
changes. In the several years prior to puberty, there is a significant change in weight and height for both boys and girls. Girls gain some eleven
pounds and grow three to four inches per year, while boys gain thirteen to fourteen pounds and grow four to five inches per year. As puberty
sets in, the changes in weight and height are accompanied by the changes in hair growth, the development of breasts in girls and maturation
of genitals in both sexes, changes in voice, and so forth. This fast change in appearance and size accompanied by the emergence of adult
physical characteristics, especially in regard to sexual development, all serve to create significant fluctuations in the adolescent's self-image.
Over just a period of several years, one's body and appearance changes from that of a child to that of an adult. The teen is forced to begin
seeing himself/herself in new ways, which necessarily results in new desires and behaviors.

Along with the growth and change in almost all aspects of physical appearance, the adolescent is besieged by hormonal changes and
fluctuations that bring on an upsurge of sexual drives that cannot be ignored or repressed. These drives can be daunting and produce a new
set of problems for the adolescent requiring weighing out the consequences of actions, and planning for one's future. For girls, the beginning of
menarche marks a new capacity for pregnancy and childbirth. This development signifies a rite of passage in a sense into the world of
womanhood where one has a choice to have or not to have children. For boys, genital maturation coupled with hormonal changes signals the
capacity to initiate and participate in the adult activities of reproduction.

Now, if you think about your own twelve or thirteen year old child and imagine all of these changes and their impact on him or her, you can see
that they can be quite overwhelming. Moreover, the early adolescent is highly invested narcissistically which simply means the focus of
attention is on oneself - her appearance, how others view her, and how she feels. There is a tremendous amount of comparison that goes on
during puberty having to do with who develops at what rate, and who develops the fastest. A girl who seems to grow a foot taller than
everyone in her class well before the group catches up with her, may feel extremely self-conscious. On the other hand, a young man who does
not grow hair under his arms until much later than his friends may have a significant drop in self-esteem. Young teens spend much of their
time thinking about their own appearance, and then comparing themselves to others. Such comparisons can be extremely painful, and it is
helpful if parents can be aware of just how important such concerns are to the teen during this time.

Parenting Prescription: (1) Some sympathy and assurance that your teen will either catch up with the others soon enough, or that the
others will catch up with them (whichever the case may be), can be helpful and soothing. (2) Secondly, tolerance for your teen's heavy focus
on concerns about appearance show that you understand what they are feeling. (3) Third, allowing frank discussion about sexuality can relieve
teens just by recognizing that these new feelings are normal and that they can be dealt with without necessarily acting on them. Help your teen
solidify his/her values, and come up with strategies for coping with sexuality. An important note here is to keep in mind that your young male
teen will not want to have such discussions with his mother, but with his father or a male figure. The same goes for the young female who will
prefer her mother or other adult female for these conversations.

COGNITIVE DEVELOPMENTS

Early adolescence marks the beginning of a whole new phase in the capacity to think and process information. At about age twelve (give or
take), the young teen moves into what Piaget has called the period of formal operations, which continues to be refined and developed
throughout adolescence. Very simply, this refers to the ability to think abstractly, or in other words, to think hypothetically. This allows teens to
test out different ideas based on logic and rationality - to come up with a hypothesis and think through all the possible consequences before
making a decision as to whether it is true or false. This allows for more sophisticated problem-solving and future planning. Of course the young
teen overestimates the value of his ideas and solutions to problems, especially in the early phases of adolescence. What is important is that
with this new cognitive ability, teens can begin to examine for themselves what they have learned, what values they have internalized, and
who they are in relation to their family. The questions become "Who am I?" "Where do | fit in?" "What will | become in the future?" One now
has alternatives in working on the task of building an identity. It is fortunate that this development in cognition occurs along with the
emotionalism of puberty, because it gives the teen a strong tool to combat impulsivity, intense feelings, and reactions to new social pressures
in the peer group.

Parenting Prescription: Use every opportunity to enhance your teen's ability to solve problems logically. This can be done through
multiple conversations about everyday decisions and events. You can also discuss social problems, or simply peer relationships. Early
adolescents are very concerned with issues of justice and fairness. Help them explore their values, how they view right versus wrong, and how
they think others should act in relationships. This will help to strengthen and expand this new cognitive capacity that is most important for adult
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living.
PEER RELATIONSHIPS

The peer group is extremely important to the early adolescent. This is due to the developmental task known as separation-individuation, which
requires the young teen to separate from his or her parents (psychically), and then to go about building an individual identity. This process
doesn't happen all at once. First there is the process of separation, which is followed later by the process of individuation (building an identity).
The peer group is like a way-station between separation and individuation. The early peer group is comprised of smaller groups of friends (two
to three), of the same sex primarily. These young teens are very self-involved out of necessity, and tend to pick friends that mirror themselves.
These friendships are self-serving, and are apt to change very quickly. Today's best friend is gone a month down the road. These are not the
long-lasting friendships of the eighteen or nineteen year old adolescent. Early peer relationships are also marked by a high degree of
competition and rivalry. Young adolescents work hard at being better than peers in sports, in school, or whatever the activity of the moment is.
They brag, exaggerate their talents and skills, and even can seem cruel in their lack of empathy for others. If you've ever listened to a group of
thirteen-year-old girls talking about other girls, you know exactly what | mean. Fortunately, this is a temporary phase.

Parenting Prescription: Listen to the myriad details of these changing peer relationships as your teen talks about them. Insert that new
capacity for hypothetical thinking gently into conversations, particularly when it comes to having empathy for others. Your young teen is very
narcissistic and self-involved, but he or she also has the capacity to empathize with others if encouraged. It's your job to provide that
encouragement, while sympathizing to a degree with the many psychological and emotional wounds your teen sustains to his or her tenuous
self. This is a rough period for teens and parents. We will continue this discussion in Part II, and will focus more on the changes in the
relationship between parents and their teens during this phase.

Early Adolescence: The Point of No Return (Part II)

In the last article, we offered Part | of this series which included a description of the major changes in development that take place among
young adolescents during the years between twelve and fourteen. Specifically, we discussed the onset of puberty with its accompanying
changes in sexuality, physical development, and new focus on appearance. Along with puberty, changes in cognitive development revealed a
new capacity for thinking about problems hypothetically, allowing young teens to begin to evaluate not only their own values and behavior, but
also those of authority figures and peers alike. Finally, we spoke about the importance of the peer group as a vehicle through which teens
begin to separate themselves from their families and test out the various possibilities for formulating an identity that will become the basis of
one's personality and character as one moves into adulthood.

As promised, we are now ready to take on the task of discussing the major changes in the parent-child relationship as teens begin to move
through the uneven waters of adolescence. For this discussion, it will be helpful to understand that the major changes in this relationship begin
in early adolescence, but come to somewhat of a peak during middle adolescence as the process of individuation gets into full swing. So as
we go through the various aspects of what parents can expect during this period, we'll be including the years between approximately twelve
years of age up to and possibly beyond fifteen years of age. Let's start with defining the primary changes in the parent-child relationship, why
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these occur, and what role the peer group plays. Then we'll go on to discuss what parents can expect during this period, and what they can do
to best facilitate the transition.

PRIMARY CHANGES IN THE PARENT-CHILD RELATIONSHIP

The major transition that takes place beginning with early adolescence and becoming more fully developed during middle adolescence, is the
movement away from the family as the center of the teen's life towards the peer group as the new locus of the teen's affections and interests.
Why is this? Because the process of individuation (forming a full identity) requires that the adolescent deal with two very real problems
presented by the onset of puberty. These are the integration of sexuality into the feelings of affection and attachment to others, and the
necessity to break away from dependence on the family while at the same time forging a means for operating in the world independently. Said
another way, adolescents must necessarily navigate three very important shifts: (1) the shift away from dependence on parents; (2) the shift of
affections away from parental figures toward peers and opposite sex partners; and (3) the shift towards a new and more complete identity that
surpasses simply being someone's son or daughter. All three of these shifts require a certain degree of separation and differentiation from
parents. Moreover, there are particular ways that this process is negotiated, and that surface in changes in the parent-child (or we should say
parent-teen) relationship. Let's look at each of them individually.

De-ldealization of Parents

Most parents with middle teens (fourteen to sixteen) are already well acquainted with this process. What is referred to here are the teen's
attempts to look for ways to devalue the parent in his/her eyes. Usually this begins with questions on the teen's part about the parent's past
activities. Your teen may begin to question you about whether or not you have ever engaged in recreational drug use, or skipped school,
cheated, or gotten into trouble in any way that you would now consider cause for alarm if your teen were to do the same thing. They may go so
far as to ask aunts and uncles questions hoping to get information that might not be forthcoming from you. The idea here is that they need to
begin to see you as a person rather than as an idealized figure that knows all, and can do no wrong. They begin the process by first devaluing
you which necessarily requires looking for your faults, blunders, or past secrets. The second part of the process involves a new kind of
conversation that has a somewhat equal footing where you share yourself with the teen from a more adult perspective. It's more like swapping
stories, or discussing your feelings and ideas about things without so much censoring. This latter part of the process doesn't really get going
until late adolescence (seventeen years and up), but may get started around age fifteen or sixteen.

Parenting Prescription: Handling questions about past indiscretions is probably one of the more difficult challenges for parents of teens.
If you have a rather checkered past, it is important to realize that it is not wise nor necessary to divulge a great deal of information to your teen
at a time when he or she is dealing with the many choices posed by the peer group. For example, if you grew up during the late 60's and early
70's and were involved in substantial substance abuse, you should not feel compelled to outline this history to your teen. Honesty is not the
best policy in this case. What you can do is discuss the difficulty in trying to make choices when confronted with such situations, and how you
had some of the same difficulties. What you don't want to do is serve up some new information that will send your teen's previously idealized
picture of you crashing and disintegrating. That could be very harmful. Let your teen devalue you as he/she needs to, but in small amounts
with rather harmless information. Be honest about the difficulties in dealing with adolescent decisions and struggles, but maintain your privacy
regarding more extravagant breaks from the norm during your adolescence. These are subjects for adult discussions later on, if at all. Your
teen still needs to see you as a steady character against whom he/she can differentiate as the process of identity building goes on. The rule of
thumb is that minor disillusionment with parents is healthy and necessary, but major disillusionment can be devastating and destructive.

Beginning to Depend on Others

The shift in dependency from parental figures to others in the environment begins in early adolescence, but really blossoms around ages
fourteen to fifteen years. Generally this shift manifests in a number of ways, beginning with a new reliance on the peer group as the primary
source of self-esteem, behavior styles and decisions, appearance, and interpersonal relationships. Approximately %2 of the teen's waking hours
are spent with peers, about 15% with adults, and the other 35% either alone or with combinations of peers and adults. Further, there is a
significant increase in time spent with peers of the opposite sex beginning around fourteen. The same sex groupings of peers during early
adolescence gives way to larger peer groupings of both sexes (crowds) during middle adolescence, and then a movement towards opposite
sex couples and small groupings in late adolescence. The peer group is the primary vehicle through which the teen establishes independence
from the family, and learns how to participate in interpersonal relationships that include the opposite sex, thus replacing the family as the
previous source of affections and standards of behavior.

file:///C|/Documents¥%20and%20Settings/dksuresh_2/M...ocuments/e-books/ TO%20CREA TE%20PDF/parenting18.htm (4 of 15) [9/5/2009 11:36:54 PM]





Parenting Coping

So what parents see during this shift is increasing attempts by the teen to make decisions based on sources of information outside of the
family. These sources are peers primarily, but also other adults such as teachers, coaches, friend's parents, etc. In order to facilitate this shift,
teens must begin to question the rules, mores, and values offered by the parents and family that they have previously accepted without
question. Teens necessarily must loosen the constrictions of these standards so that they may evaluate them and decide whether or not to
internalize them as their own. In actuality, adolescents in their late teens who have sufficiently weathered this task tend to maintain the
standards of the family for the most part, however, the difference is that they now have a sense of having chosen those standards as their own
rather than just blindly following them. This is an extremely important transition as it is the basis of the teen's adult character. The new
integrated set of standards will also include input from other sources gathered from the community and culture.

What parents can expect during this shift is the questioning of their authority along with a devaluation of their ideas. For example, if you aspire
to a primarily Republican or conservative political stance, your young teen may come home spouting off a more liberal Democratic political
agenda obtained from a new source of authority (a friend's dad, or maybe a history teacher at school). Or, you may find that the basketball
coach has taken your place as the person who has the best advice for how to maintain fitness, or even how to deal with an interpersonal
problem. Your teen will find other figures in the environment to emulate and to measure himself against. These are called ego ideals and are
important transitional figures as the teen works on establishing an identity. You, as the parent, are no longer the be all and end all of the child's
world, yet you must find a way to maintain some authority while allowing these other influences into your teen's life.

Parenting Prescription: Itis important to allow your teen to begin to shift the locus of dependency outward into the environment. This
means that you need to recognize who and what the new sources are for dependency, and to encourage those you think are valuable. At the
same time, you are not going to be privy to as much as you have been from your teen previously, and you need to allow some distance to
occur in the relationship. The difficulty is maintaining the correct balance between loosening the structure and maintaining limits that will
promote growth and safety. Three pieces of advice may be helpful here. First, maintain the stance of being a parent as opposed to a friend or
peer. You teen needs you in that place. They need limits at times, and they certainly need the advice and understanding of someone who is
older and has more life experience. They don't need the hip, girlfriend sort of parent who tries to wiggle into the fringe of the peer group. They
will highly resent you if you try to do this. Secondly, it is important not to personalize the devaluation of some of your ideals and values.
Remember, your teen is in the process of trying new ones on. They'll eventually get to the right fit, but they must be allowed enough room to
see what's there and then make their own choices. Last, allow as much as possible your teen's reliance on other adults when appropriate. For
example, don't be the parent sitting in the stands at the basketball game who's yelling coaching strategies to his kid on the court that are
contrary to the those of the coach. Sit on the sidelines and observe, allowing your son or daughter to be part of another group that doesn't
include you.

Integrating Sexuality and Affection

Up until puberty, sexual drives have remained a latent factor in the child's life. They are there, but they are for the most part repressed so that
children can focus more on the development of cognition (learning) that is the focus of the elementary school years. With puberty, sexuality
shifts into the forefront of the teen's mind. It can no longer be repressed, and demands expression if only in thought and fantasy. Now at the
same time, the child's primary objects of affection have been the parents and this affection was experienced with little conflict as there was no
interference by intrusive sexual thoughts and drives. However, as sexual drives come into play, affection toward parental figures becomes
somewhat confusing as the young adolescent has difficulty in keep feelings of affection separate from the overriding upsurge of sexual drives.
In other words, affection becomes erotically tinged, and the younger adolescent is not able to successfully separate out erotic feelings from
more platonic affectional feelings. The result is that teens feel a decided need to put distance between themselves and their parents,
particularly parents of the opposite sex. Because they are not yet sophisticated enough to keep the feelings separate, they are moved to
diminish their affectional ties to parents. A typical scenario that reflects this problem goes as follows: A young-looking mom gets home after
having her hair done. She looks great, feels great, and looks younger than ever. She says to her young teenaged son: "How do | look?" He
says, "l don't know!" very irritably, or "You looked better the other way." Mom is crushed, and shows it. He later picks a fight with her and slams
out of the house. This brings to mind an occasion when my own teenaged son said to me, "l want you to look like a mom, not a teenaged girl."
There you have it!

Parenting Prescription: Again, maintain the parental mode of relating to your teen. Be cognizant of not trying to ingratiate yourself into
the peer group, either by trying to be a "cool parent", or picking up the language that is the current fad, or dressing much younger than your
years. I'm not suggesting you look like an old-timer well before your years, but be aware of not looking to your teen for validation of your youth,
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appearance, or self-esteem. Save these for your spouse, partner, or other adults in your interpersonal circle. Maintain enough physical
distance from your teens of the opposite sex to allow for an adequate comfort zone. Remember that touch is sexually charged for the young
teen in the throws of puberty, even if they wish it weren't so. Regular boundaries of privacy are also quite important such as knocking and
receiving permission before entering your teen's room, avoiding situations of nudity or even of partial nudity in the house, and establishing
standards of mutual respect for each other's space in the home.

FINAL THOUGHTS

Keep in mind that although the young adolescent necessarily goes through a process of separating from parents by way of greater
involvement with peers, seeking information and advice from other adults, and a process of de-idealization of parental figures, parents still play
a primary role during this phase of development. Your ability to be available, to set limits, and to understand and empathize with the struggles
of adolescence are key to developmental success. Also keep in mind that most often, adolescents emerge from this stage having retained
most of their original family values and ideals, only now they are individually interpreted and internalized as their own.

Your Teen's Room

One of the more common sources of frustration for parents of teens is figuring out an effective way to get them to keep their rooms clean.
Sometimes this revolves around simply getting the beds made, putting laundry in the hamper, and getting the large amounts of debris
cluttering the room picked up and put away. It's not uncommon for a fifteen year old boy's room to smell more like the inside of locker room, or
for a girl's room to be so littered with clothes that you can't find the floor. Other times the struggle revolves around disagreements on what
posters should be up on the walls, what colors the room can be painted, or even who's allowed in the room and under what restrictions. In
general, the struggle between parents and adolescents over the teen's room seems to take several distinct shapes. These are (1) the issue of
keeping the room clean; (2) how the room can be decorated; and (3) issues around privacy. In order for you to come up with rules and
strategies that are reasonable for both you and your teen, it is helpful to first gain an understanding of the significance of this hallowed space
for adolescents. The question is "How does the teen's room contribute to the basic developmental tasks of adolescence?"

FUNCTIONS OF ROOM
Most of you who grew up in the heyday of the Beachboys will remember a song called In My Room. This song captured well the feeling that an
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adolescent has about the sort of private retreat quality that they ascribe to their rooms. It is a place where they can be alone with themselves
and ponder those deep and distressing emotional ups and downs that they confront in the world, especially those involving their relationships
with parents and peers. It is a place were one can have privacy with feelings and thoughts, as well as a mental space for resolving conflicts,
making plans, or just allowing one's mind to drift and daydream about future possibilities. It is the oasis in the desert as well as the hidden attic
where solitude is found.

A teen's room has another very special significance that is directly related to the primary developmental task of adolescence, which is building
a personal identity. As the child moves into adolescence, the room becomes more and more like an extension of the self in which various
expressions of the self appear. It is like a lab where the teen can visually and actively experiment with various identities as well as locate
oneself within one's particular culture. You might see a whole wall covered with pictures of models, popular musicians, sports figures, or other
icons of the teen world to which your teen may either aspire to be like, or that represent something that is considered desirable. The
adolescent boy that is playing basketball may have posters of Kobe Bryant or Michael Jordan plastered all over the walls. Or a teen girl may
choose supermodels or movie stars. On a more negative note, however, a teen who is becoming involved in regular marijuana use may have
pictures of drug abusing rock stars, or paraphernalia that is associated with drug use. The point is, the choice of decoration, style, and items
for display are extensions in some way or another of the identity your teen is formulating, or at least considering, and the culture in which he is
negotiating his identity.

One other important function that the teen's room serves is that it supplies the first individual space that the teen can call his own and that has
boundaries which separate it from the rest of the house and family. It is a private space in this regard that is both the responsibility of the
occupant, and the place where special interactions with others take place. A conversation that occurs in this room is going to have a somewhat
different quality than a conversation that occurs in the living room, kitchen, or other part of the house. This is the private space where friends
visit and intimate conversations can take place. This privacy, however, comes with the price of responsibility. The upkeep of the space also
belongs to the occupant. Moreover, the privacy and ownership of the space implies a mutual trust between the occupant and the landlord
(parents). What goes on in the room must meet the requirements of the landlord, and the upkeep and cleanliness must also meet their
approval. Let's move on now to our discussion of the three areas of conflict regarding the teen's room that were outlined in the introduction.

ISSUES OF CLEANLINESS

There are two parts to this discussion. The first has to do with how the parents define cleanliness, what the expectations are around
cleanliness and neatness, and how this translates into daily cleaning, weekly cleaning, etc. The second part of the discussion is focused more
on how to gain your teen's cooperation in meeting the expectations you have outlined. Let's take a look.

Expectations. Generally, parents seem to fall into one of several categories. One group of parents likes their kids" bedrooms to be kept clean
and neat on a daily basis. They want the beds made everyday, clothes put away in the hamper, and all extraneous items kept in locations that
have been designated for them. This means books on the bookshelf, clothes hung in the closet or folded in the drawers, etc. A second group
of parents allow a certain amount of messiness and disorganization to occur over a week's span, and then require a thorough cleaning and
picking up of the room once a week (generally on the weekend). Often the teen's room is cleaned in conjunction with an overall weekly house
cleaning. A third set of parents are somewhat oblivious to the way the room is kept. Their attitude is that it is their teen's private space and if it
gets messy enough so that they can't find things, they'll clean it without prompting.

We suggest that you include your teens in an initial planning discussion so that they participate in defining of the expectations. This doesn't
mean that you don't have the final decision, it just means that teens who are involved in the planning process are much more likely to live up to
their part of the bargain. It is important that the expectations are spelled out in great detail. If you decide on the weekly cleaning, then you will
need to be very explicit on how messy the room can be during the weekly interim. Is food allowed in? Can dishes be left around? Can dirty
clothes be piled on the floor? Or maybe you would prefer no food is taken in the room and dirty clothes must be kept in the hamper, but
general messiness can occur such as leaving items in disarray (school books, video games, etc.). When cleaning is to be done, again you
must be very specific. Does it include vacuuming, and does this mean vacuuming only visible space or under furniture also? Does the room
have to be dusted? The closets cleaned out? You get the idea. Together with your teen, define the expectations and rules. Be sure that
everyone is on the same page and in agreement. This prior agreement is very important as it supplies the basis for reinforcing the agreement
down the road.

Our general advice is to steer away from extremes. Not allowing any mess can inhibit some of the more exploratory needs of the adolescent
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who is developing an identity. At the same time, allowing total chaos and irresponsibility is never a good practice, and doesn't teach the
necessary lessons for living with others or organizing one's life. It makes sense to require at least a weekly cleaning. This teaches a certain
respect for one's space, as well as skills in organization, planning, and of course housekeeping. It is also important that respect for personal
property is instilled along with a respect for organization that allows one to function successfully on a daily basis. As much as possible, the
rules for the teen's room should mirror those of the overall household, although some relaxation may be appropriate at this age. Messy teens
very often turn into good adult housekeepers, particularly if this is the atmosphere in which they have grown up.

Reinforcing Expectations. Now that you have an agreement in place regarding the expectations and rules, you need to define logical
consequences to be enforced if the agreement is broken. Let's say you and your teen have agreed that they don't have to keep their room in
perfect order during the week, but they must put dirty clothes in the hamper on a daily basis and dirty dishes are not allowed to be left in the
room under any circumstances. Further, once a week the bed needs to be changed, all items must be put away, the room vacuumed (visible
floor only), and everything dusted. You need to spell out a time frame for the cleaning. You might say it must be completed by 3 PM every
Saturday. That allows the choice of doing it Friday afternoon or evening, or on Saturday morning. If not done by the appointed time, social
plans made for Saturday will be cancelled. Then, give your teen a chance to get it done on Sunday in order to continue with social plans on
Sunday, but again, if it is not done, social plans for Sunday will be cancelled. Another logical consequence might be that clothes not placed in
the hamper would not be washed and therefore not available when your teen needs them to wear. You might give the total responsibility for
washing and drying clothes to your teen, which not only teaches him to be competent in taking care of himself, but gives him an opportunity to
learn from his mistakes, i.e., clothes are simply not available when desired. Whenever possible, make the consequence a natural or logical
consequence. Further, when you need to enforce it, do it without the "I told you so's." In fact, you can empathize with the painfulness of having
to learn and bear consequences of one's own making while yet maintaining the limits you have set. Above all, don't participate in arguments. If
the expectations are agreed on ahead of time, along with consequences, then there really is no room for argument. Simply carry them out.

DECORATING THE ROOM

In general, teens love to decorate their rooms. Decorating usually involves the arrangement and selection of furniture, color of the walls, wall
coverings such as posters and pictures, and display of favorite items. Some teens are very conservative and prefer a more standard
decorating scheme that is very functional and ties in with the rest of the house. At the other extreme is the teen who wants little to no furniture,
or very different looking furniture (like sleeping on the floor on an air mattress, blow up furniture, waterbeds, etc.) They may want the walls to
have more than the standard posters. I've known teens who paint murals and scenes on their walls that flow into the ceiling area, or they hang
numbers of items from the ceiling, have different types of lighting, and so forth. The extent of deviation from regular house decoration schemes
is a point of discussion for you and your teen. Our general advice is to allow a good deal of flexibility. Two rules of thumb can be used to help
you decide how far from the norm you will allow your teen to stray in choosing decorations. First, the desired decorations should not fall far
from your general family values and/or norms for behavior. In other words, putting up posters of related to drug use, symbols that advocate
violence toward others, or other provocative expressions of antisocial behavior are most likely going to go against the values you have tried to
instill. If your teen seems particularly interested in these types of decorations, discuss what it is that she finds interesting. It is important to
know what your teen is thinking, feeling, and how she is trying to locate herself within her peer group and culture. Her choice of decorations
often can be very telling and offers an opportunity for frank discussion and problem solving. Second rule of thumb is to set a budget for
decorating that includes your part and her part. Assist your teen with this task and participate in helping her come up with ideas that are
economical.

ISSUES OF PRIVACY

Privacy is a strong need for teens. They need room to try out the various aspects of their personalities, select traits that help build an identity,
and test ways to participate in the culture. One of the ways teens can experiment with privacy in a fairly safe manner is within the space of
their own rooms. We suggest that you allow your teen the experience of being alone with himself while being able to maintain boundaries
against intrusion by others, including you. The general suggested rules are that teens are allowed to close their doors while alone, or with
friends or siblings. You might make one exception to this rule and that is in regard to members of the opposite sex. That is up to you and may
depend on your level of trust and frank discussion with your teen regarding sexuality. Secondly, it is important that anyone who wants to enter
the teen's room knock first and wait to be invited in before entering. This is a very important one. Many parents knock, but they enter while in
the process of knocking which is close to entering with no warning. None of us like that sort of intrusion and we generally react with anger.
Give your teens the same courtesy you expect from them. As budding adults, teens need both emotional and physical privacy. If this rule is
observed at all times, then there will be no need for locking doors. Locking doors is not suggested as it is important that access be maintained
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in case of an emergency.

Now, what do you do if you find that your teen is involved in behaviors in his room you do not approve of such as drinking. This is an issue that
needs to be discussed frankly and you may remove privacy privileges temporarily until trust has been reestablished. Privacy is important, but it
does imply responsibility. Teens don't tell their parents everything, nor should they. At the same time, a general sense of trust along with limits
that protect teens from danger must be facilitated. Your best bet is to spend a lot of time getting to know your teens, discussing their ideas as
well as problems, and establishing a strong bond that is based on caring and understanding. This will promote an atmosphere where both
closeness and privacy can be maintained at the same time, very much like the teen's room that is nestled in the warmth of the family home.

Assessing Your Teen's Decision-Making Ability

It is sometimes very difficult to decide how much independence and/or freedom you should allow your teen at any given time. We know that
one of the primary developmental tasks of adolescence is to learn how to make good decisions independently of parental guidance, but it is
not always easy to assess how well this task has been negotiated. "Behavioral autonomy”, as this developmental task is referred to, is a
necessary skill for functioning in the adult world. There are four major criteria that parents can use to help them assess whether or not their
teen has achieved or is close to achieving behavioral autonomy. You might even try using a 1 to 5 scale to help you see exactly where your
teen is, and where improvement is still needed. These criteria are as follows:

Risk assessment - This involves the capacity to look ahead and assess the risks associated with a decision by foreseeing all the possible
consequences of an action, as well as alternative choices that could be considered. Two cognitive changes occur during adolescence
associated with this skill. One is the ability to hold two viewpoints in the mind at the same time in order to compare them, and the other is to
think hypothetically. Mature teens are more likely to objectively assess a situation before taking action. They weigh and compare various
options and make an informed and well thought out choice. Less mature teens tend to think emotionally and are more likely to plunge into
situations impulsively before assessing all of the consequences that could occur.

Consulting an expert - The teen is able to see the value of consulting an outside expert to assist in making a decision when enough
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information is not available to make the right choice. The mature adolescent will seek others beside parental figures, such as talking to a
college advisor when choosing a college. Implicit in this practice is the realization and understanding that others have valuable input and skills
to offer which can and should be accessed.

Adjusting to new information - Involves the capacity to change one's mind or attitude in light of new information. This development
means that one has achieved a certain degree of logic and flexibility, different from the more black-and-white view of younger adolescents who
have a higher emotional stake in being right.

Showing discrimination in the acceptance of advice - This one is a more sophisticated skill. It means that one can perceive the
biases held by another that influences their advice. It implies the understanding that each of us has a particular perspective that is colored by
our backgrounds and motives, which necessarily influence our opinions. The mature adolescent is able to link together these various factors
before accepting wholesale someone else's view.

Building a Relationship with Your Teen

A common myth about adolescence is that it is necessarily a very stormy period in one's development. Research has not verified this view for
the majority of teens, but rather calls it a period of exploration and experimentation as one moves toward adulthood. Another myth to be
dispelled is the belief that adolescents need to be detached from their parents in order to develop their own identities. This particular viewpoint
leads parents to the conclusion that teenagers need to be left alone for the most part, and that peers should be the primary group to which
they relate. Along with this view is sort of a "hands-off" policy in which parents shy away from conversing with their teens about their lives in an
attempt not to pry or invade their privacy, which parents believe to be necessary to the teen's development. This is a dangerous viewpoint
because it deprives the teen of the very source of dependency, guidance, and support that is still needed from parents during this period of
transition and adjustment. Although the peer group does take a prominent place in the adolescent's world, parents still play an extremely vital
and necessary role in helping the teen with the most important areas of growth. So not only can adolescence be successfully navigated
without (or with less of) the intense emotional and behavioral turmoil with which it has become associated, but one of the primary factors
necessary for this successful transformation into adulthood is the very real involvement of parents. This second point cannot be emphasized
enough, particularly in view of more recent biases that peers are the most if not only real influence on adolescent development. Let's turn our
attention to how parents can and should be involved.

1. Talk to Your Teen. A parent must know what is going on in his or her teen's life, and this knowledge must be acquired
continually, or updated regularly. This is accomplished most simply by talking to your teen on a daily basis. If you have not made a
habit of this prior to adolescence, it may be a little difficult to begin, but it can be done and should become a regular and automatic
practice. I'll tell you what to talk about in a minute, but first let's establish some basic guidelines for when and how to have regular
conversation. First, pick a regular time of day most conducive to relaxed conversation for both of you such as dinnertime, early
evening, or late afternoon depending on what works into your schedules. Be sure to allow at least fifteen to thirty minutes and more if
you can. The more you allow your teen to converse with you under relaxed circumstances, the more time they will want to spend in
this activity. Secondly, adopt an open-minded and curious attitude. Your goal here is to find out what your teen is thinking, what they
fantasize about, what is going on with their peers and in school, and what might be sources of distress or struggles for them. Third, do
not use this time for disciplinary discussions - not ever! If you do, you will see your teen begin to avoid talking to you. Keep the
disciplinary or limit-setting discussions separate. You'll note that | didn't say not to have these discussions, but just that they must not
pollute your attempts to get to know your teen well and to build a relationship that is open and trusting. Finally, most of the talking
should be done by the teen. Your job is to get the conversation rolling and then to let them direct the flow and content of the
interchange.

2. What Do You Talk About? This part is a little easier. The number one subject is peers. Most teens, given the chance, can
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chatter endlessly about what goes on at school in the peer group. If you have the type of teen that is very chatty, you only need to ask
a leading question or two and they will eagerly provide a detailed description of what's going on with their friends. If you have a
quieter, more introverted or secretive teen, you can start conversations about peers in a broader sense such as what the trends are
among peers rather than about individuals. A second good subject is to ask direct questions pertaining to your teen's self-image.
Remember that adolescence is a time when our identities are forming, and as such, teens have endless interest in thinking about who
they are, who they would like to be like, what their assets and shortcomings are, and so forth. They are hypersensitive to their
appearance and to what others think about them. Find out who their role models are, or ask if they like the way they look. Take
whatever they offer and expand it. If your daughter says she thinks she's not pretty, then find out specifically how she arrived at that
conclusion and what or who she measures herself against. You may uncover many things you didn't previously know, and your
daughter will find some relief in having this discussion with you. Third, ask about how your teen is dealing with basic areas of struggle
such as peer pressure, drug use, drinking, sexuality, etc. It's very unwise to avoid these subjects, as all teens must deal with them on
some level. They need your help with these pressures, which can become daunting depending on the school setting, peer group, and
age. The more they can be open with you about their fears, concerns, and struggles, the better they will be able to deal with them.
Finally, encourage conversations that deal with ideals or future fantasies. What does your teen think about politics, religion, current
events, marriage, career, and becoming a parent? What does he or she think about capital punishment, welfare reform,
homelessness, global warming, national security and other social issues? You might find that your teen has very strong views about
some of these things. These discussions can give you tremendous insight into what is important to your teen as well as how his or her
mind works in terms of higher level thinking.

3. Be a Parent. What is meant here is that you must maintain your role as a parent in your relationship with your teen as opposed to
taking on the role of a peer. You can be a confidante and friend, but within the confines of being a parent. This may seem like an
obvious point, but it is actually a difficult one to carry out. There is some confusion involved in trying to be the person who sets limits,
and also the one who listens with an open mind much as a friend would. The truth of the matter is that you are always a parent and to
some degree this will color your relationship with your teen - but that's not a bad thing. It is what your teen needs from you: someone
who can listen and understand, but also someone who has life experience and knowledge to provide guidance that can't come from
peers. A parent must also offer a safety net even when that means setting limits that seem confining, because it is these very limits
that keep the teen from getting too far out on a limb where they could come to harm. Will your teen tell you everything? Absolutely not,
but they will expose enough of who they are and what's going on that you can establish a relationship built on trust and responsibility,
and more importantly, on a positive interpersonal connection that is maintained even in the event of conflict.

4. Know Your Teen's Friends. Itis true that in adolescence the peer group has a tremendous impact on the development and
daily functioning of teenagers. This is inevitable and normal. Therefore, it is important for parents to know as much as possible about
what kinds of influences are being exerted on their teen by the peer group. The best way to gather this knowledge, outside of direct
conversations as spelled out above, is to know who your teen's friends are and what they are like. An easy way to do this is make
room in your home for your teen to have friends over. You can structure this so that rules are maintained and you are comfortable with
the activities that go on, but at the same time the teens can interact and enjoy themselves in your presence. Generally there are
several good friends that you see most often. You may get to know them very well, in fact, especially if they spend a good amount of
time in your home. You might want to include them in on some of the conversations you have with your teen as was suggested in the
first section. Most teens welcome attention from adults who show real interest in them and who are willing to listen to what they have
to say without trying so hard to impose their own views first. You can extend your knowledge also by moving out of the house into the
sphere of school activities or extra-curricular activities. If you have a teen that plays a sport, attend the games and get to know all the
players. You'll learn a great deal about your teen and his or her friends this way as well as show your support for and interest in your
teen's accomplishments.

Here's a final bit of advice on working with teens. You must be willing to see your teen as close to the way that he or she actually is as
opposed to the way you would like him/her to be. This can be quite difficult, because parents are highly subject to feelings of guilt if they
perceive that their children have problematic behaviors or characteristics. Parents also have a tendency to want to see their children as "chips
off the old block." Understand that your teen has his or her own individual temperament, characteristics, tendencies, ideas and beliefs, views,
and so on. Some are like yours, some are not. Know what these are and you will be in a position to have a greater as well as positive influence
on your teen. Moreover, you will build and preserve a relationship that lasts well into adulthood.
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Teens and Future Orientation

A common conversation between parents and teens has to do with future aspirations and desires, most of which are usually focused around
the teen's desire to move rather quickly and easily into the adult world, often without a realistic view of what that would mean or what it would
entail. For example, the teen who is unhappy with some of his parents' restrictions and rules might say something along the lines of "When I'm
18, I'm moving out and getting my own apartment and then I'll come in at night whenever | want. Not only that, but | can do whatever | want
when | want and you won't be able to tell me what to do." A less rebellious example is the teen girl who is overheard telling her friends about
how things will be when she arrives at college next month. The conversation goes something like "It's going to be great! I'll have new malls to
shop in, and I'll buy some new furniture for my apartment. Oh, I'll need my cell phone and a newer car too, because | want to be able to drive
out of town when | want too." In both of these situations the teen has a desire to live in a fashion that is decidedly adult, yet they haven't really
thought through what it would take to make these things happen.

In the first example, it is likely that this youngster doesn't have any idea as to what it takes to rent an apartment, pay the security deposit and
first and last month's rent, and then pay the other associated bills such as utilities, phone, cable, etc. If his parents tried to reason with him
about this, he would probably say something along the lines of "I'll get a roommate and a job. It'll be cake!" The second example is even more
unrealistic. Using a common phrase, we could say that this young lady "thinks money grows on trees!" Most likely she is used to having things
when she wants them and has had little experience in dealing with budgeting, understanding the link between work and spending, and
planning for future needs.

In each of these situations the teen has a fantasy about living in the adult world, yet there is a wide gulf between the fantasy and the realistic
steps necessary to make the fantasy a reality. This is a common problem for teens, and one that exasperates parents a great deal. What's
good is that the fantasy signifies the teen's desire to move forward and place himself in an adult world where he will be independent, make his
own decisions, and take care of himself. This is a natural adolescent desire and one that parents need to encourage. The problem is that teens
often haven't learned to link responsibility, investigation, planning, and realistic thinking to the fantasy. In other words, there is little or no
appreciation of the process necessary to move from one point to the other.

The parent's job then is to facilitate a learning process that will help the adolescent associate future goals with the necessary steps to bring
them to fruition while encouraging the desire for independence. To do this successfully, it is necessary to help the teen fully investigate future
desires and goals, facilitate the process of working toward the goals, use hypothetical thinking to examine and evaluate progress, and
encourage responsibility and accountability both currently and in the future. Let's go through each of these in more detail.

PROMOTE INVESTIGATION
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When teens voice their desire to pursue something that sounds rather fantastic, parents often fall into the habit of lecturing them as to the non-
feasibility of their fantasy. Using the example above, the parents of the young man who wants to move out on his own may lapse into a lengthy
discussion of how much money it would take to get an apartment, what kind of job would be needed to pay all the expenses involved, and how
unlikely it is that the teen could handle these responsibilities. Even worse the parents might move into a more negative conversation about
how irresponsible their son already is, how he can't even keep his room clean or remember his chores, or take the right books to school, and
so on. Of course the young man who is on the receiving end of such a discourse would react by either getting quite angry and voicing his
anger, leaving the room in the middle of the discussion, or simply tuning his parents out while they work themselves into a full-scale assault.

So how might you handle this same situation differently? Here's what | would suggest. Even though you know your teen would not be able to
handle the responsibilities associated with moving out on his own yet, you can encourage adult thinking by helping him investigate what it
would take to make the fantasy a reality. Start by helping him make a list of the steps needed to embark on a full-scale investigation. Perhaps
he can get online and look up apartment hunters in town and get a listing of current offerings and rental feels. Have him call some apartment
complexes and ask about leases, security deposits, first and last month's rents, etc. Then help him find out about utilities, cable and telephone
fees. Assist him in constructing a budget for moving in expenses and another budget for estimated ongoing monthly expenses. Help him
brainstorm all the possible expenses involved such as food, laundry, car payments, insurance, car repairs, gas, health insurance, school
expenses (if he's considering college), entertainment, and so forth. Then help him investigate wages for various types of jobs for which he has
the qualifications. Compare the expenses to the estimated income and let him draw his own conclusions.

By using this method as opposed to the lecture route you are accomplishing two goals at the same time. First, you are making the points you
would have made in your lecture, only this way they will be heard because your son will have the experience of learning the information first
hand. Secondly, you are encouraging his desire for independence while also giving him the tools to think about the steps involved in making
his adult fantasy an adult reality that includes responsibility and hard work. By assisting him in his investigation you are telling him that you
understand his desire for independence and encourage it, however, you want him to be able to link his desires with thoughtful action that is
reality-based.

EVALUATE AND FACILITATE

The next step is to evaluate the desire against the necessary steps and decide if adjustments are necessary. Using the same scenario, the
young man may find that the jobs available to him at his current level of education are unappealing, pay too little, or fall below his assessment
of his capabilities and future career aspirations. He may also realize that there is a lot more work involved in being self-supporting than he had
previously surmised. The evaluation of the information obtained during the investigation is part of the process and should set the stage for
further conversation between the parent and teen to either modify the original goal, change the goal altogether, or begin working on the goal
now. For example, the young man may decide that what he really wants is to go to college and putting up with the current level of rules and
restrictions is not really that difficult for several more years as he works toward making the grades necessary to get into the school of his
choice. Or, he may decide that he would like to do further investigation into career choices and career training. Maybe he has a vocational
interest that he would like to pursue now. Or he may decide that he wants to continue pursuing the goal to move out when he's 18 and he
would like to work and save money now toward that end. Your role is to help him thoroughly evaluate his findings through discussion and
further investigation if needed, and then help him lay out the steps to the new or adjusted goal. If he decides he wants to get a job now, then
you are back in the investigation phase which is to begin looking for job opportunities, figuring out how many hours of work per week is
feasible while in school, assessing transportation and gas needs, and so on. If college is the goal, then you would help your son begin
investigating admission requirements, college expenses, and so forth. The same would apply to career planning and vocational school.

USE HYPOTHETICAL THINKING

In the course of the investigation and evaluation, you can assist your teen in making use of hypothetical thinking as a way of examining and
comparing different possibilities. As the young man above works diligently toward making his original desire to move out come to fruition, you
can prod him to expand his investigation into larger areas of adult concern and future planning. For example, you could suggest that although
he might be able to make ends meet by getting a roommate and working two jobs, he might also want to consider the long-term prospects of
going to work full-time at the age of 18 instead of going to school and working part-time so he can train himself for work that will net more
income eventually. What happens if he can't find a roommate or the roommate moves out unexpectedly? How will he feel in five years if he's
still having to work 60 hours a week for minimum income and has no time for other activities? In other words, help him expand his vision to the
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wider future, not just the single initial goal of gaining some independence.

This is a tricky area because it is easy to fall back into the lecturing mode. It's important to facilitate hypothetical thinking with questions rather
than with a lot of statements. Let the teen think about and ponder the questions. He'll ask for your input as he needs it. Even if he doesn't
seem to be interested in these questions, you have planted a seed and he will revisit them, especially as he becomes better acquainted with
the work associated with reaching his goals.

ENCOURAGE RESPONSIBILITY AND ACCOUNTABILITY

Encouraging responsibility and accountability is a parenting practice that should be employed throughout a child's life. In terms of exploring the
future, strong habits of responsible behavior and accountability for one's actions will increase the adolescent's capacity to realistically assess
future desires against the steps necessary to make them a reality. Children who have not had a lot of practice in problem-solving, decision
making, and dealing with the consequences of their actions will have more difficulty linking fantasized goals with realistic action. In view of this,
there are several key parenting ideas to keep in mind as children are moving through late preschool and middle childhood years. These are as
follows:

. Don't be a permissive parent. Let children experience the consequences of their actions when possible. Establish rules and
consequences that are reasonable and be consistent in enforcing them.

. Avoid overindulgence. Buying everything a child wants is deadly when it comes to understanding the link between hard work and
fulfilling desires. They learn to engage in magical thinking, not to mention that they become accustomed to feeling entitled to having
more than they earn. This was the problem with the young woman going to college described above.

. Educate children and teens about managing money. Encourage savings accounts, talk about budgets for necessities and wants, and
create or take advantage of opportunities where children can earn money based on work. At the same time, be careful not to set up
situations for children to fail with money. If a teen is expected to make a car payment, pay the car insurance, and buy his or her
clothes, then basically they are expected to work on an adult schedule while also going to high school. The process of earning money
should begin slowly and increase over time, always keeping in mind that you want your child to succeed and attend to educational
goals first.

. Begin teaching problem-solving skills and cooperation during early childhood. Discuss and negotiate solutions.

. Initiate future planning and anticipation during middle childhood by teaching the skills of investigation, thinking ahead, delaying
immediate gratification to reach a future goal, exploring possibilities and anticipating problems. This process can apply to simple
things such as signing up for a soccer team.

THINKING AHEAD

As you work with your teen on future goals and desires, keep in mind that the consideration of adult roles and activities is a natural and
necessary development during middle to late adolescence. Usually beginning around the ages of 15 or 16 and extending into the early 20's,
the transition to adulthood is a primary preoccupation. Parents need to take an active role in facilitating thinking about the future and making
plans that will give their teen the greatest opportunity for success. As you work with your teen, keep in mind that he or she is an individual with
their own special talents and capabilities, not to mention desires and aspirations. Help your teen explore what lies ahead with an open mind.
We all have dreams for our children and with very good intentions, but it is important to serve as a guide and facilitator rather than director
while investigating future possibilities. You will find that if you take this approach, your teen will be more receptive to your suggestions and
ideas. Moreover, they are more likely to appreciate your wealth of experience and make use of it. Happy exploring!
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The End
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Temperament and Y our Child

Temperament and Your Child's Personality

Personality is determined by the interaction of temperament traits with the

environment. Each person (including your child) comes with a factory installed wiring.
How your child is wired can determine whether they will be easy or difficult to raise.

How well their temperament fits with the environment and how well they are received by
the people in the environment will determine how a child sees himself and others.

What is temperament?

Temperament is a set of in-born traits that organize the child's approach to the world. They are
instrumental in the development of the child’s distinct personality. These traits also determine how
the child goes about learning about the world around him.

These traits appear to be relatively stable from birth. They are enduring characteristics that are
actually never "good" or "bad." How they are received determines whether they are perceived by
the child as being a bad or good thing. When parents understand the temperament of their
children, they can avoid blaming themselves for issues that are normal for their child's
temperament. Some children are noisier than other. Some are more cuddly than others. Some
have more regular sleep patterns that others.

When parents understand how their child responds to certain situations, they an learn to anticipate
issues that might present difficulties for their child. They can prepare the child for the situation or
in other cases they may avoid a potentially difficult situation all together.

Parents can tailor their parenting strategies to the particular temperamental characteristics of the
child. They can also avoid thinking that a behavior that reflects a temperament trait represents a
pathological condition that requires treatment.

Parents feel more effective as they more fully understand and appreciate their child's unique
personality.

When the demands and expectations of people and the environment are compatible with the child's
temperament there is said to be a "goodness-of-fit." When incompatibility exists, you have what is
known as a "personality conflict.” Early on parents can work with the child's temperamental traits
rather than in opposition to them. Later as the child matures the parents can help the child to
adapt to their world by accommodating to their temperamental traits.

The 9 Temperament Traits

Classic child development research conducted by Doctors Chess and Thomas has identified 9
temperamental traits:

Activity Level: This is the child's "idle speed or how active the child is generally. Does the infant
always wiggle, more squirm? Is the infant difficult to diaper because of this? Is the infant content
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to sit and quietly watch? Does the child have difficulty sitting still? Is the child always on the go?
Or, does the child prefer sedentary quiet activities? Highly active children may channel such extra
energy into success in sports; may perform well in high-energy careers and may be able to keep up
with many different responsibilities.

Distractibility: The degree of concentration and paying attention displayed when a child is not
particularly interested in an activity. This trait refers to the ease with which external stimuli
interfere with ongoing behavior. Is the infant easily distracted by sounds or sights while drinking a
bottle? Is the infant easily soothed when upset by being offered alternate activity? Does the child
become sidetracked easily when attempting to follow routine or working on some activity? High
distractibility is seen as positive when it is easy to divert a child from an undesirable behavior but
seen as negative when it prevents the child from finishing school work.

Intensity: The energy level of a response whether positive or negative. Does the infant react
strongly and loudly to everything, even relatively minor events? Does the child show pleasure or
upset strongly and dramatically? Or does the child just get quiet when upset? Intense children are
more likely to have their needs met and may have depth and delight of emotion rarely experienced
by others. These children may be gifted in dramatic arts. Intense children tend to be exhausting
to live with.

Regularity: The trait refers to the predictability of biological functions like appetite and sleep.
Does the child get hungry or tired at predictable times? Or, is the child unpredictable in terms of
hunger and tiredness? As grown-ups irregular individuals may do better than others with traveling
as well as be likely to adapt to careers with unusual working hours.

Sensory Threshold: Related to how sensitive this child is to physical stimuli. It is the amount of
stimulation (sounds, tastes, touch, temperature changes) needed to produce a response in the
child. Does the child react positively or negatively to particular sounds? Does the child startle
easily to sounds? Is the child a picky eater or will he eat almost anything? Does the child respond
positively or negatively to the feel of clothing? Highly sensitive individuals are more likely to be
artistic and creative.

Approach/Withdrawal: Refers to the child's characteristic response to a new situation or
strangers. Does the child eagerly approach new situations or people? Or does the child seem
hesitant and resistant when faced with new situations, people or things? Slow-to-warm up children
tend to think before they act. They are less likely to act impulsively during adolescence.

Adaptability: Related to how easily the child adapts to transitions and changes, like switching to a
new activity. Does the child have difficulty with changes in routines, or with transitions from one
activity to another? Does the child take a long time to become comfortable to new situations? A
slow-to-adapt child is less likely to rush into dangerous situations, and may be less influenced by
peer pressure.

Persistence: This is the length of time a child continues in activities in the face of obstacles.

Does the child continue to work on a puzzle when he has difficulty with it or does he just move on
to another activity? Is the child able to wait to have his needs met? Does the child react strongly
when interrupted in an activity? When a child persists in an activity he is asked to stop, he is
labeled as stubborn. When a child stays with a tough puzzle he is seen a being patient. The highly
persistent child is more likely to succeed in reaching goals. A child with low persistence may
develop strong social skills because he realizes other people can help.
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Mood: This is the tendency to react to the world primarily in a positive or negative way. Does the
child see the glass as half full? Does he focus on the positive aspects of life? Is the child generally
in a happy mood? Or, does the child see the gall as half empty and tend to focus on the negative
aspects of life? Is the child generally serious? Serious children tend to be analytical and evaluate
situations carefully.

Is your child easy or difficult to raise?

Temperament is the innate behavior style of an individual that seems to be biologically
determined. Although some experts feel that labeling a child too quickly as "difficult” may create a
self-fulfilling prophecy of problematic parent-child interaction, knowing what kind of temperament
your child has may make the difference between a happy and a troubled child - and between an
accepting and frustrated parent. You can use the table below to get a rough idea on how easy or
difficult your child is to raise.

Temperamental Traits Easy Difficult
Activity Level (how active the child is generally) Low High
Distractibility (degree of concentration and paying Low High
attention when child is not particularly interested) 9
Intensity (how loud the child is) Low High
Regu_larlty (the predictability of biological functions like Regular Irregular
appetite and sleep)
Sensory Threshold (how sensitive the child is to physical Hiah Low
stimuli: touch, taste, smell, sound, light) 9
Approach'/lechdrawaI (characteristic responses of a child Approach ||Withdrawal
to a new situation or to strangers)
Adaptability (how easily the child adapts to transitions and

. o . Good Poor
changes like switching to a new activity)
Persistence (stubbornness, inability to give up) Low High
Mood (tgndency to react to the world primarily in a positive Positive Negative
or negative way)
If your child weighs more heavily on one side of the spectrum than the other, he may
be a classic example of the easy or difficult child. However, if your child is in-between
and his behavior presents you with problems, you may be in nee of some new
management techniques.

Coping With Your Child's Personality

Ever feel frustrated by your high-energy baby? What can you do about a child who screams
himself silly when he doesn't get his own way? A youngster who gets overexcited when a playmate
come over? The experts tell us that there's probably not a lot you can go about changing the way
a child tends to reach if that tendency is inborn but there are ways you can help him manage his
impulses better - and spare yourself lots of grief along the way.
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Realize that your child's immature behavioral style is not your "fault” because temperament is
biological not something he learned from you. Still it is within your power to help your child cope
with his temperament - and eventually to understand himself better instead of feeling sorry for
yourself for having a noisy, distractible or shy child. Learn to accept this as his nature and then
develop a strategy to help him adapt in a socially acceptable way. Replace a victimized mind-set
with an adult resolve to help your child ameliorate his difficulties. Above all, remember that all
temperamental qualities can be shaped to work to a child's advantage if they are sensibly managed.

To become a "manager of your child's temperament, make sure that you step back from his
objectionable behavior for a minute and remind yourself that his shrill shriek of excitement or his
irregular sleeping habits are not deliberate reactions but one he can yet control. The key is to
switch on the objective part of your mind rather than to become emotionally embroiled in his
temperamental difficulties. Through this emotionally "neutral™ stance, you'll be better able to help
him modify his reactions because you'll be thinking rationally.

Develop specific plans ahead of time to cope with troublesome behavior and then enforce them in a
sympathetic but consistently firm ways. If your child tend to get wild on family occasions or when
he's with friends, be sensitive to this tendency and take steps to quiet it before it escalates.
(Decide ahead if this activity is one he can handle. With younger children avoiding potential
problem situations may be the best solution). With a baby you may want to tell your host that you
will want to leave the party early. You can also take your child into a quiet room and sit with him
until he falls asleep. Follow similar procedure with an older child, either by removing him from the
activity, distracting him with something quieter such as a story hour or a snack or calling a "time
out" period.

An infant with irregular biological rhythms will need special structuring from you so that he
eventually learns to sleep through the night, to eat at the usual meal times and to control his
bladder and bowel function. In this case, a doctor or child-behavior expert may be able to help to
develop a schedule for your baby.

For an older child who resists going to sleep, you may have to make special distinctions between
bedtime and "sleep-time."” To help him settle down, you can insist that the youngster get into bed
at a certain time but permit him to read or play quietly until he feels sleepy. In this way, you are
regulating his schedule but still allowing him to relax at his own pace.

Learn to distinguish between behavior that is temperamentally induced and that which is learned.
If a child knocks over your best vase by mistake because he is a high-energy child and was running
gleefully through the living room, your response should be different than if he broke your vase
deliberately.

In some instances you will probably be upset and may express your displeasure. But the action
you pursue should be different. In the first case you may have to give some thought on how to
prevent your child from running through the living room and remembering other ways he can work
off his energy while in the house. In the second scenario, you will probably want to punish the
child for his deliberate destruction of your personal property to impress upon him that this behavior
is socially unacceptable. With temperament, the goal is always to manage rather than to
systematically punish.

By the same token learn to distinguish between a tantrum that is temperamentally determined and
one that is deliberately manipulative. Both may look the same because in both instances the child
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is crying or screaming loudly but the reasons for them are different. A strong-willed and intense
child may react to a disappointment with a tantrum but the parent should understand that in a
sense the child really can't help it - that this is his innate behavioral reaction. This is in marked
contrast to the less intense child who screams and cries in the same way when you say no because
he has learned that such behavior will weaken your resolve and make your give into him.

Becoming an expert on your child's temperament will help you distinguish between the two types of
tantrums - and then you can react to the tantrum appropriately.

Finally remember that one of the most important jobs a parent can do is help his child develop self-
esteem. That doesn't mean over-inflating his ego but rather helping him develop a positive sense
of himself with a fair sense of his strengths and weaknesses. Understanding a child temperament
is the first step toward enhancing his self-esteem because you will be able to deliver praise
sensitively in accordance with his innate tendencies and help him build upon those traits in a
positive way.

Parenting Strategies For Very Intense Children:
. Provide activities that are soothing such as warm bath, massage, water play, stories.
. Recognize cues that signal that intensity is rising.
. Help child learn to recognize cues that signal that intensity is rising.
. Use humor to diffuse intensity.
. Teach child to use time-out as a time to calm self-down.

. Avoid escalating intensity of child be reacting intensely to his/her behavior. Give calm, clear,
brief feedback.

Parenting Strategies for Slow-to-Adapt Children:
. Establish clear routines.
. Prepare child by discussing plans for the day when routine changes.
. Prepare child for transitions.
. Give warnings a few minutes before transition from one activity to next occurs.
. Allow time for closure of one activity before going on to next.

. Stay aware of number of transitions required, and keep transitions to minimum if possible.
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ASSESSING YOUR PARENTING STYLE

Each of us has our own parenting style that is unique to our particular personality characteristics and philosophies on how
children should be raised. Generally, these styles encompass some basic ideas on discipline, relationship building, and
expectations. Often our parenting styles are greatly influenced by those we experienced at the hands of our own parents
when we were children

Each of us has our own parenting style that is unique to our particular personality characteristics and philosophies on how
children should be raised. Generally, these styles encompass some basic ideas on discipline, relationship building, and
expectations. Often our parenting styles are greatly influenced by those we experienced at the hands of our own parents
when we were children. We are likely to incorporate into our own style some aspects of our parents' styles. For example,
most of us have had the experience of finding ourselves repeating key phrases our parents used, or maybe employing a
disciplinary technique that is most familiar to us. At the same time, we might develop a parenting style that seems to be the
opposite of those of our parents', especially if we feel there was something objectionable or ineffective in their style.
Whichever the case, it is helpful for each of us to examine our own particular style and see if it is effective in leading our
children toward the desired goals of developing healthy, autonomous, productive and responsible citizens who are also
capable of participating in close relationships.

That said, let's examine three basic parenting styles and see how they stack up in moving us toward our goal. To help us in
our endeavor, we'll use four basic characteristics for all three styles as points of comparison. Let's begin!

AUTHORITATIVE

As you might have guessed, we are starting with the most favorable parenting style, so that we have a good basis for
comparison. The authoritative style is easily the most difficult of the three, mainly because it combines the two tasks of
developing and maintaining close, warm relationships with our children while at the same time establishing structure and
guidelines that are enforced as is necessary. This is a very tricky balance to obtain, and most of us will find ourselves waffling
from time to time toward one end of the spectrum at the expense of the other. Not to worry, this is normal. What we are
striving for is a general sense of balance that is achieved most of the time. Let's look at the specifics of this style.

Behavioral Guidelines. Using this approach, behavioral guidelines and a structure for upholding standards are clearly
defined by the parent(s). At the same time, parents are flexible in examining and adjusting these guidelines as seems fitting
based on the child's growing capacities for decision-making and autonomy. Children (especially teens) are able to participate
in open discussions about guidelines, and to voice their views. A good procedure to use is to let your children know that you
are open to listening to their arguments and views, and that if they are convincing (make sense, are logical, etc.), you will
change your mind. However, it must be accepted that you have the final word. This process not only allows children to feel
they have some participation in setting standards, but it provides an opportunity for enhancing higher-level thinking which
involves planning for contingencies, using logic, and matching "wants" with reality.

Emotional Quality of Parent-Child Relationship. The relationship between parent and child in this approach is
characterized by warmth, friendliness, and mutual respect. Parents and children maintain a sense of closeness, even in the
face of conflict. There is a sense on the part of the child that the parent values his or her own special uniqueness, and has his
or her best interests at heart at all times. Authority is maintained by the parents, but with a sense of empathy and
understanding. Most importantly, much of the parent-child interaction is not focused on authority issues, but is rather used for
regular interchange in which the child grows to count on the parent(s)' unwavering interest in all aspects of the child's life.
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This is exemplified by regular, daily conversation that is free-flowing and covers a wide range of topics. It may simply mean
that the parent allows the child to chatter at length about something that interests him. For a young boy, it may mean hearing
in great detail the strategies for playing a video game, or for a teen it may mean hearing about the latest interactions in the
peer group at school. In both cases, a sense of interest and empathy is felt by the child to come from the parent. This
provides a strong base for effectively working on behavioral issues as they arise.

Behaviors Encouraged. The authoritative parenting style encourages "enabling" behaviors. This means that the
primary purpose of guidelines for behavior is to promote the growing sense of autonomy the child has as he or she develops,
as well as to enhance the process of individuation. Individuation is part of a larger discussion, but for our purposes here, we
will just say that it encompasses the child's growing sense of individuality, especially in terms of separateness from parental
figures. Enabling behaviors encourage questions, tolerance, abstract thinking, and explanations. It promotes the development
of a healthy and strong ego, in which self-esteem is generally steady.

Levels of Parent-Child Conflict. There is an overall low level of conflict between parents and children using this
approach. This is true even for adolescents who are at the height of their quest to build an individual identity. The basic sense
of love and respect that has been developed, along with the practice of systematically enhancing the child's capacity for
decision-making, results in a system in which children and adolescents seek the advice of their parents rather than feeling as
though they need to secretly rebel. The hallmark of this approach is a mutual trust that develops out of closeness, regular
guidance, and tolerance for differences.

AUTHORITARIAN

The authoritarian style of parenting is focused primarily on controlling behavior to meet the expectations of the parents. All
other aspects of the parent-child relationship are secondary to this focus, and as such, certain aspects of the child's
development are hindered. The style is fairly rigid and requires unquestioned obedience without discussion or explanation.
Explanations may be offered, however, they are not open for interpretation or exploration. Let's look at this style in terms of
the four variables used above.

Behavioral Guidelines. Behavioral guidelines are rigid and highly enforced. They are set by the parents, and are
usually presented in a black and white manner so that there is no room for discussion and/or interpretation. The system for
enforcing these guidelines is fairly dictatorial, often employing punishments that are severe and beyond the scope of the
behavioral infraction. The overall goal in this style of parenting is control as opposed to learning and promotion of the child's
development of autonomy.

Emotional Quality of Parent-Child Relationship. The authoritarian style makes it difficult for the development of
closeness between parent and child. Real closeness is based on a sense of mutual respect, and a belief on the part of the
parent that the child has the capacity to learn self-control and decision making through both behavioral guidelines and his or
her own cognitive capacities. The authoritarian style doesn't recognize the child's process of individuation and/or growing
need for autonomy. The closeness that may develop with this style is in actuality pseudo-closeness, because it comes from
the child's fear of displeasing the parent rather than desire to grow and develop. Children coming from this parenting style are
often anxious and have higher levels of depression. They may also have problems with behavior and impulse contral,
especially when not in the parents' presence.

Behaviors Encouraged. The behaviors encouraged under this style are called "constraining” behaviors. The goal here
is to control rather than encourage the process of thinking through a problem and making a productive decision. The overall
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quality of the guidelines is prohibitive and negative, and often quite punitive. One feels as though they are being instructed on
what not to do rather than on learning a valuable lesson that will help them in future social situations.

Levels of Parent-Child Conflict. Excessive control without true closeness and mutual respect breeds rebellion. In
other words, the authoritarian style of parenting can result in a lot of conflict between parents and children, even if not overtly
expressed. The conflict may come in the form of children acting out in school, fighting with other children, or becoming
involved in deviant behavior such as delinquency or substance abuse. At the other extreme, these children may be
perfectionistic and overly focused on achievement at the expense of necessary emotional growth. In either case, the process
of individuation necessary for becoming a high-functioning adult is hindered.

PERMISSIVE

The permissive style of parenting is on the opposite end of the spectrum from the authoritarian style. In the former, there are
virtually no guidelines for behavior, or very loosely constructed ones that are not enforced. Parents using this style may be
found to repeatedly engage in trying to cajole their kids into behaving in some way or another, but without any real strength of
intention, and without any reinforcement. Permissive parents tend to be either too involved in their children’'s minute to minute
sense of happiness, or very little involved in any aspect of their children's lives. In both cases, the results are negative and far-
reaching for the child.

Behavioral Guidelines. The identifying feature of this style is that behavioral guidelines are very hazy, and may in
some cases appear to be absent. Parents may become overly focused on trying to appease their children at every display of
seeming unhappiness. This may mean that as soon as the child appears to be upset (particularly when a guideline is
presented), the parent gives in and allows the child to do whatever is desired. This may bring an immediate smile, but has
long-term negative consequences for the child as he or she basically learns that self-control is not necessary, and that
authority is not be respected or paid much attention. Other parents using the permissive approach may just be absent
altogether, thereby allowing their children to behave without any structure. These children are unable to develop any sense of
self-discipline and have the accompanied problem of feeling uncared for and unloved. These children turn to the peer group
for the standards of behavior, and most often choose a peer group whose standards are deviant. These are the children who
eventually find themselves in conflict with other figures of authority be it school personnel, other parents, law enforcement
officers, etc.

Emotional Quality of Parent-Child Relationship. Just as the behavioral guidelines are unclear for the child of
the permissive parent, so too are the roles played by each. In both the authoritative and authoritarian styles, the roles of
parent and child are clearly defined. Mostly this has to do with the designation of the parent as the one with final authority,
and/or as the one who has the greater ability to provide guidance. For the permissive parent, on the other hand, the roles
may become quite blurred. For example, the parents may see themselves more in the role of the child's friend or pal. Or, the
parent may become overly involved in the child's life thus living through them somewnhat vicariously. In the case of the less
involved parent, the child may be seen as having the capacity of an adult to care for himself, and thus not be in need of the
parent's guidance or intervention. The result is either a relationship that is inappropriately close such as in the friendship
model, or one that is devoid of closeness. In both cases, this leaves the child very susceptible to feelings of depression and
emotional distress. In the case of the overly indulged child, strong feelings of entitlement also emerge leaving the child with
almost no tools for negotiating the normal give-and-take aspects of a healthy relationship.

Behaviors Encouraged. Neither enabling nor constraining behaviors are encouraged by the permissive parent.
Instead, children are often very immature and display a number of regressive behaviors, or they engage in adult-like
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behaviors that are not acted out with adult-like maturity. I'm sure you're familiar with an older child who whines and cries to
get his way (and succeeds), or who argues with infantile stubbornness every time the parent tries to impose a rule.
Conversely, there are the kids who are involved in adult activities (early sexuality, drinking, etc.) long before they are ready to
handle the responsibility that goes hand in hand with such activities.

Levels of Parent-Child Conflict. Generally there are low levels of conflict between parents and children with the
permissive style. This is especially true for situations in which the parents are virtually absent, and are uninvolved in setting
standards of behavior as well as participating in their children's lives. These children tend to become estranged from their
parents while looking toward the peer group as the substitute family. These kids may seem to be quite independent, but are
in actuality the least independent coming from all three parenting styles. The children who are more enmeshed with their
parents may exhibit a higher level of conflict with parents, but the quality of the conflict is not real in the sense that there are
true disagreements and deviations from the parents. They are instead manipulative in nature, and only used as a means of
keeping the parents in a permissive mode of operation. These kids are not estranged from the parents, but also have very
little independence and autonomy. Whereas the authoritative style of parenting is considered to be the best, the permissive
style, especially where the parent is emotionally neglectful, is considered to be the most harmful.

GUIDELINES FOR AUTHORITATIVE PARENTING

. Daily Conversation. Engage your child in conversation at least once a day that is non-pejorative, and that allows you
to learn something about what's important to him and what is going on in his life.

. Relationship-building. Separate disciplinary discussions from relationship-building discussions.

. Set behavioral standards. Set clear standards for behavior that are well-thought out, and that will allow your child to
fit into the general rules of his social setting.

. Establish consequences. Set up clear consequences for infractions of rules, however, make sure that the
consequences begin lightly and increase only as same behaviors are repeated. Consequences should fit the nature
of the infraction and provide a lesson when at all possible.

« Focus on empathy. Be particularly attuned to behaviors that infringe on the rights and feelings of others.

« Encourage self-expression and high-level thinking. Allow and encourage discussion of your child's feelings about
rules and standards, and allow for disagreement. You have the final word, but understanding your child's point of
view and giving him the chance to verbalize it will increase his thinking capacities as well as encourage the
successful handling of negative emotions.

« Flexibility. Be flexible when the situation calls for it.

. Acknowledge individual differences. Approach your child always with respect for his individual temperament,
especially when different from yours.

. Practice high-level discussion. Allow your child to speak freely although respectfully. Don't interrupt until he has

finished with a thought, and don't respond until carefully considering what has been said and what your goal is to be.
You are teaching your child to internalize your skills at logic, thinking, and caring.
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« Teach by example. Remember that ultimately your child will internalize who you are. If you deal with your child from a
position of both love and strength, then that's what he or she will take in and own.
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REPAIRING THE PARENT-CHILD RELATIONSHIP

The parent-child relationship is being assaulted from many directions these days. Parents are
under the gun of mounting economic pressures resulting in long work hours, and often more
than one job. Our 24-hour a day culture has created a job market that never goes to sleep,
and many parents find themselves working hours outside of the usual nine to five workday.

The parent-child relationship is being assaulted from many directions these days. Parents are
under the gun of mounting economic pressures resulting in long work hours, and often more
than one job. Our 24-hour a day culture has created a job market that never goes to sleep,
and many parents find themselves working hours outside of the usual nine to five workday.
This leaves big gaps in childcare arrangements, especially since the school day has continued
to remain somewhere between the hours of 7AM and 4PM. Another cultural development that
has significantly impacted the family is the explosion of mass media and mass
communication, particularly internet style. This evolutionary step in technology has
permanently changed the environment within which parents are trying to monitor and control
the development of their children. The massive exposure to all kinds of information, and
particularly information that is unhealthy or beyond the scope of a child's developmental age,
has placed parents in the untenable position of battling outside influences that tear at the
parent-child relationship rather than assisting to safeguard family values, parental guidelines,
and promote normal psychological growth.

All of this is exacerbated if you happen to be a single parent trying to do it all. These parents
are often just plain tired and worn out, and the idea of trying to sift through the problems
that confront their children after a long workday when its time to cook dinner, do homework,
and get everyone into bed can seem daunting to say the least. Nevertheless, the strength of
the parent-child relationship is more important than ever as it is our primary means of keeping
our children safe, helping them to navigate the world, and assisting them to develop
personal strengths for making the right choices. The problem is how to make sure that the
parent-child relationship is strong and meets the child's needs in spite of some of the
circumstances just described. For many, the relationship is already in need of repair. What's
offered here are some of the more proven methods for enhancing the relationship along with
some tips on how to begin the process of repair.

SIGNS OF PROBLEMS

The first step is to evaluate the state of your relationship with your child or children. You can get
a pretty clear picture by asking the following questions:

. Do you know your child's likes, dislikes, choice of activities, favorite TV shows, favorite clothes
to wear, best and worst subjects in school, etc., and if so, how detailed is your knowledge
about these things? For example, you might know that your son likes video games, but do you
also know that he likes two or three in particular? Do you know what it is that excites him
about these particular kinds of games?

. Do you know your child's friends, what they do together, what kinds of struggles they
encounter, what they have in common, and so forth? This is particularly important if you have
a teen. Do you know the interrelationships of your teen's peer group? Do you talk about such
things together? Does your teen want to tell you about her friends?

. How effective are your attempts at discipline? Do you find that most of your communication
with your child is around issues of discipline? Are you having a lot of problems with
disrespect, defiance, and chronic misbehavior?

. How well is your child doing in terms of developmental tasks and behavior? Is she regressed?
Are there chronic problems with schoolwork or school behavior? Do you feel she is able to
maintain responsibilities appropriate for her age?
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. Is your child overly whiny or attention seeking, or does he show any signs of having
inappropriate separation anxiety from you?

. Are their any overt signs of low self-worth, low self-esteem, anxiety or depression, and if so, are
you able to talk to your child about these feelings?

. Is your child overly aggressive, involved in deviant behavior, chronically angry, or conversely
overly withdrawn and passive?

If your answers were less than satisfactory to more than two of these, then it is likely that there
is too much distance between you and your child, and that he or she is reacting to the distance in
a negative manner. This doesn't mean that you are a bad parent. It just signals that you need

to reestablish some closeness with your child by making yourself more available and attentive.
One caveat to keep in mind is that some of the above problems can be caused by other factors
such as ADHD, drug abuse, divorce, peer problems, and so forth. Nevertheless, these situations
can also significantly tax the parent-child relationship, and in some cases professional counseling
is necessary which we highly recommend in addition to the ideas outlined below.

METHODS FOR REPAIRING THE RELATIONSHIP

If you've done any reading about the parent-child relationship, you know that the main advice
given is that you need to spend time with your children. This is absolutely true and there really is
no way to get around this very important step. All relationships are built upon contact that

is characterized by caring, dependability, trust, empathy, acceptance, energy, and

time. Relationships that are not tended to and nurtured on a regular basis become problematic
and eventually erode or break down. So the first rule of thumb is that you must figure out a way
to make some "relationship time" with your child that is separate from discipline or tasks.

The second part of the equation has to do with how the time is to be used and what is to

be accomplished as a result. There are four types of activity that are particularly conducive

to building the parent-child relationship while also accomplishing the goals of involvement,
self-exploration, recognition, problem-solving and expression of feelings. These are

play, conversation, participation in activities outside the home, and verbal recognition.

Play

For younger children (all the way up to 10), play is the primary mechanism for the expression

of feelings, communication, and solving emotional problems. It is both a window for stepping

into and understanding your child's world, and a vehicle for creating a solid bond between the two
of you that is felt by the child through your interest and involvement at their level. You can begin
by setting aside some time each day (or as often as you can) to play with your child. The number
of times per week will depend on your schedule as well as on the amount of repair that's needed.
If the relationship is very strained, then try and play at least five times a week to start and back
off as the relationship improves. Keep in mind that any amount of playtime is better than none.

How to Play. For younger children, you might clear a space on the floor and announce that

you would like to play, or you can join in with play that's already in progress. For older children, it
is more effective to play in the child's room. Either way, let the child be "the boss,"” meaning

that they decide what they want to do and what toys or materials are to be used. Let them

guide you as to how you can join in or interact and then follow their lead. Don't ask questions
other than to clarify their instructions. If you have not done this before, you might find that

your child is a little wary at first of your participation. If that's the case, then sit and observe

until you're invited to join in. You can try making comments about what you see going on, but
you want to be sure that your comments are strictly descriptive and carry no judgement.

For children who can't seem to get started, you can initiate play by simply beginning to play
with something yourself. For example, you could begin coloring in a book or lining up toy cars,
or engage in any activity that you know your child likes. This will usually peak the child's
interest and before long, he or she will join in. Sometimes they join in by taking charge

and instructing or correcting you.
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Rules During Play. The important rules to observe during playtime are as follows: (1) the
child needs to be in control during playtime; (2) absolutely no conversation about discipline
should occur, nor should their be any hint of judgement or criticism on your part; and (3)

other distractions need to be eliminated for the duration of the play session. If you have only 25
or 30 minutes, that's fine. You just need to be sure that you make some arrangements to

avoid distractions. Take the phone off the hook, have your husband or a friend watch the other
kids, and so forth.

The more you engage in playtime with your younger children, the less struggles you will have
with discipline and gaining cooperation. Your undivided attention during playtime combined with
the child's opportunity to be in charge will go far to satisfy his or her needs for attention and power.

Conversation

Just as play is the most powerful tool to use with younger children in sustaining the
relationship, conversation is the tool par excellence to be used with adolescents. The kind

of conversation we are talking about here is used to do several things: (1) promote expression
of feelings; (2) facilitate self-exploration and identity building; (3) identify problems and

solve conflicts; and (4) communicate interest, understanding and empathy. It is very important
to keep these goals in mind as you engage in conversation with your child or teen as it is easy
to digress into disciplinary problems, criticism, or attempts to push your own agenda. This kind
of conversation should create an atmosphere of exploration and have a give and take quality to
it, although | would suggest that it's helpful to be more of a listener and let the teen do most of
the talking. Avoid drifting into lectures. This is deadly and will defeat the purpose. Remember,
your job is to listen and facilitate.

How to Proceed. You can set aside a special time for conversation, but generally it works best
with teens if it is more spontaneous and occurs at a time when they are not distracted by

other activities. If you haven't done much of this before, it will seem awkward at first and your
teen might ask what you're doing, or even be rather cynical and standoffish. If that's the case,
then it's best to sincerely state your purpose. You can say something along the lines of "I've
noticed that we really are not in sync lately, and | think some of it is my fault. I haven't really
given you the time you need, but | really am interested in what's going on with you." If that
doesn't get the ball rolling, then begin with some general questions. Tell your son or daughter
that you want to know what they're interested in, what it's like to go to their school, what

their experience is of their teachers, what their friends are like, and so forth. Why do they like
this person and not that one? What's is it like to be a teen these days? How is it different from
when you were a teen? What are they struggling with? Basically, you want to know what it's like
to be them.

Once you get in the habit of regular conversations such as this, you can move on to helping
your teen think about her identity. What are the qualities and values she aspires to? Who are
her mentors? What kinds of relationships is she hoping to develop, or what kind is she engaged
in now? Your job is to reflect back what you hear in such a way that implies that you know what
has been said and you understand the point of view. You may not agree with or like everything
you hear, but you will find out much more about who your child is if you allow this sort of

open conversation.

Conversation is not just for teens, but can begin as early as your child learns to talk. The idea is
to establish the habit of conversing in an open manner so that your children feel free to

express their feelings and ideas to you as well as to feel that they can gain your support when

a problem occurs. With both teens and younger children, sometimes all that's necessary is to just
be attentive and present as your son or daughter chatters on about something that is of interest
to them. A computer whiz might bend your ear with the details of how to maneuver software

or create new programs. Your young teen daughter might chatter endlessly about the various
goings on among her immediate group of friends. Your simple attention and reflective comments
are the tools in this case for allowing your child to feel understood, important, and valued. As
you build this base of understanding and empathy, you will find that your children will view you
as someone who can help them when they have problems.
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Participation in Outside Activities

So far we've been talking about one-on-one interaction between parents and children within
their own environment. Another avenue for enhancing the parent-child relationship is to
participate in activities outside the home. This extends the parent-child relationship into

the community thereby helping the child to maintain that sense of specialness and love

while operating in the world. Such activities can continue to be one-on-one such as going out to
eat together, taking in movies, engaging in singular sports like playing tennis or riding bikes, and
so forth. When | was eleven years old, my dad took me grocery shopping every Saturday
followed by grabbing lunch at the drugstore next door. As a young girl, | looked forward to

this regular outing with my dad. It was something special that just he and | did together and

it always gave us (I should say me) an opportunity to talk. It was a ritual that facilitated a feeling
of security for me as well as a sense of being loved and important. Such experiences can have a
far-reaching impact on your child's sense of self as well as her ability to connect with others.

Equally important to this kind of singular experience is the involvement of parents in their
children's extracurricular or school activities. Seeing your mom or dad in the stands at the
basketball game when you are playing, or feeling their admiration as they watch you perform in
a school play, or maybe catching a glimpse of the understanding in their eyes when you miss
your lines . . . All of these sorts of experiences spell interest, recognition, and involvement to
your children. The feeling that someone is rooting for you whether you succeed or not, is

very powerful. Such participation in your child's activities or endeavors provides a certain kind
of acceptance and recognition as well as interest that will go a long way in teaching them how
to perform and participate in the larger community.

About Verbal Recognition. The last mechanism for enhancing the parent-child relationship

that was offered in the introductory paragraph is "verbal recognition." This technique is

somewhat involved and requires more space for explanation, so | have offered it as a

separate article entitled "Giving Recognition." Try using this technique or any of the others

described above on a consistent basis for a month or more, and | think you will see

marked improvement in your relationship with your child as well as a reduction in behavior problems.

Since this is opening article for The Successful Parent, it seems appropriate that we begin
our discussion by trying to identify some of the most basic ingredients of the parent-

child relationship. In other words, if someone were to ask "What are the three most
important aspects of parenting?”, what would our answer be? To my way of thinking, the
basic building blocks of all parent-child relationships are love, limits, and empathy. Okay,
that sounds great, but what exactly does it mean? Let's look at some basic definitions and
then consider how each element contributes to children's overall development.

LOVE

"Love" conjures up all kinds of ideas and associations ranging from a deep feeling of attachment
and desire to simply providing for the wants and needs of another. These certainly can apply
and have a place in the discussion, but what we want to focus on is how we can define love in
terms of the way a parent feels toward his or her child. For those of you who are

already experienced parents, you may have no problem in immediately accessing that feeling
you have for your children, but others of you may find yourselves having feelings of
ambivalence, especially if your children are difficult to handle or cause you undue stress. For
our purposes, let's talk about love from the vantage point of two specific ideas: attachment

and dependency.

When children are first born, they are wholly dependent upon the care provided by the parent(s).
As the parent attends to the child and provides for all the physical needs such as feeding,
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bathing, changing, etc., and, more importantly, daily nurturing, the child builds up an attachment
to the parent and that attachment is characterized by a positive sense of trust. This is the

first experience of love that the child receives from the parent and is actually the basic building
block for the ongoing relationship with not only the parent(s), but later with others.

Over time, this attachment deepens and becomes more complex as the parent attends to

the increasing dependency needs that require not only physical care and nurturing, but also
daily guidance, attention, and at times, play and entertainment during those early years. In

fact, dependency remains a basic need for much of childhood and into adolescence until

children begin to form their own identities. Love is the capacity to provide for these

basic dependency needs while allowing for the development of a strong, positive attachment that
is based on the parents' ability to meet both the child's emotional and physical needs. So far,
then, we see that love entails much more than positive feelings towards the child. It is an active
part of the relationship that is based on nurturing and the parent's ability to allow the child to

be dependent. Independence is an outgrowth of having first been dependent.

LIMITS

As the child grows, love begins to have a second demand and that is the demand to set

limits. Actually, limit-setting can be one of the more difficult tasks of parenting because it
requires that we set aside our desire to always see our children "happy." Further, it requires us to
be consistent, which any parent knows takes a lot of energy.

Why are limits so important? Because they teach our children how to function in the world.

If parents don't set limits early in life, life will set those limits in a big way, often resulting

in suffering that could have been avoided. A second outgrowth of limit-setting is the development
of self-discipline and the formation of a conscience. (See "Helping Children Build a Conscience).
We know that we must set consistent limits for our child so that he or she can internalize

our strength, and begin to form some sense of safety in the world that comes from the ability

to contain one's own impulses and behave in productive ways. Limit-setting usually begins
around eighteen months of age when your child is able to walk fairly easily, and has

developed enough cognition (brain power) to become interested in the world around him. What

a delightful world it is, and isn't it fun to touch and handle everything. Better yet, what can

be picked up probably tastes good too! If you have young children, you know all about that. In
any case, limit-setting may begin at a young age, but it continues right up until the time

your children become adults and leave home, and sometimes longer if they have difficulty
growing up. Moreover, limit-setting becomes increasingly difficult in these later years

because children become teens, and they certainly feel they know more than you ever have or
will. Nevertheless, all children, regardless of age, need parents to hold the line, especially when it
is in their best interest. Setting limits is an act of love. It prepares your child for adult life.

EMPATHY

Finally, we need to consider the whole idea of empathy. Empathy simply defined means the
capacity to put oneself in another's place and understand how they feel and what their point of
view is. Easier said than done. Most people think we naturally come by empathy, but that's

not necessarily true. Definitely, some are more predisposed to being empathetic than others, but
it is up to parents to teach their children how to be empathetic. So, why is empathy important? It
is the basis of all successful relationships, and the basis of having a fully activated conscience. It
is what keeps us from taking advantage of others, from committing crimes, and from bringing
harm to our fellow neighbor. More than that, the capacity for empathy is the foundation of all of
the higher aspirations of human beings. On the basic level, it is what makes one a good citizen. On
a grander scale, it is what drives saints such as Mother Teresa. Without the ability to empathize
with others, we would perish as a species.

So, now that | have your attention, the questions is, "How do | teach my child to be
empathetic?". There are several ways. First and foremost is by example. In other words, your
child will naturally internalize your feelings and behavior towards him or her. Simply put, if you
treat your child with empathy and understanding, he will treat others the same way. That
means that you have to see your child as a separate person who has his own
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individual temperament, own ideas (however naive they may be), and likes and dislikes. He also
has his own feelings. The parent(s)' job is to try and understand who your child is, what drives
him, how he reacts to things, and then to verbalize these things in such a way that he

feels understood. If | had to put anything in capital letters here, it would be to treat your child
with the same respect you would like to have from others. Understand his point of view even if
it clashes with yours. The point is to allow your child to express himself.

You might be saying "and what about the stuff she said about limit-setting?" "Am | supposed to
be so understanding that they can just do what they want because that's how they feel?" No,
No, and No!!! You listen to how they feel, you see if you can bend to their wishes if it is the
right thing to do, and you do treat them respectfully even when they are opposing you.
However, part of learning empathy is to examine how one's feelings and desires are going to
impact others. If your child takes your brand new stopwatch outside to time himself running the
50-yard dash without permission, and then leaves the watch on the ground resulting in damage
to it, you might be able to sympathize with the desire to improve his running speed and the need
to time the sprints using a good timing device that just happened to be handy (and you

weren't around to ask for permission at the time). You can sympathize with all of that, and even
say so, but what about your child’s capacity to understand how you might feel when someone
takes something of yours without permission and then destroys it out of carelessness? You
must drive this point home and the way you do that is simply by offering consequences. Not
yelling, and not in any way that is degrading to you child, but you do want them to know you
are displeased. They should feel remorse in having destroyed something of yours, and that
remorse needs to be based in the ability to feel empathy for you. The consequences might be
having them replace the stopwatch with allowances and extra money they earn working, writing
an apology that expresses how they might feel if the same had happened to them, or better
writing out how they have felt when someone else was careless with something of theirs. The
point is, you must help your child develop a natural sense of empathy for others as well as
remorse when an infraction is committed. Then, give them the chance to repair the situation.
This will avoid excessive guilt (self-deprecating guilt) which is not healthy, but will teach
remorse which is necessary and a part of having empathy for others.

FINAL THOUGHTS

To summarize, then, | think we can say that what's been offered here is really an

expanded definition of parent-child love. Love is first based on the development of a

positive attachment with the parent(s) that fulfills early dependency needs, and then is shaped
by the process of setting limits and teaching empathy both through our interaction with our
child, and through the child's interactions with others. So, not only are love, limits, and empathy
the building blocks of the parent-child relationship, they are the key to the child's

healthy psychological growth and capacity to have fulfilling adult relationships in the future. In
fact, we go on learning these lessons our whole lives, but hopefully, if we can provide a solid
base for our children early on, the lessons will not be too painful but rather lead to joy

and fulfillment.

FATHER AND DAUGHTER RELATIONSHIP .

Most everyone is familiar with the phrase "Daddy's little girl." It connotes the special
relationship that begins to appear between fathers and daughters somewhere around six to
seven years of age. Up until that time, mom has been the primary person in the young girl's life,
but as the child moves into the early middle childhood years (six through eleven), a growing
need for the father's influence and affections begin to surface. This shift is due to the fact that
there are certain aspects of a girl's development and growth that are more directly attributed to
her father. These aspects of growth fall into two categories, which I'd like to briefly outline here.

The first of these important contributions is related to the development of the girl's ability

to achieve, be competent, pursue goal-oriented activity, and compete. That is not to say
that mothers don't have a lot of influence in these areas too, but rather that these specific
qualities which are usually associated with masculinity are embodied more by fathers, who in
turn have more influence in instilling them in their daughters. There is a well-known author
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named Ken Wilber (1991) who talks about these qualities in terms of "doing" versus
"being." "Doing" is concerned with achievement, production, action, control, and
competition, whereas "being" encompasses the qualities of connectedness, nurturing,
acceptance, and allowing. Doing is associated more with masculinity (father) and being

with femininity (mother), although we know that all of us have some combination of each of
these qualities.

For young girls, it seems especially important that they please their fathers and gain approval
from them in relation to achievements and accomplishments. The desire to achieve in school,
sports, the arts, or any specific area of talent provides a special link between father and
daughter that assists in the growing sense of competence that develops as the girl moves
toward womanhood. There are many examples of daughters who have followed in their

father's footsteps as they choose careers, go to college, or simply take up an occupation. We
know this is quite common among fathers and sons, but for daughters the meaning is

slightly different. For sons it signifies coming into one's manhood, whereas for daughters

the emphasis is more on achieving a level of competence and confidence that open's the way
for entrance into the world of work. I would add a footnote to this conversation which is

to acknowledge that men's and women's roles have changed greatly over the last three or

four decades. Many women are now involved in roles that have traditionally belonged more

to males, and so the modeling done by mothers and fathers has also changed significantly. Even
so, there are still particular influences and contributions that are provided by each parent. For
our little girl, dad's approval and applause for her achievements in "doing" types of roles

and activities has a very special meaning that follows her into adulthood and ultimately expands
her involvement in career or occupational pursuits.

The second very important contribution of fathers to their daughter's development has to do
with the reinforcement of femininity and self-esteem that can only be derived from interactions
with one's father or a father substitute. Mom can do whatever she can to help her daughter
feel good about herself as a physical, emotional, intellectual and spiritual person. All of that is
utterly and endlessly needed by the daughter, however, from the father there is a unique need.
This is the need for the daughter to have her femininity reaffirmed at a safe distance. After all, it
is not mom that daughters flirt with and show off for; it is dad. There develops slowly over time
in our young lady the need to feel attractive and empowered that way in the eyes of dad. Some
of the drive has its roots in the process of pulling away from mom as the exclusively most
important person in her world. To do this and have a strong link to another adult, she
experiments with dad in a number of ways, while competing with mom for his attention. One

of those techniques is flirting. If she gets dad's attention, she feels pretty, capable and
ultimately less in need of dad. Moreover, if she feels she has dad's eye, she will feel far more
certain to have less anticipation of rejection by her peers.

Now keep in mind that all of this is done with strict boundaries and safe distance. If daughter
comes to dad wearing a new dress with a devilish gleam in her eye, he simply says, "Very nice,"
and smiles. The idea is to avoid any reaction to the seductive qualities evident in the flirting,
nor should dad accuse his daughter of trying to be seductive in her dress. This reaction will
bring about a predictable drop in self-esteem that can lead to a frantic search for redemption
outside the home with peers, and often an increased probability for premature sexual
involvement. What is needed is a reaffirmation of the daughter's attractiveness and feminine
appeal, with the additional message that she can hold her own among her peers. There is a line
out of the old classic movie, Casablanca, which captures dad's needed response perfectly. This
is simply to give his daughter a wink and say, "Here's lookin' at you kid."

Wilber, Ken. Grace and Grit. Boston, Massachusetts: Shambhala Publications, Inc., 1991.
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The relationship between a mother and her son has supplied novelists and screenplay writers
with subject material for many years. And as is often the case, fiction is based on situations that
are true to life, which is why we can relate to them. The truth is, the relationship between
mothers and their sons is a special one. Beginning in early childhood, a very strong bond

is established in which the mother becomes the little boy's object of tremendous feelings of love
and affection. She is the light of his life, so to speak. Later on, she becomes the model by which
the young man chooses a girlfriend and eventually a wife. You'll recall the line from the song,

"l want to marry a girl, just like the girl, that married dear old Dad.” In fact, as many young
men begin to seriously date, they often pick girls that look like their mothers and certainly that
have personality similarities. In this way, they get to keep their mothers, yet move forward
toward the fullness and complexity of the romantic relationship.

For mothers of young budding male teens, the relationship seems to undergo a

metamorphosis. Brought on by the onset of puberty, this transformation is usually somewhat
rocky and uncomfortable and can pose some real problems in successfully navigating it.
Additionally, certain factors can make the process more difficult yet such as being a single
mother, or not having an emotionally available father in the picture. Let me give you an example
of a common occurrence in my practice, which should help in describing the problem. Mom calls
me for an appointment due to some rather alarming behavior on the part of her son. We'll call
him Sam. She reports he was formerly a good student (often excellent), they had always enjoyed
a very close relationship, and she typified him as having been a "good boy." Now she reports he
has changed to the degree that she feels she doesn't know him anymore. He is either nasty or
aloof with only periodic flashes of his "old self." Furthermore, his grades and behavior

have deteriorated at school. In her most desperate moments, she fears he has become involved
in drugs or is hanging out with kids whom she labels as "a bad influence." Further

investigation reveals the father is predictably out of the picture. What | mean by that is that he
is either living separate from the family, works a great deal or is emotionally absent. More

often than not, he has been that way for years. Mom will tell me she has had to be both mother
and father to the boy and has no romantic interests to speak of. The mother and son have
indeed meant a great deal to each other.

| suppose there are a great many causes we could cite in an effort to explain Sam's problems, but
I would like to call your attention to what | believe lies at the heart of the matter - that is the
boy's need for distance from his mother and the additional emotional need for closeness to an
adult male. Let me elaborate. As boys move into puberty, they change quickly and profoundly.
As described in the articles on early adolescence (see website listing), the young teen's body

is flooded with hormones that change forever how he feels about himself and his relationships
with others. Mothers who are dependent on their boys for affection, support or love, believe they
are exempt from the changes taking place in their sons. They are not. The love, companionship
and closeness that formerly comforted both of them has now been tainted by the young

man's sexuality. He now sees his mom as trying to control him and as being prying and

invasive. What brings him peace is not her love, but distance from her. He will obtain that
distance any way he can. That includes verbalizing the desire to go live with a long despised

and distant father, failing in school, outbursts of rage, drug use, and so on.

Now of course there is an additional point | want to draw to your attention. We have been talking
for the most part about "single" mothers. You see, young men need to feel mom has

another appropriate male to give her affections to, and he needs to also feel there is a man he
can love and identify with while he gathers up his strength to begin that other mind boggling
event known as dating. The presence of this father figure relieves him of the guilt boys feel as
they leave their moms behind, and also gives them a role model for future relationships

with women. Additionally, both mother and son need to feel free to experience the thought, "You
are not who or what I thought you were." It represents a normal step through the life cycle

to independence for all parties concerned. Mom must find an appropriate object for her love
away from the boy and he must be encouraged to pursue appropriate young ladies.

The effort on the part of either mother or son to fight the change and maintain the relationship
they used to have will only lead to arrested development and frustration. What mom needs to do
is encourage efforts at independence on the part of her son and understand his ill temper is a
very necessary phase of development. Both married and single moms will need to find avenues
for expressing their affections and independence outside of their sons, thus allowing for
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some natural distance to develop between them during this transformational phase. This
should allow her more gratification while at the same time lifting the burden of guilt from her
son who worries that mom cannot survive without him.

One of the more difficult aspects of being a parent is dealing with our children's negative
feelings. There are a number of reasons why this is so, some of which come from our

own experiences with parents and some out of a need to see our children happy. If you come
from the old school of parenting, then you learned as a child that expressing your negative
feelings such as anger, disappointment, sadness, frustration, and so forth, was a sign of
weakness, or perhaps it signified that you were just being ill-mannered or self-centered. The
old saying "If you don't stop crying, I'll give you something to cry about," captures one sort

of attempt to suppress such feelings in children. Another approach is to ignore the

negative outpouring while also bombarding the child with as many positive anecdotes as you can
in an attempt to maybe cover up or overcome the situation. Yet another attempt is simply to fix
the problem so that the negative feelings disappear. In each of these cases the end result is
the same: the child senses that the expression of such feelings is not okay and that it would be
best to try and suppress them. This can have far reaching effects not only for children, but also
for adults who have successfully learned to suppress negative feelings. The problem is

that emotional suppression usually leads to other deleterious effects on our overall functioning
and happiness. By suppressing our negative feelings and reactions, we create holes in reality
that leave us second-guessing ourselves and prevent us from knowing the full picture of who we
are and what we can do. In other words, the suppression of negative feelings ultimately ties up
our good feelings too so that we find ourselves operating in very tight, rigid boxes that constrict
the total personality and leave us sometimes with inexplicable reactions such as depression

or anxiety.

For parents, it is important to learn how to allow our children to express their negative feelings,
and then to channel those feelings into positive activity. This is much more difficult than it

may sound because what is required of parents is that they actually contain their children's pain
at times without trying to get rid of it, suppress it, or simply by-pass it. It might help to begin
by looking at how we go about suppressing negative feelings and reactions and then discussing
a corrective method for allowing them. See if you can find yourself in any of the types that

are discussed below.

THE FIX-IT APPROACH

The "fix-it" approach is aimed at taking away the child's pain as quickly as possible, almost before
it can be felt. Let's say Suzie comes home from school and is very upset that several of her
friends have been invited to spend the night at Joanna's house on Saturday, but Suzie

wasn't invited. Mom reacts by whisking Suzie off to the mall and buying her several new outfits
of her choice, and then maybe taking her out to lunch with a promise to have a slumber party of
her own in several weeks. Suzie reacts well. Within no time at all she is smiling and looking
forward to her slumber party. You might ask, "So what's wrong with offering a slumber party as
an alternative here?" Well maybe nothing, however, the problem is that no time was given to
Suzie to adequately feel and express her disappointment and hurt at being left out. Worse yet,
Suzie is being taught a coping mechanism that will cause her problems down the road: When
your feeling disappointed or unhappy, reward yourself - go shopping! There is nothing wrong

in cheering up your disappointed child, but first it's important to let them have the experience of
the disappointment, and then help them figure out the best way to cope with it. Moreover, the
cure must be something that will have healthy long-term consequences, not create a new
problem behavior or habit.

THE "JUST GET OVER IT" APPROACH

This one goes along with the "just put it behind you" approach. Going back to Suzie's situation,
Mom might say, "Hey, everyone gets left out sometimes. Come on, just smile and shrug it off."”
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That doesn't really sound so bad. After all, it is true that everyone experiences rejection at
some time or another, and it is something we all have to deal with sooner or later. The problem
in this scenario, though, is that the feelings have not been dealt with at all, but rather the
message imparted is to just get rid of them without giving them any attention whatsoever.
Over time, children interpret the "just get over it" approach as a value judgement in which
negative feelings, particularly those that cause emotional pain, are weak or silly and maybe
even unacceptable. As the child practices "getting over it" quickly and succinctly, they may
develop the even more dangerous habit of not allowing themselves to feel painful reactions at
all, but to suppress them before they come to the surface. This is highly dangerous because

it nullifies the capacity to listen to certain emotional warnings that are necessary to make
healthy decisions. The young man who has learned not to feel rejection may plunge headlong
into relationships where he is repeatedly rejected and trammeled upon because he can't access
his own emotional warning system.

THE "CHILDREN ARE STARVING IN CHINA" APPROACH

This one might sound quite familiar to many of you as one your parents used quite often.
Someone is always having a more difficult time than you are, and that translates to mean

your feelings are not important in the larger scheme of things. Suzie's hurt feelings about being
left out of the slumber party is nothing compared to the pain starving children feel. Well yes, that
is true. But does that mean that Suzie shouldn't feel any pain at all at being left out? Yes,

that's exactly the message Suzie is being given. "Your feelings really aren't important here,
because others feel more pain than you do." It can be helpful to place one's own seemingly
negative circumstances within the larger picture sometimes. It can allow us to draw ourselves out
of a sort of wallowing, self-pitying pattern. However, we must first learn how to feel, express,
and understand our own reactions before figuring out how best to cope with them. It's fine to
help children gain a larger picture of humanity, and in fact it's a good idea. It's not a good idea
to use that picture to mollify or belittle a child’'s emotional pain, no matter how trite it may seem
to the adult. It's through the experience of our own emotionally painful experiences that we are
able to understand and identify with the pain of others.

THE "MY PROBLEMS ARE BIGGER THAN YOURS" APPROACH

When Jeremy has a melt-down on the way home from school because he couldn't find a picture
he drew that day in his backpack, it can feel like punishment after a long day at the office where
you were criticized by your boss, saddled with too much work to do in too little time, and had to
deal with gossipy co-workers that were taking stabs at each other. The most natural response
to Jeremy would be to say something along the lines of "Knock it off. You don't know what
trouble is!"" And, of course you are right. He has no idea what it's like to be in your shoes.

The difficulty here is that what's needed is to separate your stress from Jeremy's experience.
By overpowering Jeremy's feelings with yours, you are communicating to him that his feelings
are insignificant and not worthy of consideration. Parents who consistently meet their

children's emotionally painful expressions with statements like "just wait until you're an adult,"
or "why don't you watch the news for ten minutes" are sending the message that such

feelings should be suppressed and worse yet, not addressed.

A BETTER APPROACH

So how should parents deal with children’s negative emotions and expressions? The first rule is
to simply allow them to occur. This is not so easy. It means that parents must be able to endure
the feeling expressed and at the same time encourage a thorough enough expression so that
the child feels understood. In essence, what this means is that the parent plays the role of
facilitator and container at the same time. You facilitate the expression of the emotion while
also containing the feeling without any attempt to get rid of it, bypass it, or suppress it.

Let's take these two tasks one at a time. To facilitate the expression, the parent needs to draw
out the feeling by asking leading questions, listening carefully to the responses, and reflecting
back what is heard. Going back to Suzie in the early example, let's walk through the process.
As Suzie comes in the door from school and tells you she is very upset, you would respond by
asking questions about exactly what happened, how she learned that the other girls had
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been invited to the friend's house, where was she when she heard about it, how did she feel
when she heard about it, and what did she do next. Maybe she cried, or went to the bathroom so
no one would see how she felt, and so forth. You want to get an almost visual picture of

what happened while keeping very attuned to the development of feelings along the way.

Maybe Suzie felt hurt at some points in the process, disappointed at others, and perhaps angry
at being left behind. Help her elaborate not only the events, but also her feelings along the way
and her emotional reactions. As she tells you what happened, reflect back to her what you think
she is saying. It's like a check and balance to be sure that you understand what happened, how
she felt, and as a result, can now really empathize with her.

That's the facilitation piece. Now for the containing piece. Actually, this takes place as you
facilitate the conversation. By allowing Suzie to recount every facet of the events along

with encouraging her to verbalize the emotional process that took place, you are
communicating your ability to understand how she feels while also imparting your concern
and caring. You are letting her know that you are able to sustain her painful feelings and are
not afraid of them, angered by them, or unable to hear them. As she tells you about them, you
are in fact emotionally containing them for her so that she can gain some space from them
and some control over them. More importantly you are sending the message that life has

its disappointments and that she is strong enough to endure them and work through them.
How does she know this? Because you are containing and sharing her feelings in a way that
shows strength and acceptance.

In some instances, the expression of the feelings are all that is required and necessary. In
many cases, however, there is another step that follows which is to problem-solve. In Suzie's
case, it would be important to find out if she has had other trouble with these particular friends.
Or perhaps she needs to develop some other friendships if the girls in question have been
routinely rejecting or cruel. It might also be that Suzie has contributed to the problem in some
way, but has no awareness of it. A thorough examination of all the possibilities would help
Suzie learn to analyze problems to see if there are ways she can resolve them. Having her

own slumber party as mentioned above might be just fine once she has thoroughly worked
through her hurt feelings and analyzed the situation to see if she has somehow contributed to
it. Whatever the solution, the important thing is that you are allowing your child to have

the experience of emotional disappointment, rejection, hurt, frustration, anger, or whatever
the feeling or combination of feelings may be. Secondly, you are teaching her how to express
these feelings verbally (as opposed to acting them out). Third, you are fostering self-
examination and insight that will become invaluable as your child gets older. Finally, you

are teaching your child how to channel negative feelings into positive actions through a process
of problem solving.
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How to Promote Children

How to Promote Children's Development Through Playing

Group Games

by Rheta DeVries

Games have commonly been used for recreation, physical and social development, and

Group games with rules have not always been viewed as having educational value.

for the energy release that enables children to get back to inactive work at desks.

However, Piaget's research and theory (for example, Piaget, 1932/1965) convince
constructivist educators of the value of group games for intellectual and moral

development as well asfor social and physical development.

Rationale and Objectives

Group games can be justified as educational in terms of their value for sociomoral
development and intellectual development (discussed more fully in DeVries & Kohlberg,
1987/1990).

Sociomor al Development
The sociomoral objective of constructivist teaching is long-term progress in the structure

or stage of moral reasoning, not just in the specific content of moral rules or even
behavior conforming to moral rules. That is, our aim should focus not in an isolated way
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just on teaching moral rules or moral behaviors but on facilitating the construction of
Inner moral convictions about what is good and necessary in one's relations with others.
If we focus only on conformity to rules given ready-made to children, conforming
behavior may reflect only superficial knowledge of social expectations without personal
commitment to the moral value itself.

The broad constructivist sociomoral goal isfor children to develop autonomous feelings
of obligation (or moral necessity) about relations with others that are not just dictates
accepted from adults. Group games contribute to children's self-regulation or autonomy
by providing a context in which they can voluntarily accept and submit to rules. In daily
life, in contrast, they usually do not have the option of choosing to accept and follow
rules. The reasons for rules given by adults are often not understood, and following these
requires blind obedience. However, if we want to develop children'sinner moral
convictions, we must engage them in activities in which we can allow them to be self-
regulating. Group games is one such type of activity in which rules are not so sacred,

and children can find out for themselves what happens when they fail to follow game
rules. In games, children have possibilities for safely constructing their feelings of
obligation to rules. Feelings of moral necessity about relations with others develop in
games as children confront issues of fairness, individual rights, and the reasons for rules.

Page

They can practice mutual respect which is adefining characteristic of cooperation and
democratic principles.

A competitive game is especially conducive to moral devel opment because opposed
intentions must be coordinated within abroader context of cooperation. That is,
competition can only exist when players cooperate in agreeing on the rules, enforcing
them, abiding by them, and accepting their consequences even when unfavorable to
themselves. The game cannot occur unless players cooperate by coordinating their points
of view.

Intellectual Development
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Group games promote children'sintellectual development by engaging themin
opportunities to exercise reasoning and become more logical in thought. The intellectual
advantages of group games vary, depending on the type of game, its particular demands
on reasoning, and the ways in which children do reason in the course of the game.

The cognitive advantages of playing Tic Tac Toe are discussed in another piece on this
Home Page. Cognitive advantages of various types of group games are discussed
elsewhere (Kamii & DeVries, 1980).

Choosing Educational Group Games

While we argue for the general educational value of group games, not all games are
educational, and some games are educational at one age and not at another. In choosing
games, consider the criteria of good group games and the types of group games.

Criteria of Good Group Games

Three criteria are useful in choosing educational group games:

1.Isthere something interesting and challenging for children to figure out how to
do? Here the task isto find games that are neither too easy nor too difficult. If the parent
or teacher has to do too much telling children what to do in the game, it istoo difficult. If
children have nothing to figure out how to do, it is too easy and while it may have value
as recreation, the game is not educational .

2.Can children themselvesjudge their success? A good group game is one in which
children do not have to depend on others to tell them whether they are successful or not.
They know when they throw a ball at a hole in a board whether it went through the hole
or not.

3.Do all players participate actively throughout the game? While older children can
enjoy following the process of a game even while they wait for their turn (softball, for
example), younger children must be physically active in order to be mentally active.
Musical Chairs, when played in the classic way, is no longer interesting to children who
are put out of the game. However, by modifying the game, this disadvantage can
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be overcome. For example, by removing only one chair and allowing the one | eft
standing to join in the next round, children remain physically and mentally active.

Types of Good Group Games
Eight types of educational group games are:

1.aiming games (such as Darts, with Velcro for safety),

2.races (such as Three Legged Race),

3.chasing games (such as Tag),

4.hiding games (such as Who's Got the Button?),

5.guessing games (such as Guess Which Hand the Penny IsIn),
6.games involving verbal commands (such as Simon Says),
7.card games (such as Go Fish), and

8.board games (such as Tic Tac Toe and Bingo).

See Chapter 3 in the book, Group Games in Early Education (reference below), for
descriptions of more than 100 games that meet the criteriafor good group games.

Principles of Teaching

The main goal of playing group gamesisto promote the child's reasoning and moral
development. Reasoning is challenged and devel ops as the child tries to figure out, for
example, how to get threein arow in Tic Tac Toe. Social and moral development are
promoted as the child tries to figure out how to cooperate and negotiate with partnersin
order to play fairly. Two general principles are proposed, with specific recommendations.

Reducethe use of adult authority and encour age children to regulate the game

Remember that the educational valueis not correct playing of the game asan end in
itself. Parents and teachers can lose the value of the game by insisting too much on
correct play and by being authoritarian. When this happens, children have little room to
make errors and correct these out of obedience rather than real understanding. Instead, try
to reduce the exercise of unnecessary adult authority and promote children's autonomy.
Some ways to do this areto:

1.Present rules as coming from authority beyond the parent or teacher. Consult
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written rules and refer to these as one's own guide.

2.Participate as a player in the game. By participating as a player in the game, the
parent or teacher creates a more equal relationship with children, making it possible for
the child willingly to submit to the rules without it being an obedience issue. As a player,
the adult can help children become more conscious of the possibilitiesin the game
through talking aloud and modeling strategies and ways of handling difficult feelings
upon losing. Also, as a player, the adult may selectively protest when rules are not
followed and initiate discussions of what isfair.

Page

3.When conflictsarise, support and help children discussrules and reach mutual
agreement about how to play and what isfair. In games, children can learn how to

negotiate and compromise. The parent or teacher can help children be conscious of the

other's views and feelings, and to find away out of their difficulty. See Chapter 5 of

Moral Classrooms, Moral Children for strategiesin conflict situations.

4.When children ask what to do, refrain from telling and turn the decision making
back to children. It iseasier simply to tell children what to do, but it is better to say,
"That is a problem. What can we do?"

5.Encour age children to invent games. Children who are experienced with games will
be able to make up their own games. Y ou can provide blank game designs, dice, spinners,
paper, and pens, and suggest that children make up games, write the rules, and teach them
to other children. Modify the gamein terms of how children think, so they have
something they want to try to figure out.

It isimportant to think in terms of children's purposes in the game. Consider the
following recommendations:

1.Let children play according to their under standing of the rules. While the parent or
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teacher may repeat arule children may have forgotten, do not insist on rules to such an
extent that children lose their autonomy. If children in an aiming game do not stand

behind the line and nobody objects, do not insist on this rule. However, you may call
attention to your own behavior when taking a turn, and children may pick
up on thisas arule they want to follow, too.

2.Do not insist on competition. Do not push competition if children play ina
noncompetitive manner. It is often challenge enough to figure out how to follow what the
rules say to do.

3.Evaluate a game in terms of how mentally active children are. A general principleis
to "Figure out what is going on in children's minds." Y ou can do this by observing the
sense children make of the rules, observing whether they have a competitive attitude, and
observing the strategies or lack of strategies they invent.

References
DeVries, R., and Kohlberg, L. (1987/1990). Constructivist early education: Overview and

comparisons with other programs. Washington, DC: National Association for the
Education of Young Children.
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ASSESSING YOUR PARENTING STYLE

Each of us has our own parenting style that is unique to our particular personality characteristics and philosophies on how
children should be raised. Generally, these styles encompass some basic ideas on discipline, relationship building, and
expectations. Often our parenting styles are greatly influenced by those we experienced at the hands of our own parents
when we were children

Each of us has our own parenting style that is unique to our particular personality characteristics and philosophies on how
children should be raised. Generally, these styles encompass some basic ideas on discipline, relationship building, and
expectations. Often our parenting styles are greatly influenced by those we experienced at the hands of our own parents
when we were children. We are likely to incorporate into our own style some aspects of our parents' styles. For example,
most of us have had the experience of finding ourselves repeating key phrases our parents used, or maybe employing a
disciplinary technique that is most familiar to us. At the same time, we might develop a parenting style that seems to be the
opposite of those of our parents', especially if we feel there was something objectionable or ineffective in their style.
Whichever the case, it is helpful for each of us to examine our own particular style and see if it is effective in leading our
children toward the desired goals of developing healthy, autonomous, productive and responsible citizens who are also
capable of participating in close relationships.

That said, let's examine three basic parenting styles and see how they stack up in moving us toward our goal. To help us in
our endeavor, we'll use four basic characteristics for all three styles as points of comparison. Let's begin!

AUTHORITATIVE

As you might have guessed, we are starting with the most favorable parenting style, so that we have a good basis for
comparison. The authoritative style is easily the most difficult of the three, mainly because it combines the two tasks of
developing and maintaining close, warm relationships with our children while at the same time establishing structure and
guidelines that are enforced as is necessary. This is a very tricky balance to obtain, and most of us will find ourselves waffling
from time to time toward one end of the spectrum at the expense of the other. Not to worry, this is normal. What we are
striving for is a general sense of balance that is achieved most of the time. Let's look at the specifics of this style.

Behavioral Guidelines. Using this approach, behavioral guidelines and a structure for upholding standards are clearly
defined by the parent(s). At the same time, parents are flexible in examining and adjusting these guidelines as seems fitting
based on the child's growing capacities for decision-making and autonomy. Children (especially teens) are able to participate
in open discussions about guidelines, and to voice their views. A good procedure to use is to let your children know that you
are open to listening to their arguments and views, and that if they are convincing (make sense, are logical, etc.), you will
change your mind. However, it must be accepted that you have the final word. This process not only allows children to feel
they have some participation in setting standards, but it provides an opportunity for enhancing higher-level thinking which
involves planning for contingencies, using logic, and matching "wants" with reality.

Emotional Quality of Parent-Child Relationship. The relationship between parent and child in this approach is
characterized by warmth, friendliness, and mutual respect. Parents and children maintain a sense of closeness, even in the
face of conflict. There is a sense on the part of the child that the parent values his or her own special uniqueness, and has his
or her best interests at heart at all times. Authority is maintained by the parents, but with a sense of empathy and
understanding. Most importantly, much of the parent-child interaction is not focused on authority issues, but is rather used for
regular interchange in which the child grows to count on the parent(s)' unwavering interest in all aspects of the child's life.

file:///C)/Documents¥%20and%20Settings/dksuresh_2/M...Documents/e-books/ TO%20CREA TE%20PDF/parenting3.htm (1 of 5) [9/5/2009 11:34:37 PM]





ASSESSING YOUR PARENTING STYLE

This is exemplified by regular, daily conversation that is free-flowing and covers a wide range of topics. It may simply mean
that the parent allows the child to chatter at length about something that interests him. For a young boy, it may mean hearing
in great detail the strategies for playing a video game, or for a teen it may mean hearing about the latest interactions in the
peer group at school. In both cases, a sense of interest and empathy is felt by the child to come from the parent. This
provides a strong base for effectively working on behavioral issues as they arise.

Behaviors Encouraged. The authoritative parenting style encourages "enabling" behaviors. This means that the
primary purpose of guidelines for behavior is to promote the growing sense of autonomy the child has as he or she develops,
as well as to enhance the process of individuation. Individuation is part of a larger discussion, but for our purposes here, we
will just say that it encompasses the child's growing sense of individuality, especially in terms of separateness from parental
figures. Enabling behaviors encourage questions, tolerance, abstract thinking, and explanations. It promotes the development
of a healthy and strong ego, in which self-esteem is generally steady.

Levels of Parent-Child Conflict. There is an overall low level of conflict between parents and children using this
approach. This is true even for adolescents who are at the height of their quest to build an individual identity. The basic sense
of love and respect that has been developed, along with the practice of systematically enhancing the child's capacity for
decision-making, results in a system in which children and adolescents seek the advice of their parents rather than feeling as
though they need to secretly rebel. The hallmark of this approach is a mutual trust that develops out of closeness, regular
guidance, and tolerance for differences.

AUTHORITARIAN

The authoritarian style of parenting is focused primarily on controlling behavior to meet the expectations of the parents. All
other aspects of the parent-child relationship are secondary to this focus, and as such, certain aspects of the child's
development are hindered. The style is fairly rigid and requires unquestioned obedience without discussion or explanation.
Explanations may be offered, however, they are not open for interpretation or exploration. Let's look at this style in terms of
the four variables used above.

Behavioral Guidelines. Behavioral guidelines are rigid and highly enforced. They are set by the parents, and are
usually presented in a black and white manner so that there is no room for discussion and/or interpretation. The system for
enforcing these guidelines is fairly dictatorial, often employing punishments that are severe and beyond the scope of the
behavioral infraction. The overall goal in this style of parenting is control as opposed to learning and promotion of the child's
development of autonomy.

Emotional Quality of Parent-Child Relationship. The authoritarian style makes it difficult for the development of
closeness between parent and child. Real closeness is based on a sense of mutual respect, and a belief on the part of the
parent that the child has the capacity to learn self-control and decision making through both behavioral guidelines and his or
her own cognitive capacities. The authoritarian style doesn't recognize the child's process of individuation and/or growing
need for autonomy. The closeness that may develop with this style is in actuality pseudo-closeness, because it comes from
the child's fear of displeasing the parent rather than desire to grow and develop. Children coming from this parenting style are
often anxious and have higher levels of depression. They may also have problems with behavior and impulse contral,
especially when not in the parents' presence.

Behaviors Encouraged. The behaviors encouraged under this style are called "constraining” behaviors. The goal here
is to control rather than encourage the process of thinking through a problem and making a productive decision. The overall
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quality of the guidelines is prohibitive and negative, and often quite punitive. One feels as though they are being instructed on
what not to do rather than on learning a valuable lesson that will help them in future social situations.

Levels of Parent-Child Conflict. Excessive control without true closeness and mutual respect breeds rebellion. In
other words, the authoritarian style of parenting can result in a lot of conflict between parents and children, even if not overtly
expressed. The conflict may come in the form of children acting out in school, fighting with other children, or becoming
involved in deviant behavior such as delinquency or substance abuse. At the other extreme, these children may be
perfectionistic and overly focused on achievement at the expense of necessary emotional growth. In either case, the process
of individuation necessary for becoming a high-functioning adult is hindered.

PERMISSIVE

The permissive style of parenting is on the opposite end of the spectrum from the authoritarian style. In the former, there are
virtually no guidelines for behavior, or very loosely constructed ones that are not enforced. Parents using this style may be
found to repeatedly engage in trying to cajole their kids into behaving in some way or another, but without any real strength of
intention, and without any reinforcement. Permissive parents tend to be either too involved in their children’'s minute to minute
sense of happiness, or very little involved in any aspect of their children's lives. In both cases, the results are negative and far-
reaching for the child.

Behavioral Guidelines. The identifying feature of this style is that behavioral guidelines are very hazy, and may in
some cases appear to be absent. Parents may become overly focused on trying to appease their children at every display of
seeming unhappiness. This may mean that as soon as the child appears to be upset (particularly when a guideline is
presented), the parent gives in and allows the child to do whatever is desired. This may bring an immediate smile, but has
long-term negative consequences for the child as he or she basically learns that self-control is not necessary, and that
authority is not be respected or paid much attention. Other parents using the permissive approach may just be absent
altogether, thereby allowing their children to behave without any structure. These children are unable to develop any sense of
self-discipline and have the accompanied problem of feeling uncared for and unloved. These children turn to the peer group
for the standards of behavior, and most often choose a peer group whose standards are deviant. These are the children who
eventually find themselves in conflict with other figures of authority be it school personnel, other parents, law enforcement
officers, etc.

Emotional Quality of Parent-Child Relationship. Just as the behavioral guidelines are unclear for the child of
the permissive parent, so too are the roles played by each. In both the authoritative and authoritarian styles, the roles of
parent and child are clearly defined. Mostly this has to do with the designation of the parent as the one with final authority,
and/or as the one who has the greater ability to provide guidance. For the permissive parent, on the other hand, the roles
may become quite blurred. For example, the parents may see themselves more in the role of the child's friend or pal. Or, the
parent may become overly involved in the child's life thus living through them somewnhat vicariously. In the case of the less
involved parent, the child may be seen as having the capacity of an adult to care for himself, and thus not be in need of the
parent's guidance or intervention. The result is either a relationship that is inappropriately close such as in the friendship
model, or one that is devoid of closeness. In both cases, this leaves the child very susceptible to feelings of depression and
emotional distress. In the case of the overly indulged child, strong feelings of entitlement also emerge leaving the child with
almost no tools for negotiating the normal give-and-take aspects of a healthy relationship.

Behaviors Encouraged. Neither enabling nor constraining behaviors are encouraged by the permissive parent.
Instead, children are often very immature and display a number of regressive behaviors, or they engage in adult-like
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behaviors that are not acted out with adult-like maturity. I'm sure you're familiar with an older child who whines and cries to
get his way (and succeeds), or who argues with infantile stubbornness every time the parent tries to impose a rule.
Conversely, there are the kids who are involved in adult activities (early sexuality, drinking, etc.) long before they are ready to
handle the responsibility that goes hand in hand with such activities.

Levels of Parent-Child Conflict. Generally there are low levels of conflict between parents and children with the
permissive style. This is especially true for situations in which the parents are virtually absent, and are uninvolved in setting
standards of behavior as well as participating in their children's lives. These children tend to become estranged from their
parents while looking toward the peer group as the substitute family. These kids may seem to be quite independent, but are
in actuality the least independent coming from all three parenting styles. The children who are more enmeshed with their
parents may exhibit a higher level of conflict with parents, but the quality of the conflict is not real in the sense that there are
true disagreements and deviations from the parents. They are instead manipulative in nature, and only used as a means of
keeping the parents in a permissive mode of operation. These kids are not estranged from the parents, but also have very
little independence and autonomy. Whereas the authoritative style of parenting is considered to be the best, the permissive
style, especially where the parent is emotionally neglectful, is considered to be the most harmful.

GUIDELINES FOR AUTHORITATIVE PARENTING

. Daily Conversation. Engage your child in conversation at least once a day that is non-pejorative, and that allows you
to learn something about what's important to him and what is going on in his life.

. Relationship-building. Separate disciplinary discussions from relationship-building discussions.

. Set behavioral standards. Set clear standards for behavior that are well-thought out, and that will allow your child to
fit into the general rules of his social setting.

. Establish consequences. Set up clear consequences for infractions of rules, however, make sure that the
consequences begin lightly and increase only as same behaviors are repeated. Consequences should fit the nature
of the infraction and provide a lesson when at all possible.

« Focus on empathy. Be particularly attuned to behaviors that infringe on the rights and feelings of others.

« Encourage self-expression and high-level thinking. Allow and encourage discussion of your child's feelings about
rules and standards, and allow for disagreement. You have the final word, but understanding your child's point of
view and giving him the chance to verbalize it will increase his thinking capacities as well as encourage the
successful handling of negative emotions.

« Flexibility. Be flexible when the situation calls for it.

. Acknowledge individual differences. Approach your child always with respect for his individual temperament,
especially when different from yours.

. Practice high-level discussion. Allow your child to speak freely although respectfully. Don't interrupt until he has

finished with a thought, and don't respond until carefully considering what has been said and what your goal is to be.
You are teaching your child to internalize your skills at logic, thinking, and caring.

file:///C)/Documents¥%20and%20Settings/dksuresh_2/M...Documents/e-books/ TO%20CREA TE%20PDF/parenting3.htm (4 of 5) [9/5/2009 11:34:37 PM]





ASSESSING YOUR PARENTING STYLE

« Teach by example. Remember that ultimately your child will internalize who you are. If you deal with your child from a
position of both love and strength, then that's what he or she will take in and own.
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Infancy and Childhood

| was sitting in a local food court the other day having lunch when | spied a young toddler with his mother, sitting in his stroller while
they were eating lunch. I caught his eye, and proceeded to cover my face with my hands for a moment and then suddenly open them
up while delivering a big, smiley "peek-a-boo". He squealed with delight, waiting for me to do it again . . . and again . . . and again.
Each time, the laughter was bigger, and the fascination greater as he watched my face disappear and then appear again.

Peek-a-boo is a favorite game for toddlers, and if a partner is willing, these youngsters can often continue the game for quite some
time until some other distraction comes along. What is it about peek-a-boo that is so attractive at this age? The answer lies in the
multi-functions this game serves in assisting young children in negotiating several major developmental tasks that are of primary
importance during the first three years of life. These tasks are (1) "separation-individuation," and (2) the achievement of what's called
"object constancy." Let's take these one at a time and look at how the "peek-a-boo" game provides a simple play mechanism that
aids our young infant in the journey to become a separate, autonomous little person that is emotionally secure and ready to take on
the next major steps in exploring the world.

SEPARATION-INDIVIDUATION

Separation-individuation is a developmental term that refers to the process by which an infant begins to differentiate himself from his
mother (or the primary caretaker). This is both a bodily and psychological process that requires many new skills such as the ability to
compare himself to others, to conceptualize, to perceive differences and likenesses, to remember, to display a variety of new
emotions, and so forth. This acquisition of new skills, which allows the young child to begin to widen his perception of the way things
actually are (perceive reality), ultimately leads him to the accomplishment of individuation - the emergence of a separate little "self"
that can relate to the world and others from the young throne of autonomy. This process goes on over a period of about three to four
years, and is one of the more wondrous phases of development for parents to witness and facilitate. Like the child's emergence from
his mother's womb during the process of birth, separation-individuation is the "psychological birth of the human infant" (Mahler, 1975)
during the early years of life. There are several steps, or subphases, in the process of separation-individuation that occur fairly
chronologically, with some overlap as the child practices what he has learned. Generally, these steps are referred to as the
differentiation phase, practicing phase, and rapprochement.

Differentiation Phase

This phase begins somewhere around four to five months of age. Up until that point, the young infant has enjoyed a very symbiotic
relationship with her mother, which simply means that she has experienced her mother for the most part as simply an extension of
herself. It's sort of an extended womb-like experience where all the needs of the infant are magically fulfilled when needed. Mother
and child are not really different at this point for the infant. Fairly soon, however, the baby begins to discern mommy's face along with
the sense of love and warmth that comes from her. We begin to see the infant smile at mommy in a way that shows some recognition
and attachment, and signifies a special bond. Baby can now differentiate between her mommy and others in the environment. It
takes her a little longer, however, to begin to differentiate between herself and mommy. We begin to see the initiation of the process
of physical differentiation that is facilitated by baby's alternately molding her body toward her mommy's, and then distancing her body
by arching away. Through movement while being held by mommy, the baby is allowed to get the first inklings of having some
separation from mommy, however, this is still very tentative. Touch is the primary sensory activity that allows for this beginning
differentiation process.
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Infancy and Childhood

Around six months of age, the process of separation-individuation gets into full swing as differentiation takes on a more exploratory
quality. Very simply, baby becomes fascinated with mommy's face as exemplified by pulling on her nose and ears, putting her hands
into mommy's mouth, rearing away from her in order to get a better look at her, grabbing her hair, etc. Around this time, the game of
peek-a-boo may emerge for the first ime as mommy alternately hides her face and reappears for baby. Although baby is fascinated,
peek-a-boo is experienced very passively by baby in that mommy does all of the work, and baby watches, not yet entering into the
game except as observer.

Practicing Phase

The process of differentiation continues in this next phase, which is characterized by baby's newfound abilities to physically put
distance between herself and mommy. At the seven to eight months, most babies begin pulling up on furniture, sitting upright,
crawling, and scooting across the floor. All of these new motor skills allow baby to actually move away from mommy, which adds the
new dimension of physical separation to the process of differentiation. Not only is mommy's face different than other's, but baby is
different than mommy as can now be experienced by separation from mommy, if only for small distances. This newfound separation
is wondrous, but also somewhat scary to the budding toddler, particularly when she gains the capacity to stand upright and walk.
Walking signifies the hallmark of physical separation, and the accompanying increased differentiation that naturally occurs. It also
presents another problem for the toddler who now finds herself alternately elated at her new skills and new vision of the world (from
the upright position), and anxious during periods of distance from mommy which are somewhat frightening. Remember, this little
person has come a long way, but emotionally she is not yet a fully individuated little self that is able to maintain the security of her
mommy's love when away from her. She now has to learn to enjoy mommy from a distance, and to maintain that solid bond from
afar. This is done simply by "practicing". Baby moves away from mommy, turns around and looks at her, gestures to her, makes
sounds at her, and then runs back to her. Mommy serves as her "home base" - the place where baby can refuel by making physical
contact and reestablishing that emotional bond before going back out into the world to explore. Stanley and Nancy Greenspan call
this new kind of practicing communication "distal communication” (1985), which is characterized by the toddler's maintaining the
feeling of attachment over distance through the use of gestures, voice, and eye contact. The toddler is literally practicing having
mommy at a distance, while also practicing and mastering her new skills of locomotion and independence. Peek-a-boo takes on a
very active quality during this phase. It allows the toddler to practice losing and regaining mommy over and over, similar to the
practice of moving away from and back to mommy for refueling.

Rapprochement

The phase called rapprochement (Mahler, 1975) begins around 18 months of age, and signifies the infant's full status now as a
toddler. As the toddler's physical capacities increase, allowing for greater distancing and locomotion, there is also an expansion of
her cognitive capacities and need for more intimate emotional experiences. Whereas she was most interested in exploring the new
world with mommy serving primarily as a home base and refueling station, she now moves her interests in the direction of social
interaction. Instead of being primarily interested in the world of things, she has a new interest in personal exchange. Mommy takes
on a new role, which is someone with whom the toddler can share her experience, and whom she can imitate and identify with. She
brings mommy toys to play with and share; she darts away from her until mommy chases her and swoops her up in her arms; she
imitates mommy's facial expressions, and mommy mirrors them back to her. The toddler again plays peek-a-boo, but in a much more
elaborate fashion. She uses many more gestures and sounds and may extend the game to hide and seek. She is displaying her new
awareness of mommy as having a separate existence that is both similar to and different than hers. Moreover, mommy has certain
functions and desires, some of which are different than the toddler's, and some of which even oppose the toddler's desires. So
begins the process of learning to see mommy as the one who gives and nurtures, and also the one who obstructs and inhibits.
Mommy is both "good mommy" and "bad mommy". The clash of desires, along with the toddler's growing awareness of herself as a
separate person, creates a good deal of separation anxiety and frustration for the toddler. This developmental jump is the basis of
the so-called "terrible twos", which most parents know actually moves into the "terrible threes", at least for the first half of the third
year. This brings us to the next big leap, which is "object constancy."
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OBJECT CONSTANCY

Object constancy refers to the toddler's ability to maintain a sense of mommy even when she is not there. This is done in both a
literal, physical sense, and then later in a more psychic, emotional way. The literal approach begins, as we have seen, during the
practicing phase during which time the toddler is consumed with learning how to place more and more physical distance between
she and mommy, while at the same time maintaining the safety and security of the emotional bond with her. The sense of security at
this stage is facilitated primarily by touch, and in increasing amounts by gesturing, rudimentary language, and eye contact. Mommy
(the object), is maintained in a constant way as long as the toddler has contact with her directly. As the toddler matures, and both her
capacity for conceptualization and emotional maturity increase, she gains the ability to begin to internalize mommy in a sort of
psychological (or emotional) way so that when she is not physically present, the toddler can still psychologically access a sense of
mommy and the soothing qualities that she embodies. Here's the beauty of peek-a-boo: just as mommy disappears and reappears in
the game of peek-a-boo, mommy now can literally disappear, but the toddler knows she still exists and will return. She can create
mommy's image in her mind's eye, and with it all the memories of how mommy sounds, feels, smells, and interacts with her. She can
feel the security of mommy's presence, while yet maintaining a separateness that is now her little "self." This image provides
tranquility, but also a solid quality to the new personality that is now ready to take off into the world of dreams and imagination, where
the world becomes an environment of expansion and possibility.

So, remember that when you play peek-a-boo with your toddler, you are not only providing some very enjoyable entertainment and
interaction with her, you are actually aiding her in facilitating some of the most important developmental steps that lead to the
foundation of the personality.

Greenspan, S. and Greenspan, N. T. First Feelings. New York: Penguin Books, 1985.

Mahler, M.S., Pine, F., and Bergman, A. The Psychological Birth of the Human Infant. New York: Basic Books, Inc., 1975.
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The "terrible twos" conjures up a picture of a raging toddler pitching a very loud tantrum in the seat of a shopping cart in the grocery
store while his very distraught mother (or father) frantically tries to soothe or distract him (maybe shoving cookies in his mouth) as
others look on disapprovingly with looks that say "Can't you control your child?" If you've been a parent of a young child, you have
probably experienced something along these lines at some time or another when your child was in his second or third year. So what
is it during this phase of development that seems to bring about such quick changes of mood accompanied by rather intensive
emotional outbursts at the drop of a hat? Well, actually these outbursts are common during this phase, and signal the complexity of
the fast growth the toddler is experiencing along with his difficulty at times in assimilating the new challenges with which he is
confronted. In particular, there is one challenge that stands out above the others, and this is the growing need to develop a sense of
independence while at the same time maintaining a close, loving bond with the parents.

The need for independence has come about as a result of the new skills and capacities your toddler has acquired as he enters his
second year. During the first year of life, parents are primarily concerned with the comfort and happiness of their baby as a close
attachment is formed that is facilitated by regular nurturing and loving contact. This is a mutual need-fulfilling situation that poses very
little conflict between parent and child. As the second year begins, however, most children have acquired the ability to walk, allowing
them to begin practicing moving short distances away from the parent, while still engaged through hearing and seeing mommy's
voice and face and exchanging gestures with her that make baby feel secure with the distance. As the budding toddler moves toward
eighteen months of age, his capacities have expanded significantly. He not only walks, he can run and move about with much
greater agility, allowing for greater distances between he and mommy. His new cognitive capacities allow him to be able to begin
solving problems such as figuring out how to climb up in the chair to get the toy that is sitting on top of the table. He is acquiring the
ability to learn and use symbols, which means he is connecting words to objects. Instead of just pointing his hand toward the object
he wants, he can now combine pointing with a word to indicate the object and as such, is able to better communicate to the parent
his exact wishes.

In addition to these new cognitive skills, the toddler has a greatly expanded emotional life. He has a variety of new feelings, desires,
and interests. There is the need to explore the world around him, to be assertive and independent, and to express his pleasure and
delight in his newfound capacities and interactions. At the same time, he becomes angry and frustrated when his desires are
thwarted by mommy and daddy who are now beginning to set limits upon his activities. This clash of wills between the toddler and his
parents threaten his continued need for dependency and closeness, resulting in the addition of separation anxiety to the newer
experience of negative emotions. The toddler finds himself in the position of alternating between the new joys of independent
exploration, the continued need for closeness to mommy and daddy, and an increasing clash of desires and will, all of which serve to
produce quick mood changes and sometimes intensive emotional outbursts as the toddler is unable to adequately satisfy these
seemingly opposing needs at the same time.
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It is the parents' job to assist the toddler with the negotiation of these different needs while also protecting him from his inability to
rein in his emotions and desires when they lead him toward danger. Parents can and should delight and share in the toddlers new
independence, yet must also set limits that help the toddler begin to develop some self-control while also integrating positive and
negative emotions into a more whole and complex sense of self. The key is to provide a nurturing, secure backdrop upon which limits
can be experienced and negotiated, along with the emotions they produce.

LIMIT-SETTING

The purpose of setting limits for toddlers is to help them organize their behavior and gain control over their emotions. We give the
toddler boundaries so that he can explore the world with a sense of freedom without being in danger. Stanley Greenspan calls this
establishing "behavioral fences," (from Building Healthy Minds, 1999). The key idea here is that limit setting is not the same as
punishment, but rather a way of teaching the toddler to internalize self-control without squelching his independence.

How Is It Done?

By the time you need to set limits, you have already begun to establish a means of communicating with your toddler through gestures
and cues. You will use this same methodology to set limits. By pointing your finger, changing the tone of your voice, and looking
straight into your child's eyes while giving a strong "No," you will begin to attune the toddler to cues that tell him to inhibit his
behavior. Let's take an example. Say your toddler goes over to the coffee table, picks up a magazine, and begins to tear the pages
out of it. You have already shown him several times that he may look at the pictures, but must not tear them out of the book. This
time, you get down on his level and look him firmly in the eye while gesturing (pointing forcefully) at the pages being torn out, and say
with a slightly elevated voice, "No!" If he continues, you continue to elevate your voice and repeat the command. If he still doesn't
respond as you wish, you then remove the magazine. Very likely this will result in the toddler's crying, or perhaps even wailing and
screaming in frustration and anger. Now here's where the tricky part comes in. You do not at this point want to punish the toddler.
You have already set the limit. What's more important now is to help him gain control of himself, and you do this by sympathizing with
his feelings. After all, tearing the pages out of the magazine was fun! It made a fascinating sound and the toddler is upset at having
his fun interrupted. You want to let him know that you understand how he feels. You might say something like, "It made you mad
when | took away the magazine, didn't it?" All the while you are rubbing his back to soothe him. When he has sufficiently calmed
down, you can reengage him in the activity of looking at the magazine while reinforcing that the pages cannot be removed.

What you have done is assisted the child in gaining some control over his emotions and behavior, while also allowing him to
experience his very natural negative feelings. By this action, you are telling the toddler that his feelings are normal, but at the same
time, there is a better way to handle them. What you don't want to do is inhibit the normal expression of negative emotions. Your first
job is to help the toddler experience them (through sympathizing with and acknowledging them), and then to teach him more
appropriate ways of expressing them such as through verbalization. You will notice that over time, particularly as the child moves into
the third year, that you will have success at helping the child label the feelings with words, and that this very act of verbalization will
assist him to more quickly diffuse the intensity of the feelings. Keep in mind that allowing your child to express feelings does not spoil
him. It is only in not setting limits and teaching your toddler how to rein in his behavior and emotions that you spoil him.

Time-Out

Time-out has become the favorite all-American mode of trying to control behavior, however, it should be used in moderation with
toddlers. If you have tried every thing else and decide time-out is necessary, you will need to make some allowances for how it is
used with this age group. Remember that our toddler is struggling with both the need for independence and the need to maintain
closeness with parents. If you feel you need to impose a time-out, it should be very short in duration and should take place in the
same room where you are located. Children this age should not be separated from their parents in the course of limit setting. Instead
of helping the child gain control of himself, you will increase his separation anxiety. Further, he will associate his negative display of
emotions with emotional abandonment. The more your toddler is able to experience the combination of positive and negative
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emotions within the presence of the same caring and nurturing adults, the more likely he will be to form a complete sense of self that
smoothly integrates the positive and negative aspects of the personality.

As adults, we know that the hallmark of mental health is having the ability to access all of our tendencies, emotions, and thoughts,
and then be able to channel them in ways that are productive and that promote our well being. It's when these various parts of
ourselves are split off into categories that we run into to trouble. The second and third years of life are where these patterns are
established. You are teaching your toddler that "angry me" and "loving me" are both part of the same person. First they see it in
terms of "bad mommy" (mommy who won't let me tear that magazine), and "good mommy" (mommy who hugs me and tucks me in
at night). These two mommies coexist within the singular person who is ultimately nurturing and provides a sense of love and
security.

PLAY TIME

Limit setting must occur in equal amounts to play time, or time spent that is not conflictual. "Play" is the language of children, and for
the toddler is a must. If you are not used to engaging in play, begin by simply making a large space on the floor that is perhaps gated
off so there are no temptations in the way. Use simple toys or just regular items that are available such as pots and pans, blocks,
dolls, etc. What you want to do is allow the toddler to be the boss. This means letting him lead the play and make the decisions. If he
wants to bang on pots, then join in. Most endearing to all toddlers and young children are adults who are able to act silly. If you make
funny faces and sounds, you'll find your toddler rolling over with laughter and telling you "Again, again!" Also, big body motions are
popular - jumping, dancing around, skipping, etc. Avoid sitting for periods of time with educational type toys at this age. Looking at
books is great, but be sure to balance this with more creative, free form play. Don't get too involved with trying to make complex
stacks of blocks, or doing puzzles, etc. More likely, your toddler will build blocks and then knock them all down.

A regular rule of thumb regarding play time is that if your toddler is experiencing increasing tantrums, or seems more emotionally
discontent than usual, then it means you need to add in more play time. Play time restores the bond of closeness that is threatened
by the toddler's angry feelings, and also allows the toddler some very needed power to offset the loss of power experienced from
limit setting. As your child gets older, he will be able to play for longer periods of time alone and thus soothe himself. But for now, you
and he are partners. Enjoy it - it doesn't last forever!

Brazelton, T. B. Toddlers and Parents: A Declaration of Independence. New York: Dell Publishing, 1989.

Greenspan, S., with Lewis, N. B. Building Healthy Minds. New York: Penguin Books, 1999.
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Four-year-olds necessarily engage in a lot of showing off or what might clinically be termed "exhibitionism.” They run fast, kick the
ball hard, pretend to leap off tall buildings, and dance like angels. As if these weren't enough, they expand and exaggerate their
capabilities by pretending to be superheroes that can overcome any obstacle using their special magical powers. What is going on
here is that these youngsters are making a grand entrance into the world. Having successfully navigated the tasks of the first three
years and emerged as walking, talking, feeling, and thinking little individuals, these youngsters are now ready to take the next step,
which is to join the wider world of social connections and social roles. To make the transition, however, they need to be armed with a
positive self-image and a lot of self esteem that can withstand the ups and downs of engaging with peers and dealing with adults
other than their parents. They need some padding and protection as they take on more complicated relationships and try and live up
to greater expectations. The padding comes in the shape of a rather inflated and exaggerated sense of themselves, which they
develop in two ways. The first is through the consistent observation and affirmation of themselves by their parents. Stated another
way, the young child formulates who he is through the admiring eyes of mommy and daddy. It would be sort of like looking into a
mirror that could talk back to you and affirm for you what you see, like the wicked queen in Snow White who says, "Mirror, mirror on
the wall, who's the fairest of them all." The answer she's looking for is that she is the fairest of them all. The four-year-old is looking
for that same answer, and it needs to come from mommy and daddy in the form of admiration, attention, and love.

The second method is through fantasy play, especially play where the youngster takes on the role of a superhero or character with
superhuman powers. For example, Joey is a four-year-old boy who loves to play Superman. He has a full-sized Superman cape
which he wears over his Superman pajamas (that look like the Superman suit), and red boots that he constructs by pulling red knee
socks up over his cowboy boots. To complete the outfit he has an old suit jacket and horn-rimmed glasses (without the glass) that he
wears over the Superman outfit when he's Clark Kent. A typical fantasy is to have his mother pretend that some bad guys are
chasing her and scream for help. "Clark" swirls around while removing his clothes and emerges as Superman. With his cape flowing,
he flies through air, rushes to his mother's side, and single handedly throws the bad guys into outer space. She makes many
exclamations about how strong he is and how grateful she is that he saved her. He tips his head, says "thanks mamn," and flies off.

In the fantasy, Joey steps into the world as a contributing participant, but he does so by becoming someone who is very powerful and
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admired - a superhero. His mother's participation in the fantasy assists him in validating this puffed up self-image, and even after the
fantasy is over, these feelings stay with Joey for some time. What this story exemplifies is the fact that young children need to
experience themselves this way initially as they begin to make their entrance into the social world. Moreover, the experience needs
to be a repetitive one until the child's oversized self-image becomes steady. As the child gets older and begins to interact more in
social settings such as school, this inflated self-image will gradually be transformed into a cooperative and contributing self that
participates in the general activities of society. The little superhero will become the school student, baseball player, doll collector,
ballet dancer, etc. But for now, take pleasure in your little exhibitionist and join in his quest for conquering the world through play and
admiration. You'll be providing a psychological bridge to the future.
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Hero worship is a childhood development that begins to emerge toward the end of the preschool years and gets into full swing during
middle childhood. The popularity of superheroes among elementary school children attests to this popular pastime. Even as adults
we continue to have heroes, mentors, and role models that we aspire to or hold in somewhat elevated positions.

In more psychological terms, the worship of heroes reflects the development of what is called the "ego ideal." The ego ideal is a
concept that originated with Freud and refers to an exalted image of what or who we would like to be. It is a concrete representation
of our highest personal aspirations, values, and goals, and is very often embodied by figures in our direct environment. For example,
the young boy who aspires to become a pro-basketball player may develop a strong desire to "be like Mike." He would wear the
famous 23 jersey, practice shooting and dunking the ball, and perhaps even pick up mannerisms that he sees when Michael Jordan
plays such as the famous "air travel" that he exhibits while shooting. In another example, a young teen may aspire to internalize the
personality characteristics of his grandfather. He adopts his grandfather's work ethic, mannerisms and speech, ways of dealing with
people, business acumen, love of sports, or what have you.

In both cases the revered ideal is imitated, but in the latter situation there is also a process of identification that signifies the real work
of the ego ideal. This will become clearer as we explore it in greater detail. Let's begin by taking a look at the functions served by the
development of the ego ideal, and then discuss what parents can learn from exploring this concept with their children. Following, we'll
offer an exercise that assists children in creating and exploring their ego ideal in such a way as to enhance their continued
development and make healthy links to their communities.

PURPOSE OF THE EGO IDEAL

The emergence of the ego ideal is an important and necessary development during childhood. Around the age of three to four when
the child has successfully developed a sense of self that is separate from the parents, there comes with it an automatic and growing
awareness of his or her dependency and inferiority in comparison with the abilities, maturity, and even physical stature of the
parents. In other words, as young children emerge as individual selves, they also become aware of their smallness and
underdevelopment in the hierarchy of human beings. They simply cannot do what adults can do, or what older siblings can do. Along
with that awareness, a desire to reach forward and upward develops. It is this awareness and desire that naturally pushes children to
develop and expand, to master developmental tasks, and to move on to the next set of challenges after reaching each goal. The ego
ideal comes to represent the child's desire to develop and to become more and better. It is an image of the goal.

The original ego ideal is usually a parent since the younger child's early development is fostered mostly through his or her
relationship with the parents. As the child gets older, however, he or she begins to aspire to other models that embody some
characteristic or set of characteristics that are deemed to be valuable and necessary. The popularity of biographies among
elementary school children is one way this fascination with the ego ideal manifests itself. Other representations are the continual
interest and focus on figures in the spotlight such as musicians, entertainers, or sports figures. Someone's ego ideal may by the
current gold medallist in figure skating, a music video star, or a popular movie icon. It could also be an historical figure such as a
president, or a religious figure like Mother Teresa. Older teens and even young adults may find their ego ideals in writers,
philosophers, and social leaders such as Martin Luther King or Mahatma Ghandi. Even older adults have ego ideals such as these.
Role models closer to home may be people that live within the child's or teen's immediate environment such as family members,
friends, teachers, coaches, and so forth. Moreover, the ego ideal will change as children move through various stages of
development. As the child matures, the ego ideal will become more realistic in terms of offering functional qualities than can be
incorporated into one's life.

WHAT PARENTS LEARN FROM THE EGO IDEAL
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So the question is "How is the concept of the ego ideal important for parents in raising their children?" For starters, parents can find
out a lot about how their children see themselves as well as what they value by discussing with them who their ego ideals are and
what they are like. Secondly, the ego ideal provides children a way to stretch their development forward in ways that assist them to
find a place within their social environment that both makes use of and shapes their raw talents. By discussing with children who their
ego ideals are, parents help them forge a goal or series of goals they can strive for in a way that captures their imagination and
interest. Playing basketball is a lot of fun, but trying to incorporate the perseverance and practice strategies of someone like Michael
Jordan provides a way to reach toward a goal, while offering an image of what is possible. Finally, exploring the ego ideal assists
children with moving from fantasy toward reality as they move through each of their developmental tasks. The ego ideal, which
initially begins with fantastic figures such as superheroes, is modified over time into a representation of someone who is real and who
embodies more complex and reality oriented values and characteristics. Aspiring toward the compassion, intellect, bravery, or
creativity of real people offers children a way to not only imitate the ego ideal, but to make a real identification that results in the
development of the same qualities within the child.

The last point is important because it underscores a problem that can occur when children and adolescents aspire toward an ego
ideal that is either beyond their reach or that embodies characteristics that are unrealistic or psychologically dangerous. A good
example might be the young girl who focuses a great deal of attention and energy toward looking and acting like a supermodel. The
ego ideal in this case is probably not realistic, and further is rather one-dimensional with most of the attention centered around
narcissistic pursuits like how one looks. Strong attempts to imitate such a role model taken to the extreme could result in unhealthy
dieting, precocious sexuality, and ultimately feelings of inferiority when the ideal remains out of reach. Even more harmful are ego
ideals that exemplify antisocial behavior such as gangsta rap stars or substance abusing rock stars. The problems are obvious here
and reflect unhealthy trends in the child's individual development that ultimately may lead to self-destructive activity. Healthier ego
ideals will incorporate pro-social internal human qualities that expand one's potentialities from the inside out, and with which one can
make a real identification as these qualities are internalized as one's own. By examining our children's ego ideals, we can head off
unhealthy pursuits while at the same time encourage and enhance those personality developments that utilize natural talents and
help our children to find a productive niche in the larger community.

EXPLORING THE EGO IDEAL

To help your children make the most of this developmental aid, and to find out more about his or her values and aspirations, we
suggest the following activity. This activity works best with children ages 7 and up, and is adaptable for teens. It can be done
between parent and child as well as in the classroom setting.

« Announce to your child (class if you're a teacher) that you are going to engage in a short activity that should take about 45
minutes to an hour, and more if you like. Have paper and pencil (or a chalkboard), along with art materials and magazines
available.

. Introduce the subject by telling your child that you are going to fill up a large piece of paper or poster board with everything
that represents who they want to be or be like. Explain that they may use people they know, people they know about (like
sports figures), or any pictorial representation they can find in the magazines that express some particular quality or talent.
For example, a picture of ballet shoes might fit in with the desire to be a dancer.

. As the activity progresses, your job is to facilitate the most detailed composite that can be constructed. In other words, ask a
lot of questions to help the child refine every part of the ego ideal. What kinds of characteristics do they have? What are their
talents? What are their values? How do they treat other people? What kind of families or friends do they have? How did they
get to be who they are?

. Ifthe child focuses mostly on people that are not accessible like superheroes, draw their attention toward people within their
environment. Ask questions like "Is there anyone you know that you would like be like? Then follow these answers up with
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"Why?" or "What is it that you like about that person?”

. Embellish the project with stories about the people selected. This helps the child to expand the desired qualities into real life
situations.

. The next step is have the child think about how they might get there. How might the specific characteristics or qualities that
stand out be internalized or expressed? This initiates the process of identification and helps the child think about the realistic
steps that lie between the wish and desired fantasy. This doesn't mean trying to become the ego ideal, but rather making a
solid identification with some of the important aspects of the ideal. For example, if Abraham Lincoln is the role model
chosen, the task would be to pinpoint what qualities he represents or stands for and then talk about how to identify with
these. In this case it might be that the desired qualities are leadership, fairness, honesty, and so forth. That being the case,
who else might the child know that embodies these qualities and how do you cultivate them.

. When the project is completed, you can hang the finished product on the wall and revisit it at another time when the ego
ideal has changed and a new or enhanced image needs to be constructed. Obviously, for older teens a discussion would
work quite well without the added visual aid unless it is something they would like to do. Either way, you will find out a lot
about your children as well as help them in their quest for an identity.

Note: The "ego ideal" is not to be confused with the more misguided desire of wishing to be like someone else because we are highly
self-critical and unhappy with who we are. The ego ideal should not engender feelings of jealousy or envy or self-criticism, but rather
possibility, admiration and expansion. Happy hunting!
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Bedtime Strategies

When your head hits the pillow at night, do you quietly drift off to sleep with no problem? If you do, you are the envy of many of us who have
quite another experience which is to contend with the deluge of thoughts and emotions that swirl around and keep us awake for some time.
The day's stresses, unresolved problems, plans for the next day, or even mentally working over a budget can seem to press against us just
at that time when we need to relax and restore ourselves before the next day is upon us. Does it come as any surprise that some children
find themselves in a similar situation when bedtime comes? Only for kids it is a different experience because they can't begin to think through
their struggles. Rather they get an emotional discomfort, which they attempt to discharge through acting out. They get out of bed, ask for a
drink of water, go to the bathroom, complain that they had to stop playing too soon, say they aren't sleepy yet, and if all this fails, cry or throw
a tantrum until they successfully get someone's attention. They simply are not ready to pack it in. For some, this turns into a nightly bedtime
struggle that plagues tired and overworked parents, and keeps everyone from getting the rest they need. So how can parents successfully
turn this around and make it a peaceful end to the day that leaves everyone satisfied and happy?

We have found that one of the most effective strategies for dealing with bedtime struggles is to establish a regular routine that begins around
45 minutes before you plan to leave your child's room for the last time of the night. The purpose of the routine is to begin a winding down
process, and to foster a sense of connection and closeness that reestablishes the bond between you and your child that may have been
tested by the stresses of the day. Many children struggle at bedtime because they have lost that connection over the day (or even over the
week), and leaving the parents at bedtime exacerbates that feeling of separation. We suggest the following routine to help deal directly with
this problem.

Approximately 45 minutes prior to the appointed time, announce bedtime will be at such and such a time (this should be the same time each
night with the exception of weekends). Point to the hands on a clock to demonstrate. If your child is older and can tell time, that works even
better. Let them use their own clock to monitor the time. During the next fifteen minutes finish all television programs, play, or other activities,
and put toys away. Begin the process for preparing for bed such as changing into pajamas, brushing teeth, going to the bathroom, etc. Move
to the child's bedroom and proceed with your special ritual. This may be telling or reading a story, or simply talking about the day. Jane
Nelson (Positive Parenting) suggests that you ask your child to describe the happiest thing that happened to them that day, and then the
saddest thing. (You can also word this as the "best" and "worst.") This gives you a chance to find out what's on your child's mind, and gives
her a chance to discharge any negative emotions that are bothering her. It also strengthens the bond between you. When finished, you might
allow your child to spend another ten to fifteen minutes looking at a book before drifting off to sleep. You can call this her "quiet time." Make it
clear that she is not to get up again, and you will not come back to her room again for any reason other than to put her back in bed. If she
comes out, pick her up and put her back in bed. Do this as many times as is necessary until she stays there. Most kids will not need to go
through this many times before they realize they are in bed for the night. Refrain from becoming angry or frustrated yourself, and act firmly
and neutrally.

You may find that at first you have a good deal of difficulty in trying to establish your routine. Remember that children sometimes do not make
transitions easily, and this would be particularly true for children who have previously been successful in extending their bedtime through
acting out behaviors. The idea is to stick to the routine until your child accepts it, and in fact begins to look forward to it. If you find, however,
that you continue to have bedtime struggles after trying this for several weeks or so, then you need consider whether or not your child has
enough time with you outside of bedtime. As implied above, children who have too little positive contact with parents are often those that
have chronic bedtime struggles. They are simply letting you know that they need more attention from you. Try extending your playtime during
other parts of the day, and on the weekends. Not only will bedtime become a more pleasant experience, but you may find that your child is
easier to handle all the way around. Sweet dreams!
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Children's Nightmares

The occurrence of children's nightmares is a problem that comes up rather often in my work with parents. This is especially true for parents of
children ages four to six. Usually the nightmares are similar and include monsters or other fantastic creatures that are threatening the child's
demise. Sometimes they awaken the child in the middle of the night requiring the parents to comfort and reassure them. Persistent
nightmares often worry parents, but the truth of the matter is that these kinds of nightmares are quite normal for certain age groups, and are
related to particular developmental tasks. Let me provide a quick summary.

Children begin having symbolic dreams around the age of two, but usually don't begin to report them with any regularity until around three.
Even at this age they may not be able to distinguish very easily between the dream and reality, yet they can report some of the dream
content. By five children will be able to realize that they have had a scary dream upon awakening from a nightmare, although they may still
feel the effects of the dream for some time after they have awakened.

Nightmares are frightening dreams that are usually reflective of children's emotional conflicts, particularly those related to developmental
tasks. For example, toddlers who are working with the issue of separation may have dreams about losing their parents, not being able to see
them, or not having physical access to them. Youngsters working on toilet training may have dreams that symbolically reflect parental
disappointment, or a loss of approval and love. This might be particularly true if the youngster is having some difficulty with soiling and feels
unsuccessful in his or her parents' eyes. Between the ages of three and six, there is an upsurge in nightmares brought on by two particular
aspects of emotional development. These are the awareness of aggressive drives and sexual impulses. Note that | said "awareness.”
Children do display aggressive behavior earlier than three years of age, but they aren't really very aware that the aggression is coming from
within them until sometime after three. The increase in awareness goes hand in hand with the development of a self-concept that is
crystallizing around the same time. As children become aware of themselves as separate selves with their own emotional life, they also
become very acquainted with their negative emotions such as anger, jealousy, envy, wrath, and so forth. Nightmares serve a particular
purpose in relation to aggressive drives. They allow the child to project into a dream the intensity of the emotions which are overwhelming to
them, and then react to their own projection as though it was "out there" and could get them. The monster is nothing short of a representation
of the child's aggressive impulses by which he is feeling overwhelmed and of which he is afraid.

Sexual impulses play out a little differently. Around the ages of four or five, children become very aware of their gender differences. They
realize they are either a boy or girl, and begin to make identifications with the same sex. Conversely, they may feel some attraction for the
opposite sex, which at first shows up in their relationships with their parents. This is the stage where little boys talk about growing up and
marrying mommy, buying her house, and setting daddy up in a house next door. Little girls tend to flirt with their daddies, dress up for them,
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primp in front of them, or maybe rough house more with them while mommy is excluded. The nightmares related to this developmental stage
are usually called oedipal nightmares and revolve around the alternating conflict of wanting to replace the parent of the same sex in the eyes
of the other parent, and guilt about having such feelings. Or sometimes the dreams reflect the child's fear or recognition that the parent whom
he desires to replace is bigger, stronger, and more powerful, and ultimately capable of winning the battle. Again, the powerful dream
representation in the form of monsters and huge, hulking creatures serve the purpose of acting out the child's conflict.

What's important for parents to recognize is that most of these nightmares are quite normal, and will pass by the time children reach seven to
eight years of age. In the meantime, the parent's job is to be as soothing as possible when they occur, and to make some allowances for
dealing with the child's fear. Keep in mind that these dreams are truly frightening. You can best calm your child's fear by allowing them to tell
you about it, and then confirming for them that you are in control and can protect them. Remind them they have had a dream. You may have
to spend some time in the middle of the night soothing them, and perhaps even stay with them for some time until they fall back asleep.
Make use of night-lights, leave doors open, or maybe leave hall lights on. This is not a time to "tough it out.”

QUICK TIP: Avoid violent television, movies, stories, books, or any type of media that is scary. Also, children ages three to seven are
particularly adversely affected by arguing or aggressive behavior by other family members, and you will most likely see an increase in
nightmares if they are exposed to this type of stress. If nightmares persist after seven years of age, consider seeking professional counseling.
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Kid's Collections: The Road to Organization and Future Planning

Remember when you were nine or ten years old and you had that elaborate doll collection? Or maybe it was
baseball cards . . . or trains . . . or model cars . . . and so on. If you did have a collection of some sort, you'll also
remember that you used to spend hours arranging and rearranging the treasured item in a number of ways
including organizing by color, size, order of favoritism, etc. You would view your collection over and over in its
various organizations. Each item would have a specific meaning to you, and the space occupied by the item
would also have some implication as to the degree of importance or appreciation you had. There was something
very soothing and absorbing about spending hour upon hour adding to your collection, rearranging it, looking at
it, showing it to others, and thinking about it as you drifted off to sleep. Even as you think of it now, you can
remember the sense of satisfaction and excitement your collection provided for you. Why was that?

Collections serve a multi-faceted purpose for kids during their childhood. This is especially true during the
latency period. Latency is a fancy term for the developmental phase that takes place between the ages of six
and eleven. During this stage, the primary task for the child is the development of cognition. In other words, it is
the period in which there is significant brain development with corresponding leaps in the ability to think, process
information, learn, and participate in formal education. There is, in essence, what could be called a cognitive
explosion during this time. Moreover, because a child's energy and attention is needed primarily for the
expansion of thought processes during these years, affective (or emotional issues) take somewnhat of a
backseat. That doesn't mean that your child doesn't have emotional conflicts during this period - all of us who
have kids in this developmental period know better than that. It's just that emotional tasks are not front and
center as are cognitive tasks.

So how does the child manage to deal with emotional and affective issues during this time? Very simply, through
play and fantasy. Children build a fantasy life in which conflicts can be worked out indirectly through stories,
games, and daydreaming. As they get older, they learn to verbalize directly their emotional experiences, but at
this stage play greatly aids in the process and offers a safe bridge to more adult problem solving. In addition to
the creation of a very active fantasy life, children also use the defense of obsession-compulsion. Now many of
you know of this more as a syndrome (OCD) that requires specific therapeutic intervention. We are not speaking
of that particular syndrome, but rather of a type of activity that has as it's underlying character the use of
obsessions and compulsions. This is a healthy, necessary activity that begins in latency and is used all
throughout our adult life. Kid's collections are the essence of this activity during childhood. Through the repetitive
collecting, adding and deleting of the treasured item, and the arranging, rearranging, observing, thinking about,
planning for continued development, and maintenance of the collection, a child is able to subdue some of the
emotional conflicts that confront them during this age. And at the same time, the child is developing and honing
those skills in organization, planning, discrimination, and self-sustained gratification that are very necessary to all
of us as adults in our endeavors to participate in higher education, to work, run households, and generally plan
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for our futures.

So, as you think about the special collections(s) you had as a child, you can not only remember the satisfying
feelings that went along with placing those baseball cards in various configurations by teams, players, rookies,
and so forth, but also realize that your present day ability to organize your office or your home, set up files on a
computer, or prioritize tasks at work are all related to those skills you developed while maintaining a collection.
As a parent, you can help your child by promoting and supporting his or her desire to collect something from the
most simple to the very elaborate. Collections are a part of healthy latency development that serve as a bridge to
the adult world of organization and future planning.

HOW TO HELP YOUR CHILD START A COLLECTION

When to Begin a Collection

Your child has some interest in collecting items around the ages of four to five, however, you will notice that they
lose interest in one group of items after a short time and move on to something else. Usually, around ages six to
seven, children begin to show interest in longer-term collections. You can begin as soon as your child seems to
enjoy saving several of any item, and then expand on the type and elaboration of the collection as the interest
increases and/or your child reaches the eight to ten year bracket.

First Collections

Start with something simple like stickers, shoelaces, or miniature characters or animals. Once your child begins
to accumulate a few of the items, help him establish a special place for keeping the collection such as a shelf in
his room, a box, or some area that will not become cluttered with other toys or items. Stickers, for instance, can
be stuck on a board on the wall or in a sticker book. Baseball cards can be saved in special plastic pages that fit
into notebooks or in boxes made especially for sports cards. Sometimes a whole bookcase or set of shelves is
designated for a more elaborate collection such as miniature dolls or model cars. Current fad collections such as
beanie babies or Pokeman cards are very popular and come with special holders or booklets for housing the
collection. The idea is that the collection should occupy a special place that is always within view and accessible
to the child. This encourages organizational skills, learning how to take care of something over time, and
protecting one's accumulated work towards an ongoing goal.

Elaborate Collections

These are the collections for the older child. They include baseball cards, marbles, dolls, stamps, shells, action
figures, model cars and planes, coins, trains, etc. These collections often can be kept by a child into adulthood
and then passed down to other children in the family. In the case of baseball cards, they may be traded or sold
in adulthood. Some adults may even develop a business out of such a collection. The importance of this
collection is that it is far more elaborate than the collection of a six-year old. The categories, levels of
organization, and differentiation and assignment of value to items are all quite sophisticated and require greater
cognitive skill. Again, the collection should be preserved in a special place, and further should be exempt from
handling by the parent(s) unless the child invites your participation. A parent should never throw away any part
of a child's collection. The sense of control and privacy afforded by the collection is a necessary part of the
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collective process, and one that will foster your child's growing sense of independence coupled with
responsibility and maturity.

When Do Kids Behave Consistently

Imagine this scenario: You've just instructed your six-year-old not to go inside anyone's house without first
coming and asking for your permission. Next thing you know, you're standing at the kitchen sink washing dishes
and you look out the window just in time to see your child enter the neighbor's house across the street with her
little friend of the same age. You think to yourself, "What is wrong with that child? Didn't | just tell her not to do
that?" Yes you did, but for some reason it didn't completely take. Extending this scenario a little further, you go to
the neighbor's, gather up your child, and take her home to question her about her misbehavior. She looks at you
a little blankly at first, and then a little sheepishly, and says something along the lines of "I forgot" or worse yet,
"You didn't say not to go in Jane's house, you said anyone's.” This makes you throw your hands up in despair
and wonder if you will ever get your daughter to the point where she can remember the right instructions in the
right situations. The answer, of course, is yes. The bigger question is "when?"

This brings us the subject of this article, which is the child's attainment of what has been called behavioral
constancy. Behavioral constancy simply means the capacity to know and remember what the rules are, and to
then be able to apply them appropriately in the correct situations. In other words, the child can distinguish right
from wrong and know how to actively use the knowledge when necessary. The difficulty for the six-year-old child
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above is that she knew what the rule was, but was not able to apply it in all the situations for which it was
appropriate. If you consider that behavioral constancy involves two distinctly different skills, it is easier to see
that the second of these is far more complex and sophisticated than the first. The second skill requires the ability
to abstract from one situation and apply the same thought and action to a similar situation that is comparable.
This certainly is much more involved than simply remembering by rote the exact rule given for a single situation
which is spelled out ahead of time, and herein lies the problem for the child younger than approximately eight
years of age.

Around ages five to six, children begin to be able to recall rules that have been given to them by parents both
verbally and through reinforcement as each situation occurs. What stands out in this process for parents is the
amount of repetition that seems necessary in trying to instill these rules. A second aspect of this process is the
internalization by the child of what is deemed right versus wrong based on the parent's value system, and the
guidance they give the child in trying to clarify these values in various situations. It is sometimes a very
frustrating process because parents feel sure that after explaining a particular rule or value over and over, it
seems impossible that children continue to forget or be unable to apply the rule when the situation arises. The
problem is that very often the child simply does not have the cognition (mental ability) to make that leap between
remembering the rule and applying it correctly. They are not yet using logic, but simply are remembering
verbatim what they have been told. In the case above, Jane's house was not spelled out as being off limits. It's
not that Jane wasn't part of the more inclusive "anyone”, but more that Jane's name didn't match the name
"anyone". These young children are very concrete in their understanding. However, at about eight years of age
there is a cognitive shift that allows the child to begin to think somewhat abstractly. The brain actually goes
through a process of maturation that increases the skills for thinking logically. The child can begin to differentiate
between situations a little more, and can actually apply abstract ideas to concrete situations. If mom says don't
go into anyone's house without asking, then Jane must be classified as part of the all-inclusive "anyone", and
therefore her house is also off limits. Secondly, the child can now begin to assess his or her behavior in
interactions and examine how particular behaviors effect others and as well as oneself. The emphasis shifts
from merely trying to restrain the child to now successfully engaging the child's cooperation. So, when you're in
that six to seven age range, and you feel like the repetitive parrot that says the same thing over an over, take
heart - you will soon see the emergence of a more logical, thinking, little person that you can actually begin to
reason with and engage in cooperative behavior.
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When Children Begin to Lie

Recently a young mother confided in me that her almost eight-year-old daughter had begun telling lies. The lies
were mostly small in scope, and didn't seem to be focused on hiding anything in particular. In fact, they seemed
mostly like little white lies. When this mother confronted her daughter, the youngster explained that she had
noticed that some kids seem to get away with lies. She gave a few examples of other children who had either
told a lie at school, or at home, and had seemingly not been caught. Moreover, in some cases these children
had gotten away with something because their lies had been taken for the truth. This young daughter was
puzzled by all of this seeing that her mother had taken great care to instruct her that lying was unacceptable and
never really worked or gained anything in the long run. Clearly, this child was able to see from her own
observations that Mom's admonitions didn't stand up to experience. So, she had decided to try it out herself and
see if she could get away with a lie.

My first reaction was to be impressed by the logic employed by this young girl and her creativity at testing out the
hypothesis she had formulated based on her observations. She was in fact perfectly demonstrating a significant
change in cognitive capacity (ability to think) that occurs usually around eight years of age. There is a mental
leap that allows children to begin to see what | call the shadings in reality. Things change from being very black
and white to incorporating shades of gray. For the child, this means that what they have learned under the
tutelage of the parents is now open for testing in the immediate environment. Not only can children remember
what the rules are, they know when to apply them and can observe how others apply them. In the case of this
youngster, the experiment was simply that. There were no other emotional problems that were instigating her
newfound attempts at telling lies. She was doing research based on her new ability to look at things with a more
penetrating eye.

What | am trying to get across here is that lying at this age is quite normal. It signifies creativity along with an
increase in intellectual functioning. That doesn't mean that it is an acceptable behavior, but it is helpful to
understand why it occurs. It is particularly helpful to parents to realize that their children are in fact developing
along normal lines. That said, it is equally important that the opportunity for instruction that is provided by lying
be used to further the child's capacity to think things through. Let's go back to our youngster who has noticed
that sometimes children seem to get away with lying. | instructed her mother to deal with her child's dilemma
about lying in the following way. First, initiate a conversation about the issue of trust as it is related to lying. In
other words, point out that if she lies to her mother, then her mother will begin to question whether or not she
can trust what her daughter tells her. If she can't trust her, then she will not be able to allow some of the
privileges that are currently based on that trust. Secondly, ask the child to think of a situation in which someone
has lied to her. How did it feel? What happened? How did it affect her relationship with that person?

This is a good lesson in empathy. Point out that even though someone may think they are getting away with
lying, they really are not. By lying they are saying that they can't be trusted. They are also doing something that
can hurt someone else. Moreover, they are potentially damaging their relationships with people that mean
something to them. | told the mother to be sure that throughout the conversation to use very concrete examples
the child could understand and relate to, and to construct the interchange in more of a question and answer
format rather than a lecture. Finally, | encouraged her to use a very kind and understanding tone. This is not a
situation that calls for punishment, and in fact punishment would defeat the purpose of the lesson.

When finished with this process, it is important to be sure that your youngster understands that lying is not an
acceptable activity. You've laid the groundwork for assisting your child in internalizing this rule as well as
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understanding why this is so, and you now have a conversation that you can refer to in the future when and if the
situation reoccurs. Be sure to applaud your child for being able to use logic and to think about things in such a
careful way. Invite her to come and talk to you in the future when she comes across things that do not
immediately make sense.
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Importance of Imposition of Discipline on Children

The Effective Use of Consequences

In the 1980s, the notion of using "consequences” as a means of developing and reinforcing desired behavioral patterns in children was
popularized among child specialists and parents alike. The methodology was probably best articulated for the public in a landmark book
called Positive Discipline authored by Jane Nelson and published in 1981. The basic approach involved establishing consequences for
specific mishehaviors that were aimed at helping children experience the results of their mistakes. The intent behind the approach was to
promote responsibility, accountability, and cooperative problem solving between parents and children. The approach became so popular
during the 80s that we found parents looking for a consequence to modify almost every action that a child undertook in any given day. As
often happens, a very good tool was overused and weakened by inappropriate employment. | believe Dr. Nelson mentions this in the current
edition of her book. Her stance is that there are many tools for improving behavior, and using consequences is only one of them. The key is to
understand what consequences can offer, what they are, and when they are appropriate. If used in this way, they can be highly effective in
assisting children with developing productive behavior patterns, emotional growth, and a positive self-image.

Before talking about the specific ways in which consequences can be employed, it would be helpful to lay out some basic assumptions
regarding discipline. Very often the terms discipline and punishment are used interchangeably, however, they are not the same at all. Within
the scheme of positive parenting, discipline is actually contrary to the notion of punishment. Let's take a look.

FUNCTIONS OF DISCIPLINE

Why do we discipline our children? The most obvious answer is because we need them to behave in ways that allow them (and us) to
function on a day to day basis. There are many other reasons that can be cited such as to instill in them certain values we think are important
for their ultimate well being. Or perhaps, we are helping them learn how to contribute as part of a group. We might be concerned about how
they function at school, at church, at baseball practice, or in other social settings. Some of our reasons are concerned with what's happening
at the moment and in the near future, and some of them are aimed at the child's future well being and capacity to function in the world when
we are not there to guide them. In other words, discipline has both short-term and long-term goals. Short-terms goals are usually aimed at
modifying, inhibiting, or changing behaviors quickly. Longer-term goals have to do with instilling values, promoting responsibility, developing
self-discipline, and so forth.

When considering a method of discipline, we must consider both the short and long-term goals. More importantly, we must consider whether
or not our short-term goals will give us the far-reaching results we're looking for in the future. Let's take an example to illustrate. Let's say that
young Heather argues with her mother every night about setting the table, which happens to be one of Heather's daily chores. The scenario
usually begins with mom calling Heather away from some activity she's enjoying such as playing outside. Mom tells Heather she needs to
come inside and begin setting the table so it will be ready in time for dinner. Heather says okay, but continues to linger outside and play with
her friends. Mom calls her a second time and Heather yells back that she needs a little more time to finish what she's playing. Mom reminds
her she's already called her twice and says, "Come now!" Heather begins to argue and perhaps even cry, saying that she hates to set the
table and why doesn't her brother have to do it instead of her. She laments that everyone has fewer chores than she does. Finally, mom has
reached her limit and goes outside where she tells Heather in a raised voice to come inside right now. Heather continues to hesitate and now
mom yells, "If you don't set the table right now, your grounded for the next month!" Heather comes in and goes into the dining room in a huff
while muttering under her breath.

So what's been accomplished here? Heather is setting the table, but quite unhappily. Mom is feeling a combination of frustration and anger at
having to go to such extremes to get Heather to do a simple chore. Heather hasn't really learned anything and she's mostly focusing on how
to get revenge on her mother (which she's doing already by pouting and making mom feel pretty miserable). The method of discipline in this
case was a sort of dragged out nagging followed by a threat, which eventually did the trick but not in a way that left anyone feeling good.
Further, the longer-term goal of building responsibility and accountability has not really been fostered.
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When deciding on a method of discipline, we must consider first and foremost what the long-term results will be. Will the method we choose
help our child build mutual respect, accountability, responsibility, self-discipline, resourcefulness, and cooperative problem-solving skills? In
Heather's case, | think we can conclude that the answer to all of these would be no. We'll come back and revisit Heather's situation later on in
the article, but for now the main idea to keep in mind is that techniques such as nagging, cajoling, issuing threats, or other punitive methods
of discipline do not give us the long-term results we're looking for. Said more succinctly, punishment does not equal discipline. Punishment
may very well take care of a problem in the short-term, but it generally works against our long-term goals. Now let's move on to
consequences.

NATURAL AND LOGICAL CONSEQUENCES

There are two types of consequences. These are natural consequences and logical consequences. Natural consequences are the easiest to
employ because we don't have to formulate or develop them from scratch. They just occur as a natural result of some specific behavior. For
example, let's say that your 13-year-old son needs his baseball cleats for practice everyday after school. In order to have them, he is
supposed to put all of his practice gear (including the cleats) in his sports bag each night so it will be ready to take to school the next morning.
Inevitably, he forgets the bag and around three o'clock in the afternoon you get an urgent call from him requesting that you bring the cleats to
school right away so he is not late to practice. You comply as you have many times before, all the while complaining and threatening that this
will be the last time. How to solve this situation? Quite easily as this one has a built-in natural consequence. You sit down with your son,
discuss the problem, and come up with an agreed upon plan that requires him to not only pack the bag at night, but to put it out by the door
so he will see it each morning as he leaves. If he forgets, you will not bring the cleats to school even if he calls and begs you. He will have to
go without. The consequence is simply a natural result of having forgotten in this case. Most likely there will be a number of natural
consequences in this particular situation such as dealing with an angry coach, not being allowed to practice that day, and perhaps even being
benched for a game. Your son will quickly learn that his forgetfulness causes him a great deal of distress with unwanted results whereas
more responsible and accountable behavior on his part will allow him to pursue his desires and goals.

Logical consequences are different than natural consequences in that they require the intervention of a parent. They must be developed and
formulated and then spelled out ahead of time. They are necessary when the situation in question doesn't offer a natural consequence, or the
natural consequence is not appropriate. For example, the natural consequence of riding a bike in traffic would pose a danger to the child. A
good example of logical consequences was offered in the article entitled "Your Teen's Room." The logical consequence of not having the
room clean by the appointed day and time (which was Saturday in this case), was to not be allowed to go out that night with friends as
planned. In another example, a logical consequence of running up the phone bill without permission would be to pay the bill back by either
contributing the money from a part-time job or working it off around the house. In both of these situations, a consequence had to be
formulated by the parent and then enforced when the situation warranted. There is still more to the story, though. It's not only important to
think of a logical consequence that fits the situation involved, but it is also necessary to understand the right methods for using the
consequence.

EFFECTIVELY USING CONSEQUENCES

We've established that we want discipline to be a tool for teaching responsible and cooperative behavior that considers the rights of others
and develops self-discipline. We also want to preserve a positive self-image in the process by letting our children know that making mistakes
is normal and acceptable, and we think they are capable of learning and making use of these opportunities to develop emotionally and
mentally. It follows then that our method of discipline must involve mutual respect between parent and child along with a focus on rational and
logical problem solving. Jane Nelson translates these lofty goals into a practical and easy to remember scheme which she refers to as the
“three Rs:"

Related - The consequence should be related to the behavior.

Respectful - Respectful behavior is required by both parent and child. Parents should not use blame, humiliation, or pain as a means of
enforcing consequences.

Reasonable - Make the consequence reasonable. The idea is to teach, correct a mistake, make reparation, or get one's behavior under
control. It is not necessary to make children undergo additional suffering. Keep in mind the goal.
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Establishing a Consequence

Begin by planning ahead. One or both parents should sit down with the child and discuss the behavior in question. Be sure that there is a
good understanding on everyone's part of what is expected and in most cases why. Why becomes more important to the older child, and
especially the teen. During this discussion, encourage the child to voice her views, feelings, and suggestions. Once the expectations are
agreed upon, complete the plan by coming up with a consequence in the case that the expectations are not met. Be sure the consequence is
fair, related to the behavior in question if possible, and meets the criteria for your long-term goals, i.e., teaches responsibility, accountability,
respect for others, etc. Let the child know that when she breaks the agreement, the consequence will be enforced automatically without any
further discussion.

This last point is very important. The system is only as good as the parents' ability to follow through with the plan. Further, the phrase
"enforced automatically” means exactly that. There should be no "I told you so's," or "you should have listened to me," or "why do you do
these things," etc. This is called piggybacking. Piggybacking adds a punitive twist to the consequence thereby turning it into a punishment
rather than a learning tool. You'll find that once you have issued a punitive statement, your child will turn her attention to feelings of anger and
revenge toward you rather than being able to take in the lesson provided by the situation. The consequences speak for themselves. They
allow the child to feel and experience the results of her own behavior without you driving it home.

Now let's return to our situation involving Heather, the little girl who doesn't want to set the table. There are several strategies that might be
helpful here. First, mom should sit Heather down at a time other than dinner when both are calm, and discuss the problem. She can ask
Heather what part bothers her the most about the situation. It could be that Heather has a difficult time making transitions from one activity to
another. She would be more cooperative if mom could let her know a half-hour before it was time to set the table that she would need to
begin the process of breaking away from her current activity. Mom could warn her again at fifteen minutes, and again at five. Another
possibility is to redirect Heather's behavior by giving her more responsibility in this situation. Maybe she would like to be in charge of
decorating the table, or helping with some part of the meal, or helping to plan the menu. This allows Heather to feel some ownership in what
needs to be accomplished, and allows her to make a contribution by using some of her talents and strengths. Finally, a consequence needs
to be considered. Mom can make it clear that she will not tell Heather to set the table more than one time (outside of the time warnings she
agrees to issue). If Heather reacts by arguing or becoming angry, she will need to go to her room to cool off until she can calm down, and
then return to the dining room to set the table. If she misses setting the table altogether, then she will have to make up for causing her mother
to have more work to do that night. In other words, if she makes mom's job harder by not doing her part, then she will have to make mom's
job easier in some other way by doing more such as washing the dishes after dinner. Be sure that all the details are spelled out ahead of
time, and that Heather verbally agrees to them. The agreement is very important because it gives the parent something to refer back to when
children stray from the expectations.

What to Expect at First

Almost anytime a parent initiates a new system of discipline, children react with resistance. After all, they already have a system in place that
invariably works quite well (for them that is). At the beginning, there is usually a testing period in which the child's behavior may worsen. If you
have been a somewhat permissive parent, been inconsistent, and/or used a good deal of nagging and pleading to get your children to
behave, you will most definitely experience a strong reaction to the new system. It is important to maintain both kindness and firmness
throughout this period. If you hang in there long enough, you will find that your children become cooperative, respectful, and much easier to
manage. Moreover, you will be giving your children the gifts of responsibility, accountability, and the capacity to solve problems, thereby
setting up a future that is productive, happy, and rewarding.

NOTE: Using consequences works very well in most situations and with most children, however, there is a group of children that need
additional kinds of strategies for dealing with behavioral problems. These are children who are usually characterized as especially defiant or
explosive, and for whom normal methods of discipline seem to make the behavior worse. For working with these children, read The
Explosive Child by Ross W.Greene, Ph.D. For children who have ADHD, read Transforming the Difficult Child: The Nurtured
Heart Approach by Howard Glasser, M.A. and Jennifer Easley, M.A. and/or Taking Charge of ADHD by Russell Barkley, Ph.D.
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Top Ten List for Managing Your Child's Behavior

The following is our top ten list of guidelines for managing your child's behavior. While we consider each of them to
be equally important, we purposely listed the first three ahead of the others as we consider these to provide the
base upon which parents can successfully manage children's behavior.

1. Parent/Child Relationship - We put this one at the top of the list because all of the others are dependent upon it. Basically, if you
have not established a solid attachment between you and your child that is characterized primarily by positive regard (on your part), you do
not have the foundation necessary from which to successfully manage behavior. Children do what their parents say primarily because they
care what their parents think of them or how they feel about them.

2. Spending Time - This one goes along with the one above. You must spend time with your child on a regular basis that is not centered
around behavioral problems, and this time should be used for play, conversation, and relationship-building activities. The more loved and
understood your child feels by you, the easier it will be to manage his or her behavior.

3. Developmental Knowledge - Be sure that you know what your child is actually capable of doing depending on his or her age. Very
often parents personalize their children's misbehavior as something they are "doing on purpose.” Sometimes this is true, but more often the
behavior is quite natural for the developmental age. Knowing this helps you look at behavior management more objectively and less
reactively.

4, Clear Delineation of Rules - This may seem like a given, but it is very easy to find yourself in the position of waffling on rules you
have set. Likewise, it is equally problematic if you do not state every part of the rule in a clear and concise way. Don't lump a lot of rules
together, especially for younger children. Make one very clear statement. The younger the child is, the more exact the wording must be.

5. Positive Reinforcement - Use positive reinforcement whenever possible. This is most helpful when a child successfully behaves in
the way you have prescribed. Be careful, however, not to use material inducements for good behavior (such as buying new toys, etc.).
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Reinforcements should be centered around feelings of self-esteem, accomplishment, and cooperation. Do something with your child such as
play a game, go to the park, or simply give verbal praise and appreciation.

6. Providing Consequences - For rules that don't seem to be followed using positive reinforcement, the parent must establish
consequences for failure to comply. These must be realistic, match the nature of the infraction, and teach something if at all possible. Further,
they must be consistently enforced. Start with small, time-limited consequences, and then slowly increase the time or intensity of the
consequence for repeating the same infractions. When you can, use natural consequences. An example would be having your child work to
earn the money to replace something he or she has destroyed.

7. Repetition - Repetition is an integral part of all learning and mastery. "If at first you don't succeed, try again." Decide how many times
you will repeat a command before acting on it. It really shouldn't be more than two or three times for the smaller child and less for the older
child. You might start by giving a warning of what will happen if the rule is not followed, and then following through with your consequence
after the warning is ignored.

8. Consistency - This is another given, but perhaps the most difficult to facilitate. Consistency in rules and consistency in following
through with consequences are both extremely important. Children naturally look for loopholes such as trying your patience when you're tired,
but these are the times consistency is most important and effective.

9. Parental Accord - If two parents are involved, they must be in accord with what the rules are, what the consequences are, and what
the procedures are for carrying out these consequences. Never let a child restate what the other parent has said without first checking to be
sure of the accuracy of the statements, and be sure that you and your partner are in complete agreement with rules before trying to enforce
them.

10. Model Behavior - As always, who you are and how you act is the most potent guide and teacher for your child. Treat him/her with
respect in all situations, and strive to manage his/her behavior with a calm attitude that comes from your understanding that self-control is
ultimately necessary and good for your child.

The Proper Use of Time Out

Time-out is probably one of the most well known and widely used disciplinary techniques to emerge since the baby boom of the 50's. It was
originally used as an alternative to spanking and other forms of corporal punishment, and became very popular with the advent of
behaviorally oriented parenting programs. Today it is still considered a useful tool in the parents' bag of tricks, and it can be very effective if
employed properly. We offer the following guidelines.

PURPOSE. The primary function of time-out is to interrupt a non-desirable behavior and at the same time provide an opportunity for the child
to collect herself before continuing to act. The non-desirable behavior can include breaking a rule such as no hitting, or not complying with a
request or expectation such as completing a chore after being told. Time-out is used to remind the child of the rule as well as reinforce the
idea that deviation from it, or refusal to complete a request, are unacceptable behaviors that will not be tolerated. For very active children or
overly reactive children, time-out is a way to gain some distance from one's emotions long enough to refocus and attend to a task or even
remember and apply a rule.

WHERE AND HOW LONG? Time out works best in sight of the parent. | would suggest that you set up a chair in some part of the main
house like the living room, dining room, or corner of the kitchen. There is no need to place the chair facing the wall. The only requirement is
that it is out of the way of other activity and within your sight. The length of time should be relatively short. The standard recommended time is
one minute for each year of age. The idea is literally to break up the current behavior and readjust the mindset. Long time-outs don't bring
about better results. To the contrary, children lose track of why they were placed in time-out in the first place, or worse yet, they become
resentful which defeats the purpose. You want them to have a moment to think about what they did or didn't do and reinforce compliance
afterward. A short amount of time is all that is needed.

WHAT ABOUT SENDING MY CHILD TO HIS ROOM? As stated above, time out works best within sight of the parent. There is another
technique called the "cooling-off period" or "positive time-out" which does usually take place in the child's room. This is used when there is a
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power struggle resulting in angry feelings on one or both sides. The idea is to send the child to his room so he (and you) can cool off, and
then return when calm to solve the issue at hand. It's similar to what adults do when they find themselves at odds and angry feelings get in
the way of resolving the problem. They take a break from the argument and come back to it when they're calm. With the cooling off period,
the child is allowed to soothe himself in his room by playing with toys, reading, or whatever he likes to do that can distract him from his angry
feelings. Once calm, he's allowed to come out of his room on his own and resume dealing with the problem. This is a higher level technique
that is useful for children who don't necessarily have a lot of impulse control problems. | would suggest not using both of these at the same
time. For younger children, and especially for ADHD children, regular time-out is more effective. The cooling off period is better as children
move towards adolescence.

HOW TO IMPLEMENT. If you have not used time out before, you will want to explain it to your child ahead of time. The explanation should
include several points. (1) You realize you cannot make your child follow the rules if they decide not to, but you can provide a consequence
any time they break a rule or do not follow through with a request. (2) The consequence you are going to use is time-out. Show them the chair
and explain that when they break a rule or don't comply with a request, you will simply tell them to go to time-out. You should actually state
the rule that was broken and then say "Go to time out." (3) There will be no discussion about this, and you will not talk to them while they are
in time-out. There will be no getting up to go to the bathroom, no drinks of water, and so forth. While in time-out, there is no communication.
(4) You will be the timekeeper and tell your child when she can get up. It's extremely important to stick to these rules. Allowing your child to
pull you into a discussion or further explanation defeats the purpose and will ultimately render the technique ineffective.

PARENT'S DEMEANOR. It is very important that you remain both firm and neutral throughout the entire time-out process. The idea is to let
the child feel the impact of his own actions which he will do best if you don't supply any other emotions to the situation that can distract him
from this task. If you get angry, he'll be more concerned with what your anger means to him then he will about having broken a rule. Or he
may become angry himself and focus more on plotting revenge. The idea is not to infuse the situation with energy, and especially negative
energy. Keep in mind that time out is not a punishment, but rather a disciplinary technique. You should avoid adding any punitive elements to
the process. Above all, refrain from verbal reprimands such as "How many times have you broken that rule now?" or "When are you going to
learn?" You absolutely will dilute the power of time-out if you do this.

WHAT IF MY CHILD WON'T GO TO TIME OUT? You should physically escort her to the time out chair. If necessary, hold her firmly in the
chair by standing behind the chair and placing your hands on her shoulders. When she is sitting still for 10 seconds, you can begin the timing.
Don't engage in conversation while doing this, and of course, you should not use physical force. Usually a firm hand on the shoulder will do
the trick. What you're really communicating is that compliance is not an option in this case. If you have a child that will not stay in time out
even under these circumstances, then most likely the relationship between the two of you needs some repairing and rebuilding. Disciplinary
techniques will only work if the parent-child relationship is intact, and the child cares about how you feel about her. Another possibility is that
you have a child who has an extremely low tolerance for frustration. See Ross Greene's book called The Explosive Child for more assistance.

WHEN TIME OUT IS OVER. When time-out is over, return to the original problem. If a chore was not completed, then it must be done now. If
a rule was broken, you can address what led up to the problem if that seems appropriate. An example would be if your child hit his sister
because she broke one of his toys. You might want to discuss with him how he felt when she broke the toy, and then how he might better
have addressed his anger. It's not helpful to lecture after time-out and you should avoid any further recrimination. Also, be sure to give
positive feedback to your child for completing time-out, especially if he behaved well during the process.

FINAL THOUGHTS. Time-out is just one tool for effectively encouraging good behavior. There are many others including spending time with
children, giving positive feedback, knowing and understanding your child's temperament and personality characteristics, taking the time to
train and teach her how to use self control, and negotiating solutions to problems. Time-out should not be used more than several times in a
day. If you find you need to use it more, you need to spend more positive time with your child. If this doesn't help, then you need to
investigate other possible causes for repeated behavioral problems and/or seek professional help. Generally speaking, time-out used properly
is quite effective during those times when positive feedback is not enough to help your child stay on track.
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Giving Recognition

A powerful tool for enhancing the parent-child relationship and building self-esteem is to provide children with "recognition” on a regular basis.
Recognition can be offered in a variety of ways, however, is particularly effective when given verbally. Howard Glasser has developed four
types of verbal recognition that are easy to use and take a minimum of time to employ. Outlined in his book, Transforming the Difficult
Child: The Nurtured Heart Approach (1998), he calls these "active recognition," "experiential recognition,” "proactive recognition,” and
"creative recognition." Building upon each other, these variations of verbal recognition provide children with a sense of being noticed and
appreciated which they translate as being cared for and understood. Let me briefly describe them and supply some examples of how to use
them.

Active Recognition. Active recognition can be compared to offering a verbal snapshot that notices the child's ordinary actions and
moods. It is simply describing in detail what you see your child doing or feeling in any given moment. Some examples are as follows:

"I see you are building a house with two windows, a door, and a chimney. It looks strong enough to avoid being blown down
by a storm."

"I noticed you were practicing your free throws outside for a long time. You seemed frustrated when you couldn't get the ball
to drop in easily."

In each of these examples there is recognition of what is being done - the activity itself and the child's involvement in it. In the second
example the recognition extends to how the child is feeling during the course of the action. You'll notice that both statements are fairly
detailed and are devoid of any sort of commentary or judgement. Both of these characteristics are very important. The detail lets the child
know that you really are paying attention. If you said something more general such as "nice house" or "good free throws," the comments lose
their punch. The details let the child know you are observing very carefully what he's doing. The added attention to the feeling or mood
communicates deeper attentiveness and caring on your part, as well as understanding. The lack of commentary or judgement allows the
statements to stand as they are, simply as recognition. The child feels both noticed and accepted.

Experiential Recognition. Experiential recognition is similar to active recognition in that you again offer verbal recognition of an action.
However, this time you also have the added agenda of reinforcing the values and behavioral practices that you wish to instill or enhance in
your children. Here are two examples:

"Joey, | noticed that you were really angry at Jeff when he knocked down your legos, but you didn't hit him. You used words
to let him know how upset you were. | like the way you controlled yourself."

“| see that for the last ten minutes you concentrated very hard on your math homework. That's a good way to do it. Ten
minutes at a time. You're being pretty creative, aren't you?"

There are two important elements in offering experiential recognition. The first is to capture and freeze in time any effort you see that is
moving in the direction of a desired value or behavior. In the first example, you are extracting one piece of the activity and focusing on it. In
this case, it is the use of verbalization as opposed to physical aggression to deal with anger. Even if the verbalization was somewhat
aggressive, you are recognizing progress while also giving the message that anger can be handled verbally. If Joey was verbally aggressive,
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then at a later time you can discuss with him how to refine the process and use healthier assertive phrases, but for this moment you have
helped solidify his move away from physical aggression. The second element that's important is to energize the recognition by using
statements such as "I like the way you controlled yourself," or in the second example, "You're being pretty creative, aren't you?" These
statements are the icing on the cake. They serve to reinforce the value or behavior, particularly when offered with energy.

Proactive Recognition. Here the goal is to recognize your child's successes at not breaking rules. That might sound like a backdoor
method of reinforcing rules and actually it is. Instead of the focus being on following rules, it is on not breaking rules. Implied here is your
recognition that the child is struggling with a rule, but has made a choice to follow it rather than break it. Let's look below:

"| see that you didn't want to admit that you didn't turn in all of your homework today at school when | asked you about it, but
you decided to tell the truth even though you knew you might be in trouble. | really appreciate your honesty. It let's me know |
can trust you."

"l saw you getting ready to go into Ashley's house, but you turned around and came back home to ask permission first.
That's good thinking!"

The key in using this technique is to try and catch any opportunity you can to comment on your child's success in sticking with rules. This is
particularly helpful when a child has fallen into the pattern of getting into trouble daily. Usually what happens in these cases is that parents
find that almost all of their interactions with the child are around issues of discipline, and there emerges a chronic sense of failure on both the
parent and child's part. Using every opportunity to recognize even the smallest effort at self-control can assist in turning this pattern around.
The goal here is to be sure that the successes outweigh the failures.

Creative Recognition. This is one of my favorites because it combines recognition with compliance toward parental requests. The idea
is to make very simple and clear requests such as "I need for you to hand me that spoon," which happens to be situated easily within the
child's reach and requires no planning or movement. Then when the child complies, offer appreciation and recognition. "Thanks for doing that
so quickly. It helps me get breakfast ready faster." For kids who have a lot of trouble complying with rules, this technique can be used in
ingenious ways to turn the situation around. For example, one parent reported that she literally found things to request that were already in
the process of being complied with. As her daughter was on the way to the clothes hamper with shirt in hand, mom said "I need you to put
your shirt in the clothes hamper." She then followed up with "Thanks, now | can get that washed for you to wear this week." An added
comment might be "It looks like you were reading my mind. Thanks for doing that so cheerfully." The comment regarding "reading my mind" is
aimed at directly enhancing the connection between you and your child, while the latter comment reinforces good attitude.

When using creative recognition for kids that have become particularly unruly or non-compliant, begin with very clear and simple requests that
contain no opportunities for struggle. Some requests that fall in this category are:

"Please hold this towel for a minute while I rinse the pan."
"I need for you to grab the end of the sheet so we can fold it together."
" want you to hold the phone a minute while | go back to the other phone."
After each request, follow-up with appreciative statements that comment on the attitude or contribution of the action.
"l love it when you help me with the dishes. It makes it more fun."
“| really appreciate your help with the sheet. It's really hard to fold a big sheet by yourself."
"Thanks for helping me with the phone. You followed my directions perfectly."

Final Thoughts. Verbal recognition can be used many times every day. It is particularly useful for mending distance between parents and
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children, as well as for turning around the merry-go-round of chronic misbehavior and overuse of harsh disciplinary strategies. Being noticed
and accepted is a strong human need, and parents can positively impact their children by meeting that need regularly. A cautionary word in
using the above verbal techniques is to be sure that you are always authentic and energetic in your delivery. If you use these techniques in a
perfunctory or patronizing manner, children will pick up on it. Also, these techniques are most effective with younger children. As children
move into adolescence, they become skeptical of anything that seems planned or stilted. You can use these techniques with adolescents, but
couched more within larger conversations that explore personality characteristics and identity issues. In other words, if you are able to
establish a regular method of free verbal interchange with your teen, then recognition is easy to fold in as you make positive observations or
help solve problems. Try out the techniques offered here on your younger children at first, and don't give up until you've worked with it for at
least three weeks. You should see some positive results.

A common experience for many of us growing up was learning how to respond to certain cues we got from our parents regarding our
behavior. For me, it was the single raised eyebrow that appeared on my mother's face when | was getting dangerously close to being in
trouble. That eyebrow, which sometimes barely moved, was an unmistakable message that | had better move in a different direction or pay
the consequences. It was a very potent nonverbal communication that my mother established with me early on, and even today, the family
jokes about mom's raised eyebrow. This practice which my mother engaged in, and many parents still use, is called "cueing.” It is a special
means of communication - a sort of disciplinary technique that not only aids in managing behavior, but also actually increases the intimacy
between parent and child. Unfortunately, cueing can also be a source of confusion if the signals given are mixed and contrary to each other.
Let's see how this works.

First off, what is cueing? It is a signal sent from one person to another to evoke in that person a feeling, thought, behavior, fantasy or all of the
above. It may be as overt and dramatic as directly yelling a command, or as subtle as a tone of voice or a look in the eye. We are all familiar
with the sound of a powerful adult (dad or the boss) clearing his throat before he says something which implies we need to do something
different; or mom banging pots in the sink at the end of a long day. That, but the way means, "Don't make another sound!" The number of
cues people use and their various meanings are enormous and can open the door for considerable misunderstanding and frustration. On the
other hand, if the cues are acknowledged and responded to, they can lead to feelings of deep understanding, unique closeness and playful
cooperation.

Now, how does all this relate to adult and child relationships? Well, I'd like to approach this from two directions, one having to do with
discipline and the other having to do with intimacy. First, let's look at discipline. It has been my observation over the years that problem
children respond very accurately to cues from adults. Furthermore, the child is often responding to cues that the adult may not be aware he or
she is sending. I'll give you an example: Let's say Johnny is seven years old and hates to clean his room. Nonetheless, his mother has
instructed him to clean his room each Saturday before he is allowed to play. What actually occurs each Saturday morning is that mom spends
the entire morning nagging Johnny, who actively resists cleaning his room until finally she yells at him in frustration. He responds by crying
and possibly saying "I hate you" or "You don't love me." Mom then feels guilty and more frustrated, not to mention somewhat worn down by
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the whole affair. What's the result? Finally, after more tears and more guilt on mom's part, they make up and the room gets cleaned, often
with mom pitching in and helping to get the chore completed. All goes well until next Saturday at which time the whole process is repeated.

What's the problem here? Very simply, Johnny acts with little self-control or self-discipline because he is picking up some very inconsistent
cues from mom. As she goes through her Saturday litany of "I mean what | say - you'd better pick up your room right now," she also is silently
saying that if Johnny can hold off long enough, she will end up helping him and relieve him of the responsibility of cleaning his room by
himself. In actuality, she doesn't mean what she says - not really. | suggest she develop a new system of cueing that makes it clear to Johnny
that she means what she says. | propose she tell Johnny what she wants him to do, how many times she will remind him, the consequences
for not obeying her, and then carry through with her plan - period! If he bucks (and he will for the first month or two), she should prudently
increase the consequences, tell him why she's doing it, remind him of what happened the last time and how he can keep the penalty at a
minimum.

Well, you may be saying, "That's a bit too harsh for my taste and I'm not comfortable with it." This is where my thoughts about intimacy come
in. Remember, we are trying to develop the process of cueing and that encompasses both the spoken and the unspoken - that is, language
without words. The reason that strikes all people as profoundly intimate is because it has its origin during the first years of life when our
mothers literally read our minds. To be understood that way remains one of the strongest and fondest longings in all human beings. Though
the practicalities of life force us to give it up, we search for it evermore. | am suggesting you purposefully establish that mode of interaction
with the child in question because you understand the need, but shape it in such a way as to be mutually beneficial to both you and him. For
instance, you tell Johnny if you raise your eyebrows or use a mutually agreed upon magic word, he is coming dangerously close to a penalty.
You should also help him by saying with a very particular tone of voice, "Remember?"

By doing the above, you will be forging a very intimate and unique bond with your child that you both grow to treasure and rely upon.
Additionally, you will help him develop his memory, ability to anticipate, judgement, self-control, and perhaps most importantly, his ability to
maintain self-esteem by learning to do what you expect of him. A major source of self-esteem in children is the feeling they are able to live up
to their parents' expectations. If these expectations are vague, contradictory or changeable, the child is cut adrift in a sea of doubt, conflict
and impulsivity. Thus, through this system you are offering the child strength and closeness at the same time.

The Cooling Off Period

The "cooling off period" (Nelson, 1996) is an effective tool for putting some space between you and your children when emotions run high,
and communication breaks down. Basically, the cooling off period is a "positive time-out" that allows everyone a chance to readjust
emotionally so that constructive solutions can be found to problems. You can use the cooling off period to:

. Stop a mishehavior that has gone out of control.
. Allow your child a chance to calm down and regain control of his/her emotions.
. Allow yourself a chance to cool off and move from a position of anger to one of thoughtfulness and kindness.

. Gain some time to think about the best direction to take in dealing with the problem behavior, which helps to avoid rash decisions
and irrational punishments.

. Preserve a positive relationship with your child in the face of conflict.

. Promote problem solving versus revenge seeking.
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The cooling off period is most useful when a power struggle arises between parent and child. Power struggles inevitably involve angry
feelings, impulsive verbalizations, and rash decision-making. Hurtful things are likely to be said, and extreme punishments are often levied.
Children may focus mostly on seeking revenge rather than on improving their behavior.

To effectively use a cooling off period, it is best to have your child to go to his room for awhile, giving both of you some physical distance from
each other. Let him entertain himself in his room as a means of getting a handle on his feelings. It is not necessary to add punishment to the
time-out by restricting his activities once in the room. You might even plan out with him at another time what kinds of activities he likes and
can use to soothe himself when he's upset such as reading or playing with special toys. Then, when both of you are ready, allow him to come
out of his room and resume working on solving the problem.

It is not necessary to make children stay in their rooms for a specified amount of time during the cooling-off period. This is not a punishment,
but rather a method for learning how to manage anger and solve problems constructively. You may feel that you are reinforcing the negative
behavior by not making the time-out more uncomfortable, but this is not so as long as the cooling off period is followed by continued efforts to
solve the original problem. Ultimately, you are giving your child the tools for self-discipline and emotional stability.

NOTE: The cooling-off period is different than regular time-out. It works well for children that have difficulties with frustration tolerance and
tend to get into power struggles easily, and who have difficulty getting their emotions under control. Regular time-out is another parenting
strategy that works well in situations where one is trying to focus the attention upon rules. See the article entitled "The Proper Use of Time-
Out" on this website for a fuller explanation.

How to Make Rules and Give Commands

Making and reinforcing rules is a primary parenting task that all of us must attend to throughout our children's growing years. This is because
rules play such an integral role in helping our children learn how to conduct themselves in various situations and participate as a social being
in one's community or culture. Equally important, rules help us govern our behavior toward each other to promote mutual growth and
wellbeing. Ultimately, rules are the tools we use as parents to teach our children values as well as develop self-discipline. As such, the
methods for establishing rules need to be very thoughtful and deliberate. We must carefully consider how each rule fits into our overall system
of discipline, and specifically what the aim and intent is of the rule itself. For starters, lets look at the types of rules and their specific functions.

TYPES AND FUNCTIONS OF RULES

There are three basic categories of rules that parents use. These are rules for how to conduct oneself in specific situations, rules for how to
behave toward others, and rules regarding one's responsibilities.

Situational Rules. These are the rules that govern what one is supposed to do given a particular set of circumstances. Staying seated at
your desk in the school classroom, raising your hand to ask a question, or listening when the teacher is speaking are all rules of conduct in a
specific situation (the classroom). Other examples might be the teen's curfew, asking permission before going to a friend's house, calling in
when there is a change of plans, and so forth. These rules describe specific modes of communication between parent and child as well as set
boundaries around types of activities.

Situational rules function in these two important ways: (1) They establish rules of conduct in social situations by spelling out what is expected
as well as what is unacceptable; and (2) they set up boundaries and limits within which children and teens can operate safely while moving
forward with developmental tasks. For example, we allow our teen to stay out later with friends than we would our 10-year-old because our
teen has developed a greater capacity for making complex decisions, and we expect that he or she will use good judgement. At the same
time, we give our teen a curfew (a boundary) because we know that he or she is not yet ready to always make appropriate decisions about
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activities that occur in the late night hours.

Rules for Behavior Toward Others. Rules regarding behavior toward others might be included under the heading of "situational
rules,” but because they are so important in developing one's conscience and sense of morality, | have separated them as a distinct category.
These rules include things such as being honest, considering another's feelings in our actions and communications, avoiding hurting or
harming another, and so forth. Sometimes these rules are stated in negative term such as no lying, no hitting or kicking, or no deliberately
hurting the feelings of another with harsh words or actions. In the teen world some of these rules might be not talking behind a friend's back,
not flirting with a friend's boyfriend or girlfriend, not divulging secrets, not squealing on a friend, and so on. These rules not only spell out how
individuals are expected to conduct themselves, but also capture the accepted behavioral norms of the peer group. In other words, rules for
behavior toward others specify individual behavior while also promoting the accepted social criteria of the group's values.

Rules of Responsibility. These are the rules that pertain to caretaking activities, chores, and work-related/organizational expectations.
Brushing one's teeth daily, dressing for school, putting dirty clothes in the hamper, washing hands before dinner, and maintaining general
hygiene are examples of caretaking rules. Chores are activities that contribute to the overall care of the home and family such as washing
dishes, emptying the dishwasher, setting the table, taking out the trash, doing laundry, vacuuming and dusting, cleaning the bathroom, and
keeping one's own room clean. Work-related and organizational expectations cover things such as keeping track of and doing homework,
taking the right materials to school, planning ahead for activities and events, showing up for soccer or volleyball practice on time, and perhaps
maintaining a part-time job. These rules outline performance expectations as opposed to conduct.

HOW TO ESTABLISH RULES

As you think about the three categories of rules, you become aware of the fact that some of these are more likely not to change over time
whereas others will change a great deal. The rules governing behavior toward others are those that are least likely to change. They might be
expanded as new situations arise requiring guidance as to the correct behavior, but overall these rules will reflect certain unchanging values
you uphold and that govern your family relationships. Situational rules are very likely to shift as children move through various stages of
development. Your four-year-old will not require a curfew as will your 16-year-old. Conversely, your 16-year-old will already know how to deal
with friends and peers whereas your four-year-old is just beginning to learn basic social skills. Rules of responsibility will increase and
become more complex as children get older. Chores for young children focus more on self-care whereas an adolescent's chores include
more family-related tasks.

With that in mind, | would suggest you begin by making a list of the all the rules you have used or would like to establish in terms of the three

categories. If you have more than one child, you would make separate lists for chores and perhaps some situational rules. You might feel that
this is an unnecessary task, however, you will find that it helps you think carefully about the goals of each rule as well as how the rule fits into
the overall values and habits you wish to instill. Here are some guidelines to use in assessing your lists:

. Measure your rules for behavior toward others against your value system. Also, be sure that these rules reflect your own behavior
toward your children and spouse. (Don't make rules you can't follow yourself.)

. Check to see if your situational rules adequately cover the various kinds of situations each child encounters. In other words, are
these rules clear and adequately stated? Sometimes parents have difficulty in reinforcing rules because they have not been
adequately formulated or stated. Other problems with situational rules are that they are sometimes made up arbitrarily as situations
arise, but are inconsistent over time.

. Make sure that situational rules take into consideration your children's ages and levels of maturity. For example, your ten-year-old
should have a later bedtime than your seven-year-old, even if it's only a fifteen minute difference. You will have greater compliance if
your rules reflect recognition of different levels of maturation.

. Chores should likewise reflect different levels of ability and responsibility. Just as the older child has greater privileges, they also
have greater responsibilities. Be careful, however, to spread chores across the family so that one child is not overly burdened with
caretaking and work responsibilities. Very often the oldest child lands in this role, particularly if they are competent and parents are
overly stressed themselves. You want to be fair to all of your children while still recognizing limitations in terms of age.

. Be very specific in the statement of rules. For example, if one of your rules is "be honest," you are likely to run into trouble when
reinforcing it. It is too vague. It would be better to state the rule in terms of both what's required and what's not acceptable. "No lying"
is a better beginning. Next, specify your definition of "lying." You might include not telling the truth when asked a direct question, as
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well as omitting information when responding. If you ask your daughter how she's doing in school this semester and she tells you
about the A average in history but leaves out the fact she's almost failing in math, she has lied by virtue of omission. Make the rules
very clear.

NEGOTIATION

You as the parent have the final word regarding rules, and it is your job to take the lead in establishing and reinforcing rules. There are times,
however, when negotiation can be a valuable tool in both making new rules and adjusting previous rules to encompass new situations.
Negotiation is particularly helpful with children who tend to be power-driven or defiant, or with teens. By engaging their participation in making
rules, you have a greater chance of successfully reinforcing them.

How to Use Negotiation. Negotiation consists of a two-way conversation between you and your child where each is allowed to state
his or her point of view. If for example you have set an 11 p.m. curfew for your 16-year-old son, and he thinks the curfew is too restrictive,
give him a chance to state his case. Allow him to tell you the reasons why he believes the curfew is too early. Ask questions as he speaks to
help him elaborate and show your interest in his point of view. If he makes a case of any kind, consider a compromise that takes into
consideration his needs and desires and your concerns for his safety. State your case to him also pointing out why you believe a curfew is
necessary and remind him of your concern. You have the final word, of course, but you might find that your teen has some points that make
sense, and your ability to be flexible in view of his arguments will go a long way in being able to reinforce the curfew.

Many parents feel that this type of negotiation is "giving in" to their children. Certainly negotiation conducted when a rule is in the process of
being reinforced is a dangerous practice because it sends the message that rules and limits are not really real. However, this is very different
from setting aside a time for revisiting and negotiating rules based on logical and well thought out arguments. The first situation teaches kids
that they can manipulate. The second situation teaches kids to formulate ideas and thoughts, present them in a socially acceptable manner,
and develop skills of negotiation and problem solving.

Generally, you will find that rules work best when they are carefully and clearly stated, negotiated where possible, and reinforced consistently
over time. Moreover, your careful consideration and use of rules will help your children develop self-discipline, empathy toward others, and
independence built on responsibility.

MAKING REQUESTS (OR GIVING COMMANDS)

Now that you've successfully established the rules you want to reinforce as well as developed a protocol for negotiation and following
through, you need to give some attention to how to deliver requests, or shall we say "give commands" to your children. Here are some
pointers:

. DO state the request in the form of a command as opposed to a question. Say "I need for you to turn off the television and set the
table." Don't say "Will you please set the table now?" The latter implies an option when there really isn't one.

. DO be very clear and detailed in your delivery. In the above example, the inclusion of "turn off the television" leaves no room for
delay. The statement includes both what is necessary to make the transition from one activity to another, and exactly what new
activity is required.

. DON'T make a request twice. Follow up failures to meet requests with consequences, and if at all possible these should be
consequences that have been delineated ahead of time. For example, in the above situation you may have made it clear that for
every minute the child lingers in front of the television before turning it off and coming to set the table, five minutes will be taken off of
bedtime.

. DO allow for transition time. Instead of repeating commands, you can allow a child some mental time to make a transition from one
activity to another by announcing that you will be making a request in the near future. Again using the above example, you might say
to your child five or ten minutes earlier "I will be asking you to set the table in five minutes. You need to prepare yourself." Then in
five minutes give the actual command which is "I need for you to turn off the television . . .

. DON'T negotiate a rule or request while in the process of reinforcing it. If you feel there is room for negotiation, do it at a later time.

. DO make requests and reinforce rules when you are calm and thoughtful. It is always better to withdraw temporarily and get your
emotions under control before dealing with a problem. Your effectiveness depends on maintaining your equilibrium.
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. DO have your consequences ready and thought out ahead of time.

The End
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Moral Development in Children

Helping Children Build a Conscience

Most of us who live in this culture are all too familiar with a growing number of events and stories involving children and teens that commit
crimes. The Columbine tragedy has left us with a deep sense of sadness as well as horror about what can happen when children grow up
without a secure sense of being valued, and with an inability to feel connected to those around them. The news is full of stories about children
who have infringed on the rights of others, sometimes very seriously. We are witnessing a growing phenomenon in which unconscionable acts
perpetrated by children and teens are landing them in adult court, and often, adult prisons, sometimes for life! Certainly the media has
exaggerated these incidents in our minds, yet we cannot deny the terrible human waste and suffering that is experienced on some level by all of
us when these incidents occur. This is a rather somber beginning for this article, but timely in the sense that it is more important than ever to
make sure that in our work as parents, we do our very best to help our children develop a full and operating conscience. Their happiness and
self-fulfillment, along with the health of our society, depend upon it.

When Does One's Conscience Develop?

Before launching into this discussion, it is necessary to come up with some rudimentary definition of what we mean when we talk about one's
conscience. Generally, people link having a conscience with knowing the difference between right and wrong, being able to empathize with
others, feeling remorse when causing an other's pain, and having the capacity to inhibit behavior that is unlawful or unethical. In other words,
we can conduct ourselves according to the basic laws and social conventions of our society while at the same time promote the well being of
our fellow man. This definition focuses on two basic categories, one of which has to do with what is right or just, and other which has to do with
our connection to others in positive and nurturing ways. So how do we get there? And more important, do we naturally develop a conscience as
we grow and develop?

This is a question that has fueled the nature vs. nurture debate for many years. In fact, there are psychologists who focus more on cognitive
(mental) development (Lawrence Kohlberg and Piaget) as the primary factor that influences moral development, and those who focus more on
social interaction (social interaction theory) as the primary factor. There is yet another psychologist, Carol Gilligan, who has conducted studies
that show that there are differences in the ways in which boys and girls develop morally. Boys are more focused on what is right or just, and
girls focus more on the sense of human connectedness and caring as the key factors that guide moral decisions. The truth is that all of these
theories have merit, and for parents, it is a good idea to be acquainted with them all.

In terms of the question "when", we can say that the full development of one's conscience can't really occur until one has the capacity for
abstract (hypothetical) thinking. Abstract thinking begins developing in early childhood, but gets into full swing around the age of nine and
becomes more refined around the age of twelve. The reason this is so important is that it allows one to consider ethical situations in terms of
abstract ideas. In other words, we can see how what we learned during a previous experience might apply to another experience that is similar,
but not exactly the same. We can consider all the possible solutions to a problem and weigh them in our minds before making a decision. Most
importantly, we can see how our own actions might affect those around us before we act. Abstract thinking provides the means for a fuller
capacity to empathize with others because we can mentally put ourselves in the other person's place and imagine what it would be like. That
being said, we certainly know that there are many teens and adults far past the age of twelve that don't appear to have a conscience at all. This
is very true, and the reason has more to do with the way in which a conscience is developed rather than merely cognitive development.
Cognitive growth just supplies the capacity.

One's conscience is formed basically through three processes that take place during the early and middle years, and are refined during
adolescence. These are the processes of identification with parents, instruction and training, and interactions with one's environment.

The Process of Identification
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|dentification is a subtle process that begins soon after birth. We're all familiar with the saying "Monkey see, monkey do." In a rather simplistic
way, this statement sums up what is meant by identification. Using more psychological jargon, it means the process by which the young child
imitates and internalizes the characteristics of his or her parents during the formative years. For our purposes here, the formative years begin at
birth and extend up into adolescence during which time one forms a basic identity and sense of self. The identity formed is usually a confluence
of characteristics that come from the parents, extended family, school or educational setting, and community environment. We can even say
that the larger culture one is born into and grows up in has a significant influence on our personality development. Identification is the method
used to internalize and make one's own certain psychological characteristics ranging from the way we think about things to the way we relate to
others, or even to the kinds of ideals we aspire to as we move toward the adult world.

As parents, you have the greatest impact on how your child develops, and especially how he or she develops a conscience. The process
begins with the initial attachment that is formed between you and your child soon after birth. The strength and quality of this attachment
establishes the very foundation on which a conscience is eventually built. In short, children who don't feel that they are loved and cared for on a
consistent basis by a parent will have some difficulty in developing empathy at a later age when he is able to begin to discriminate between his
needs and those of others. If his own needs for love and dependency haven't been met, then he will be consumed by trying to get them fulfilled
at the expense of others.

As children move through childhood, the initial attachment expands into a more complex process of identification. It takes two different forms.
On the one hand, the child directly imitates the characteristics of the parents. Obvious examples are copying certain mannerisms, styles of
speech, methods for doing things, or any kind of habitual behavior that is often experienced by the child through observation. As we said in the
beginning, "Monkey see, monkey do.” The second form of identification is more about how children experience their parents as opposed to how
they imitate them. It has to do with the way the parents relate to the child. For example, if parents are primarily attentive, respectful, and
nurturing, the child will internalize these characteristics as the way in which he should relate to others. Actually, growing up with a young child is
very often like looking in a mirror in many ways. "But my child is very different from me," you say. Your children definitely have their own
temperaments and personality characteristics, some of which can be quite different from yours; but how they learn to relate to others, how they
learn to operate in the world, how they learn to conduct themselves around others - all of these are developed through the process of
identification with parents, especially during the earlier years between birth and 8 or 9. If you think about it, that is a very sobering idea. It means
that who you are and how you relate to your child will have a profound effect not only how they form a conscience, but on how they develop
overall. The statement "Do as | say, not as | do!" can never hold up. It might confuse, and certainly it does since it offers a double message, but
children ultimately will do as you do.

The main things to remember in regard to the process of identification is that you must spend adequate time with your child that is focused on
enhancing your relationship, building good attachment, fostering a sense of belonging, and communicating love and caring. | can't emphasize
this point enough. If you do not spend adequate quality time on a regular basis, you can almost predict that your child will have problems
developing the capacity to empathize with others. If you ignore your child's emotional pain, they in turn will have difficulty in feeling remorse
when they cause others pain. Further, your attempts at instruction and training (which we will review next) will not be as successful as you
would hope. Keep in mind that children initially behave themselves and develop what's called pro-social behavior (helping behavior) because
they care about what you think about them and how you feel about them. You know that you yourself are more likely to be able to sustain a
caring relationship with someone who you feel respects and cares about you and has your best interest at heart.

Instruction and Training

This is the nuts and bolts of developing a conscience that builds on the foundation of a good attachment. It is equally important. Children do not
usually just develop a sense of right and wrong from hanging around their parents. You must also give specific instructions and training. How is
this done? Very broadly, it begins by setting limits. You can love and nurture your children, but if you do not set limits or modify non-social
behaviors, they will most likely grow up having a sense of entitlement, which leads them to feel they can step on the rights and needs of others
in order to satisfy themselves. Permissive parenting, in this case, can be deadly. More specifically, it is necessary to discuss in detail the
differences between right and wrong as situations present themselves. This should be done on a level the child can understand. For example, a
four-year-old would simply need to be given a very concrete description of the expected behavior with a very cursory statement about the
reasoning behind it. As the youngster gets older, the discussions around why things are right or wrong, or just, can become more elaborate.
This is because the older child has a more developed cognition and can understand and think about these things.

Finally, there needs to be consistent instruction around the issue of empathy. For a young child, this is usually something as simple as
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mentioning that a behavior hurts someone's feelings. Again, as the youngster progresses in age you should elaborate the notion of what it feels
like to be in the other person's place by drawing your child's attention to situations that are similar in which their feelings have been hurt or not
adequately considered. At the same time that you are providing these instructions and training, you are also modeling the correct behavior so
that the youngster understands it on both an intellectual and experiential level at the same time.

Interactions with the Environment

As youngsters approach 8 % to 9 years of age, they begin to take some of their instruction from others in the environment such as teachers,
dance instructors, coaches, friends' parents, and of course, their peers. They are beginning to develop the capacity to discriminate more
between the various shadings in ideas and behavior, and they notice that some of the more influential people in their environment have slightly
different twists on morality. With the development of hypothetical thinking, they can now test things out in their minds. Issues begin to have
more than one side.

The environment can also assist in reinforcing instructions and training given out by parents. For example, the school may reinforce that lying
and cheating are not acceptable behaviors. Or standards of behavior emphasized by a church youth group may reinforce the lessons regarding
empathy that parents have worked to instill. Conversely, the environment can also work in direct conflict with the definitions of morality offered
at home. Certainly this is true of some of the offerings by the media whether it be television, film, or the internet. In this case, home instruction
has to consider these influences and moderate them while also discussing them in detail. As a rule, parents of younger children should be very
selective about the media their children are exposed to, and spend a good deal of time examining the effects and counteracting them if need
be. A solid relationship between parents and children make this task much easier and much more successful. On a positive note, media can be
selected to augment the developing child's conscience. For younger children, fantasy stories and fairy tails often promote moral lessons and
empathetic behavior. These stories can be quite influential as they are remembered and repeated and often remain in the mind through
adulthood. So read a story to your child tonight. It's a perfect way to teach about empathy and increase the bond between the two of you at the
same time. You could say it's a hole-in-one for building a conscience.

For full set of moral values Click Here to visit to our web-site in
the Internet
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Education of Children

Beginning Middle School

The entrance into middle school is perhaps one of the toughest transitions children encounter in all of their years of education. It presents
numerous challenges to the new sixth grader who is leaving the familiar and comfortable environment of the elementary school for the unknown
world of middle school with its new responsibilities and demands. Think of the number of new "firsts" that will be experienced. There is the first
time using a locker, first time changing classes, first time dealing with multiple teachers, first time responding to bells (and tardies), first time
having multiple assignments from different teachers, first time doing complex homework, and first time participating in school athletics. To make
matters more complicated, there is the pending threat of puberty with all of its explosions in physical growth, hormones, and emotionality.
Moreover, puberty brings with it a growing interest in the peer group, and a gradual movement away from the family as the center of the child's
life. What all of this means is that new middle schoolers are having to cope with the developmental demands of early adolescence at the same
time that they are being required to deal with new responsibilities that demand their consistent attention and effort. It is no wonder that sixth
grade can be very challenging for both children and parents.

As always, there are a number of things parents can do to help these young pre-teens successfully navigate the new terrain. Part of the
process entails developing a mindset that allows for mistakes and a few fumbles along the way. Knowing exactly what the issues are helps with
this task. The second aspect is more practical and involves concrete steps that can be taken to assist with the more difficult adjustments that
need to be made. For our discussion, | have divided these challenges into four areas: (1) new responsibilities and organizational skills; (2)
developments in the peer group; (3) changes in the parent-child relationship; and (4) the development of the parent-school relationship. Let's
take a look.

NEW RESPONSIBILITIES AND ORGANIZATIONAL SKILLS

The new responsibilities include keeping track of all assignments, staying on top of homework for each class, organizing supplies and books,
remembering to bring the right books home from the locker, being on time for each class, taking the proper athletic gear to school for P.E.,
establishing a study schedule, and planning ahead for school activities. Most of these were not part of the fifth grade regimen, and so it will take
some time for the new student to get the hang of it. Your job is to help your pre-teen develop a system for meeting the new expectations. You
will need to make a list of the new tasks, decide what materials are needed to organize and maintain the system, and then establish a method
for keeping track of the items on the list. Keep it as simple as possible. It's better to start simple and build to complex after basic organizational
skills have been learned and are working well. The following suggestions may be helpful:

1. Assignments - Use a large, single notebook for all classes (unless specified otherwise by a teacher). Place a sheet in the very front of
the notebook that is to be used to write down daily homework assignments. As assignments are completed, they can be crossed off
the list and a new sheet put in for the next day. For assignments that are not due right away, make a large monthly calendar that can
be placed on the wall at home for tracking these. This way your youngster will have a visual aid to help him anticipate and plan ahead
for more complex assignments.

2. Locker - Set up a routine for visiting the locker. At the very least, be sure that there is a final trip to the locker at the end of each day to
get the necessary books for the homework that is listed on the sheet.

3. Homework - Establish a routine for doing homework. Most kids need some time to wind down after school. Sometimes this is taken
care of simply due to involvement in extracurricular activities. If not and your child comes right home after school, it is advisable to
allow some free time after school before plunging into homework. Choose the time for homework based on when your child seems to
be at her best in terms of attentiveness, mental sharpness, etc. If evening is best, then wait until after dinner. However, if you have a
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child that gets sleepy early, then you will need to adjust to an earlier homework schedule. The other consideration is your time. Most
sixth graders need help with homework, even if only to assist them with study habits. Try to schedule homework at a time when you
can be available to help.

4. Planning for the Next Day - Establish a routine for getting supplies and materials ready for the next day. Place all homework and books
in the backpack the night before. Do the same with athletic and gym gear. Leave both items next to the door to pick up on the way out
in the morning. This will cut down significantly on morning stress as well as help your child develop good organizational skills.

The key to success in this area is practice, consistency, and encouragement. If you set up a schedule and routine, take care to monitor it
carefully on a daily basis at least until your child has established good habits. Be flexible enough to make adjustments if certain parts of the
plan are not working out well, but don't let your child slide in terms of the agreed upon plan. Be patient at the beginning and keep in mind that
you will need to do a good bit of reminding. Count on walking through the process a number of times with your child before she is able to keep
track on her own.

DEVELOPMENTS IN THE PEER GROUP

Most sixth graders are eleven or twelve years old, which means that they will begin to show signs of early adolescence during the coming year.
One of the most significant developments during early adolescence is a new interest in the peer group. The sixth grade peer group, like the fifth
grade group, still consists primarily of same sex members. What's new is that there is a growing and deeper involvement in the group that
facilitates a psychological shift away from the family and toward the peer group as the main source of self-esteem and identity. Moreover, this
new interest in the peer group coincides with the initial stages of puberty, which brings with it major physical changes in appearance that are
more akin to adulthood than childhood. In sixth grade, this whole process gets underway, but occurs very unevenly. There is probably no other
period in the life of a child where development proceeds at such a fast pace and at such different rates for each individual. The effect of all of
this is that the groupings and friendships that were intact at the end of elementary school begin to give way in accordance with the different
rates of movement into adolescence. Not only are these youngsters subjected to surging hormones and a rapidly changing appearance, but
sixth and seventh graders seem to undergo a good deal of emotional upheaval as peer relationships fall apart, reform, fall apart again, and so
forth. These young pre-teens are beginning to measure themselves against the peer group, and the peer group at this point is very unstable
and fickle.

What parents need to keep in mind is that the daily emotional ups and downs are normal and will continue for most of middle school until
everyone catches up with each other. What parents can do is remain available with a sympathetic ear, while also supplying the voice of reason
in assisting these young folks through the mire of evolving peer groups. Allow a lot of conversation so that you have an intimate awareness of
what your youngster is feeling and thinking, especially in terms of self-image. Secondly, remember that early adolescence also signals the
development of hypothetical thinking. This is a good time to engage your youngster in abstract conversations, especially around issues of
morality. The peer group serves as a kind of human lab for formulating values and examining different kinds of behavior. As parents you can
help your young teen make use of his current experiences to enhance his capacity for high level thinking as well as further develop empathy for
himself and others. Last, it is important to keep close tabs on the evolving peer group so that you can spot dangerous liaisons before they
solidify. In other words, know your young teen's friends.

CHANGES IN THE PARENT-CHILD RELATIONSHIP

There are many changes that occur in the parent-child relationship during early adolescence, but what we are concerned with here are those
related to helping your pre-teen successfully take on the new demands of middle school. During elementary school parents often assist their
children with basic school tasks. For many parents, it has become a regular practice to do some of the child's work for them and/or to rescue
them when they forget to turn in assignments on time, forget due dates of projects, forget to bring supplies to school, and so forth. After all,
these were young children at the time, and parents out of love and concern wanted things to go well for their youngsters. The problem is that
good intentions can sometimes lead to patterns that should have been discarded long ago. In middle school, the ante goes up as the
responsibilities and demands are more difficult and complex. If you have developed a pattern of doing some of your child's work and/or
rescuing them when they fall back on their responsibilities, then you are likely to want to continue this pattern when your youngster begins to
have difficulty in keeping up. This is the time to make a correction. Sixth grade is a hard year for most children, but it is also a very important
year because patterns are established now that will carry your child through the rest of middle school and into high school. You must relinquish
any desire to rescue your children from their responsibilities. This means that you are going to need to hold the line when they fall back a bit

file:///C)/Documents%20and%20Settings/dksuresh_2/M...Documents/e-books/' TO%20CREATEY20PDF/parenting9.htm (2 of 6) [9/5/2009 11:35:55 PM]





Education of Children

and let them experience the consequences of their own actions. We suggest the following steps to help you and your pre-teen make this
transition:

1. Training - Begin by following the steps provided in the first section to establish a workable system for organizing and meeting
expectations. The key is to provide sufficient training up front, and then adjust the system through regular feedback with your child
about how the system is working. Make adjustments that cater to your child's particular strengths and weaknesses as well as
idiosyncrasies.

2. Hands-on Assistance - This is an important part of the whole process. You want to walk through the steps of the system with your child
and assist with homework and assignments. However, you should never actually do the assignments. You can give instruction on how
to approach the work, how to do the work, and offer explanations for what is not understood. Then let your child actually do the work
which you can then check and help correct if need be. In terms of organization and keeping track of things, you should initially allow
some leeway for mistakes. For example, if your child calls you from school because he forgot to bring in an important assignment, you
can rescue him once since this is a new responsibility. The trick is not to rescue him the second time, and to make it clear that you will
not even if he calls. You must allow him to make mistakes. These are not mistakes that will cause him permanent harm, but mistakes
that provide an opportunity to learn and increase his sense of responsibility.

3. Adjusting Your Expectations - This goes along with the above step. In order to allow for mistakes, you must also make adjustments in
your expectations. In other words, it is quite possible that you may see some slippage in grades during the first year of middle school.
This is not a negative occurrence if it comes about as part of the process of building responsibility and accountability. With close
monitoring and corrective action, most sixth graders who have some initial difficulty are able to pull their grades back up during the
second semester once they have learned how to manage their homework and assignments, and have become acclimated to higher
academic expectations.

THE PARENT-SCHOOL RELATIONSHIP

Middle school is not a time for parents to drop back in their involvement with the school, especially during the first year. At the same time,
middle school requires a different relationship than was experienced with the elementary school. Like students, parents now have a number of
teachers to relate to rather than the single elementary school teacher who knew their child quite well. Secondly, the boundaries between
parents and school faculty are more well defined. Part of this is simply a product of logistics, i.e., middle school teachers have many students
for which they have some responsibility as opposed to the elementary teacher with a single classroom. They are unable to meet with parents
as often, or to have the free flow of communication with parents that elementary school teachers can offer. Another factor has to do with the
expectation by faculty that these students have a higher level of maturity, and should be more responsible than the elementary child, thereby
needing less intervention at school on the part of parents. Whereas you may have been able to walk into the elementary school classroom to
catch a moment with the teacher, you now need to make an appointment, wait for the return of a phone call, get an email address, or
correspond with the teacher. The process is more formalized. It also incorporates the underlying assumption that parents should maintain some
distance from their children while at school. An example that stands out in my mind is in reference to a young seventh grader who was on the
middle school baseball team. Every afternoon his mother slipped a snack to him while he was in the dugout waiting to bat. She was worried
about his energy level during practice. Unfortunately, her good intentions resulted in a great deal of teasing by the other players as well as
disapproval from the coach. What worked in elementary school is very often just not appropriate in middle school. So, how should parents stay
involved? Try the following:

1. Meet with Teachers - Set up meetings with each of your child's teachers towards the end of the first month of school. The purpose of
these meetings is to establish a means of communication between you and the teacher in the event that problems arise. It also lets the
teacher know that you are a concerned parent, and that you would like to assist with the academic process. Most teachers appreciate
such parents. Be sure that you find out how each particular teacher likes to maintain communication whether it be by telephone,
appointment, email, progress report, etc.

2. Learn School Policies - Find out from the school what the basic policies are regarding all aspects of operation. Most schools have
something written. You should study these policies and review them with your child.

3. Join the PTA - Join and participate in your school's parent-teacher organization. In most public schools, this is the PTA. Private schools
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generally have a parent group that serves a similar function.

4. Provide Extracurricular Support - Participate in extracurricular activities as a support parent when you can and as time allows. This
could be anything from serving as an assistant coach to working in the concession stand at a school game.

5. Observe School Boundaries - Observe the school's boundaries regarding your access to students, teachers, and/or other personnel
during school hours. For example, you should never just show up at a teacher's door during class, or even after class if you have not
called ahead and made an appointment. Also, it is very important to allow your children to function within the boundaries of the school
without your interference. As parents, your problems and concerns are very important and should always be addressed, but through
the proper channels. This will help you maintain a cooperative relationship with the school, and save your child from unnecessary
embarrassment.

When Should Children's Education Begin
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Preschools have become a regular part of the educational system in our culture, and with them there seems to be a growing interest and
emphasis on education in the early years prior to beginning kindergarten. The question is whether or not this is a healthy trend.

There is some evidence that preliminary education in preschool can be helpful for children in their fourth and fifth year prior to entering
kindergarten. Activities that seem to be successful in helping children prepare to enter elementary school are those that fall under the heading
of "reading readiness" including learning one's ABCs and acquiring some rudimentary skills in writing letters and words, along with word
recognition in reading. Also helpful are activities that foster basic math skills such as counting and adding. There is, however, a wide degree of
variation among children in terms of skill level at this age depending upon individual temperament, family background, and cognitive capacity.

In general, four and five year olds are not ready for the formalized method of learning that requires sitting still for long periods of time while
attending to paper and pencil tasks that engage the child on a primarily cognitive level. They have not yet acquired the necessary state of calm
and pliability that facilitates learning at this level and that is the hallmark of middle childhood which begins around the age of six and extends
into preadolescence. These youngsters are still working on several developmental tasks that are part of the work of the first five years.
Specifically, they are learning to refine ideas and emotions by expressing them symbolically through play. They are also working on issues of
gender. Finally, they are making their entrance into the peer group as a social being for the first time, and this requires a whole new set of skills
as well as adjustments to one's sense of self. Preschool provides an excellent setting for tackling all these tasks, however, the activity that
lends itself most effectively to facilitating each of them is play, not education. Let's take them one at a time.

Symbolic representation begins around the age of two when children first associate words and language with the expression of ideas, feelings,
needs, and intentions. The young toddler may point to something he wants while looking at his mother signaling his need for her to bring it to
him. As he gets a little older, he will learn to associate a word with the object and may even learn to put several words together indicating not
only the object, but also his wish for his mother to retrieve it. Eventually, this same child will be able to say what he wants in full sentences. By
the age of four, most children have acquired the basic skills of language and symbolization that allow them to state their needs and intentions.
Along side of language development, children are also learning to express emotions and ideas through play. Around two and half years, most
children will begin engaging in pretend play using toys such as animals, dolls, or play objects like telephones and lawn mowers. This sort of
fantasy play becomes more important in the fourth and fifth year and begins to take on the function of self- expression and exploration,
particularly the expression of feelings and emotional issues. Instead of directly discharging feelings through acting them out as a toddler might,
they are able to project them into pretend situations and express them symbolically. The mommy dinosaur sends the boy dinosaur into timeout
for roaring too loud, and the boy dinosaur gets mad at mommy and jumps on her. The fantasy becomes an expression of the youngster's anger
at being told what to do, but places that anger into a safe story where it can be discharged without disturbing the relationship between the
youngster and his mommy.

The second developmental task that confronts this age group is gender differentiation. These children are beginning to notice (and sometimes
study) the differences between boys and girls and are making identifications with their own gender. Not only are they aware of the physiological
differences, but they are becoming acquainted with social differences and like to play-act basic social roles such as mommy and daddy,
teacher, doctor, and so forth. Through fantasy play they are able to project themselves into the wider community of social membership as
opposed to residing exclusively within the family, and also initiate their social standing as a male or female.

The third task mentioned above has to do with socialization. After the age of three, and certainly by the age of four, children are ready to begin
interacting more with other children. They have established a sense of self in the first three years, and are now ready to expand their
interpersonal skills to encompass relationships beyond those with parents. Preschool is an excellent idea at this age, even for half days, to
provide young children with the opportunity to be around other children in play situations. Preschool play facilitates an introduction to
competition (games) as well as cooperation and collaboration, and widens the child's self-image to include participation in the larger structure of
groups

In view of these important developmental tasks, | would say that play should be the primary activity in preschool. Play activities that are most
valuable are fantasy play, outside games and free play, and arts and crafts. Fantasy play can include a variety of activities such as dressing up
in costumes and using props to act out pretend stories, building forts, making up pretend fantasies with dolls or action figures, participating in
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more formalized plays or talent shows, and so on. Outside games include childhood sports such as kick ball, red light green light, jumping rope,
or playing on playground equipment such as slides and merry-go-rounds. Arts and crafts including coloring, painting, making collages, drawing,
and working with clay are quite popular and help foster creativity. Educational pursuits can be facilitated, but should be folded into the creative
activities associated with play. There will be plenty of time for formal education when elementary school begins.
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